A Case Study About the Relationship Between PDS and Non PDS High School Variables and Student Outcomes in the State of New Jersey by Poidomani, Maria A.
Seton Hall University
eRepository @ Seton Hall
Seton Hall University Dissertations and Theses
(ETDs) Seton Hall University Dissertations and Theses
2009
A Case Study About the Relationship Between
PDS and Non PDS High School Variables and
Student Outcomes in the State of New Jersey
Maria A. Poidomani
Seton Hall University
Follow this and additional works at: https://scholarship.shu.edu/dissertations
Part of the Educational Methods Commons, and the Other Education Commons
Recommended Citation
Poidomani, Maria A., "A Case Study About the Relationship Between PDS and Non PDS High School Variables and Student
Outcomes in the State of New Jersey" (2009). Seton Hall University Dissertations and Theses (ETDs). 52.
https://scholarship.shu.edu/dissertations/52
A Case Study about the Relationship between PDS and Non-PDS High School Variables 
and Student Outcomes in the State of New Jersey 
BY 
Maria A. Poidomani 
Dissertation Committee 
Mary Ruzicka, Ph.D., Mentor 
James Caulfield, Ed.D. 
James Montesano, Ed.D. 
B N C ~  Sabatini, Ed.D. 
Submitted in Partial Fulfillment 
of the requirements for the Degree 
Doctor of Education 
Seton Hall University 
ABSTRACT 
A CASE STUDY ABOUT THE RELATIONSHIP BETWEEN PDS AND 
NON PDS HIGH SCHOOL VARIABLES AND STUDENT OUTCOMES IN 
THE STATE OF NEW JERSEY 
by 
Maria A. Poidomani 
Using a case study design and inferential statistics, the author examined data from 
14 New Jersey High Schools to see if there was a difference between Professional 
Development (PDS) high schools and Non PDS high schools in regards to student 
achievement and other school variables. Data was analyzed in aggregate according to 
PDS and Non PDS designation and was also analyzed by matching seven PDS and seven 
Non PDS schools by socio-economic (DFG) designation and percentage of ethnicity 
diversity. 
Standardized tests scores and other descriptive, contextual school data related to 
student demographics, attendance, mobility, average class size, length of instructional 
day, and level of teacher education and experience and school mission statements were 
examined using the Chi-square Test or Fisher's Exact Test, when applicable. Other 
school and student descriptive information was categorized according to similarities and 
differences that emerged fiom comparing/analyzing site data using the constant 
comparative method of data analysis. 
The state- reported, categorized mean scores (in terms of Advanced, Proficient, 
and Partial proficiency) of eleventh grade students in select schools on the New Jersey 
High School Proficiency Assessment (HSPA) were used to observe and categorize 
student achievement data for the purpose of this study. Language Arts and Mathematics 
scores were analyzed. 
Four of the 15 hypotheses in the study were found to be statistically significant. 
The findings in this study support and answer the main research question that there was a 
difference in PDS and Non PDS schools in the area of student performance outcomes in 
both Mathematics and Language Arts, but findings were not conclusive in all matched 
pairs. Even though a majority of the significant results in this study supported more 
favorable student outcomes for students in the Non PDS schools, some positive results 
from some of the PDS schools in this study in regards to student achievement outcomes 
were also affumed. The significant differences were most apparent in the data that has 
been disaggregated by ethnicity. 
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Chapter I: 
Introduction 
The concept of school-university partnerships developed formally in the mid- 
1980s as part of an aggressive school reform movement to provide more rigorous and 
more equitable opportunities for student learning. The term professional development 
school (PDS) was coined in the report "Tomorrow's Teachers" (1986) and began to gain 
recognition as the preferred method of ongoing professional development. Professional 
development schools "emerged in the mid 1980s as a professionally significant vehicle 
for advancing both the revitalization of teacher education and the reform of P-12 
schooling" (Abdal-Haqq, 1998, p. 2). According to Reed, Kochan, Ross, and Kunkel 
(2001), of all the reform and restructuring initiatives that have occurred within the last 20 
years in education, the development of these "collaborative partnerships between schools 
and universities which focus on changing teaching and learning environments and 
transforming institutional roles, relationships, and structures" have been the most 
prominent and significant (p. 188). 
Professional development schools have been likened to teaching hospitals, similar 
to how doctors and nurses receive clinical training in the field. PDSs, like teaching 
hospitals, "aim to provide sites for state-of the art practice that are organized to support 
the training of new professionals, extend the professional development of veteran 
teachers, and sponsor collaborative research and inquiry" (Darling-Harnmond, 1998, p. 
2). As described by Kochan and Kunkel(1998) and cited in Leonard, Lovelace-Taylor, 
Sanford-DeShields, and Spearman (2004), PDS partnerships "may include a small 
number of elementary, middle, or high schools that maintain a partnership with a 
university to develop and demonstrate learning programs for diverse students" (p. 561- 
562). Since its inception, the focus of the PDS has evolved from improving teacher 
education and research to supporting public or state schools "dedicated to educating a 
challenging K-12 student population via a significant partnership with a university 
teacher education program and involvement in inquiry about teaching practice" (Harris & 
van Tassell, 2005, p. 180). The American Association of Colleges for Teacher Education 
(2004) has described the modem PDS as a ''learning organization where schools share the 
common goals of maximizing the performance and achievement of students, preparing 
quality teachers and other school personnel, enhancing the professional development of 
novice and veteran teachers and inquiry into best practice" (Harris & van Tassell, 2005, 
p. 181). The overall goals of this type of partnership center on two premises: to improve 
and revitalize teacher education in universities and to improve teacher practice, and thus 
student learning in K-12 schools. PDS objectives focus on developing a model or 
prototype of "exemplary schools that supports positive social and academic development 
for pupils and improved practice for teachers" (Abdal-Haqq, 1998, p. 4). 
A benefit of the PDS is that the model offers the opportunity to train teachers with 
the anticipation that this will effect student achievement. Traditional teacher education 
programs have long been described as being fragmented and lacking coherence and 
consistency as opposed to the PDS model, which provides sustained learning about 
teaching through the various support structures of the model (Graham, 2006, p. 1120). In 
a study by Paese (2006) that examined elementary preservice PDS preparation in 
comparison with traditional student teaching preparation, significant differences were 
found in favor of the PDS presewice teachers in regard to general teacher efficacy and 
their preparedness for the profession (p. 83). Research supports that there is a correlation 
between student achievement and the quality of instruction that students are receiving; 
and to improve instruction, teacher performance must be improved (Israel, 2000, p. 1). In 
Reflective Practice for Educators (2004), Osterman and Kottkamp pointed to studies that 
indicate that "consistent, focused, research-based, and integrated school wide efforts that 
engage staff in collaborative efforts to examine and address educational problems.. ..have 
led to observable improvements in student achievement" (p. 3). 
Criticism of the efficacy of these partnerships is laden in the vagueness of the type 
of learning outcomes for students that arise from this type of educational setting. Glass 
and Wong (2005) stressed that: 
Since substantive institutional change is required of both universities and schools 
in order to achieve the major goals of PDS programs-professional development 
across the learning-to-teach continuum, action research linked to instructional 
practice, school-level reform, and reflective practice, all leading towards 
improved pupil achievement and teacher preparation-progress toward their 
realization is generally uneven. (p. 65) 
Despite concerns about PDS implementation, Glass and Wong (2005) a f f i i ed  
that a "systematic cycle of assessment" is needed to maintain the quality of PDS 
implementation and the PDS reform movement (p. 65). According to Reed, Kochan, 
Ross, and Kunkel(2001), "little research has been conducted into the factors contributing 
to the success or failure of these initiatives," and most studies tend to focus on aspects 
pertaining to teacher satisfaction @. 189). 
Research and current information are clear that there are direct benefits to 
practitioners who are in this type of setting. Teachers report feeling less isolation, 
improvements in their classroom practice, and a greater feeling of empowerment. 
Professional development in the PDS environment is "intended to increase the capacity of 
teachers to actively participate in the change process associated with school and teacher 
education renewal" (Abdal-Haqq, 1998, p. 22). However, a report by the Education 
Commission of the States in 2003 found no conclusive evidence supporting PDS teacher 
preparation programs over traditional programs that featured well-supervised field 
experiences and coursework that was integrated with a strong pedagogical curriculum 
(Castle, Fox, & O'Hanlan-Souder, 2006, p. 66). More importantly, learning outcomes for 
the students or "beneficiaries" of the practice are either vaguely defined or unclear. 
Literature regarding PDS models supports that most of the efforts of PDSs are "with 
preservice and insewice teacher development" rather than toward the other goals that the 
PDS model espouses: maximizing student achievement and practice-oriented inquiry 
(Abdal-Haqq, 1998, p. 5). The ability to clearly document any direct, measurable effect to 
student learning outcomes has eluded the PDS model thus far, and forms the basis of 
significance of this study. 
Needfor This Study 
Some of the research regarding PDSs suggests that there is a connection between 
teacher learning and student achievement, but the research is sketchy at best. As stated 
previously, the current body of knowledge speaks to the direct positive impact on 
practitioners' attitudes and vaguely alludes to PDSs' benefits for students. Most of the 
literature regarding the efficacy of the professional development school-university model 
focuses primarily on teacher professional development, attitudes and feelings of 
empowerment and professionalism, and in-depth program descriptions. However, like 
most professional development practices, there is little concrete evidence to support that 
the use of this practice by teachers or that its institutionalization by organizations has a 
positive effect on student achievement or learning. The future of the PDS is at a 
crossroads. After almost 10 years of existence, there is still a lack of evidence that 
professional development schools are worth the effort or the funding necessary to run 
them. School districts need tangible evidence regarding the efficacy of PDSs, and that 
evidence is in future research that can specifically document any positive impact that the 
model may have on student achievement. That type of evidence is necessary to advocate 
for supporting policy changes at the school district and university levels necessary for the 
PDS to function as originally designed (Ross, Brown, Sindelar, & Vandiver, 1999, p. 
220). In fact, there is little research evidence that links any professional development 
program with increased student achievement, although there is a persistent belief that it 
could if properly researched and implemented (Downey, English, Frase, Poston, & 
Stem, 2004, p. 152). Some argue that there is a lack of research in the area of student 
achievement because the PDS offers "a highly complex learning environment" and that 
there is difficulty in "isolating variables in a way that directly ties a PDS to student 
achievement" (Fisher, Frey, & Farnan, 2004, p. 1). In fact, none of the variables that are 
being examined in this study have been conclusively proved to affect student outcomes, 
but all have been linked and are thus logical and possible. 
However, some research is beginning to surface in this area. A recent study 
conducted by Susan L. Ogletree in 2007 focused specifically on measuring student 
achievement in Math and Science in 12 newly formed, high-needs, urban professional 
development schools in the state of Georgia. These K-12 schools implemented the PDS 
program as part of the Professional Development Schools Deliver Success Grant. These 
12 schools were matched with 12 comparison schools with similar demographics. Using 
the Georgia Criterion Referenced Competency Test (CRET) to assess the "achievement" 
of elementary school students and the Georgian High School Test (GHSGT) to assess the 
achievement of high school students, Ogletree (2007) analyzed test data after 1 year of 
implementation and found that there was a: 
significant change in achievement means for PDS schools when using PDS data 
only; however, when data from both PDS and matched comparison schools were 
analyzed, the overall results indicated no statistically significant gains in 
mathematics and science for the professional development schools in relation to 
the comparison schools. (abstract) 
The implication of research to date is that there may be a link to the use of this 
practice and learning outcomes, but measures for these various learning outcomes may be 
difficult to quantify or may vary. Further research using various forms of measurement is 
needed to truly assess the impact of this practice on student achievement. 
Purpose of the Study 
The purpose of this case study is to examine all high school-NCATE accredited 
university partnerships in New Jersey to see if there is a difference in student learning 
and achievement and other school variables in high schools that are now functioning PDS 
sites. This case study analyzed publicly available information from the New Jersey 
Department of Education Web site and the Web sites of the selected schools to evaluate 
whether or not there is significance in student achievement and other school variables 
that may affect student achievement in PDSs versus non-PDSs in New Jersey. 
Significance of the Study 
The results of this study will add to any existing data regarding the efficacy of 
these types of partnerships on classroom practice, and on the learning organization. Even 
though some studies, such as Ogletree's (2007), are beginning to surface, there is a 
paucity of research in the PDS high school setting. This study will also examine whether 
or not these partnerships seem to have a direct, measurable, effect on student learning, 
which is the primary goal of professional development programs and of learning 
organizations. 
Main Research Question 
This study will be guided by the following main research question: Is there a 
difference between PDSs' versus non-PDSs' student achievement outcomes as measured 
by the New Jersey High School Proficiency Assessment in Language Arts and 
Mathematics and by other descriptive, contextual data of PDS and nonPDS 
environments focused specifically on school variables related to student demographics, 
attendance, mobility, average class size, length of instructional day, and level of teacher 
education and experience and school mission statements? 
Hypotheses 
Hypothesis I .  There is a significant difference in HSPA Mathematics scores in 
terms of advanced, proficient, and partial proficient scores between PDS and nonPDS 
high schools. 
Hypothesis 2. There is a significant difference in HSPA Language Arts scores in 
terms of advanced, proficient, and partial proficient scores between PDS and non-PDS 
high schools. 
Hypothesis 3. There is a significant difference in HSPA Mathematics scores by 
ethnicity in terms of advanced, proficient, and partial proficient scores between PDS and 
non-PDS high schools. 
Hypothesis 4. There is a significant difference in HSPA Language Arts scores by 
ethnicity in terms of advanced, proficient, and partial proficient scores between PDS and 
non-PDS high schools. 
Hypothesis 5. There is a significant difference in student mobility between PDS 
and non-PDS high schools in terms of low, medium, and high rates. 
Hypothesis 6. There is a significant difference in student attendance rates between 
PDS and non-PDS high schools in terms of low, medium, or high attendance rates. 
Hypothesis 7. There is a significant difference in class size between PDS and non- 
PDS high schools in terms of smaller than the state average, at the state average, or larger 
than the state average. 
Hypothesis 8. There is a significant difference in the length of the instructional 
school day between PDS and non-PDS high schools in terms of below the state average, 
at the state average, or above the state average. 
Hypothesis 9. There is a significant difference in the percentage of students who 
are classified as limited English proficient (LEP) between PDS and non-PDS high 
schools in terms of a low, medium, or high percentage. 
Hypothesis 10. There is a significant difference in HSPA Mathematics scores of 
LEP students in terms of advanced, proficient, and partial proficient scores between PDS 
and non-PDS high schools. 
Hpothesis 11. There is a significant difference in HSPA Language Arts scores of 
LEP students in terms of advanced, proficient, and partial proficient scores between PDS 
and non-PDS high schools. 
Hypothesis 12. There is a significant difference in the percentage of students who 
have individualized education plans (IEPs) between PDS and non-PDS high schools in 
terms of a low, medium, or high percentage. 
Hypothesis 13. There is a significant difference in HSPA Mathematics scores of 
students with IEPs in terms of advanced, proficient, and partial proficient scores between 
PDS and non-PDS high schools. 
Hypothesis 14. There is a significant difference in HSPA Language Arts scores of 
students with IEPs in terms of advanced, proficient, and partial proficient scores between 
PDS and non-PDS high schools. 
Hypothesis 15. There is a significant difference in the percentage of teachers 
teaching with emergency or conditional certificates between PDS and non-PDS high 
schools in terms of below the state average, at the state average, or above the state 
average. 
Limitations and Assumptions 
The following have been identified as limitations of this study. 
Limitation I .  This study will examine NCATE accredited university-public high 
school partnerships in the state of New Jersey only. 
Limitation 2. The New Jersey High School Proficiency Assessment will be used 
as a measure of student achievement. Currently, this test measures only Language Arts 
and Mathematics achievement as defined by the New Jersey Core Curriculum Content 
Standards as a graduation requirement. The results of this study will be based on the 
assumption that this test is a valid measurement of student achievement. 
Limitation 3. The selected PDS schools are limited to high school sites in 
partnership with four NCATE-certified universities in New Jersey: Kean University, 
Montclair State University, Rowan University, and William Paterson University. The 
results of this study will be based on the assumption that the implementation of the PDS 
model in the selected schools is in line with NCATE standards and thus are similar. "The 
NCATE PDS standards offer a tool for measuring the development of a PDS that is 
consistent with the Holmes and NNER visions" (Harris & van Tassel, 2005, p. 191). 
Limitation 4. This study will examine only test data from the 20062007 school 
year because this is the most recent data that are available on the New Jersey Education 
State Web site. The results of the 2007 spring administration of the test will be used. 
Only test data from 1 lth graders taking the test for the first time as juniors will be 
analyzed. 
Limitation 5. This study will utilize a case study design, which, according to 
Memam (1998), may present limitations around the issues of reliability, validity, and 
generalizability, depending on the depth of the research and the sensitivity and bias of the 
investigator (p. 43). Despite this limitation, Memam (1998) asserts that the case study 
methodology "plays an important role in advancing a field's knowledge base" by 
providing insights that "can be construed as tentative hypotheses that help structure future 
research" (p. 41). 
Definition of Terms 
The following terms have been identified for this study. 
Coordinating Council. The coordinating council is the collaborative governance 
vehicle that serves as the organizing body for the development and implementation of all 
aspects of the PDS. This council is responsible for setting a yearly agenda, which is 
aligned with the school's academic year. One of the main responsibilities of this council 
is to formulate a plan for joint initiatives between the university and the site school. This 
group includes representatives from both the university and the site school (Maryland 
Public Schools, n.d.). 
District Factor Grouping (DFG). District Factor Grouping is a means of ranking 
school districts in the state of New Jersey by their socioeconomic status. From the lowest 
socioeconomic status to the highest, the categories for DFG grouping are A, B, C, D, DE, 
FG, GH, I, and J. The variables that are included in the classification are as follows: (a) 
percentage of adult residents who failed to complete high school, (b) percentage of its 
residents who attended college, (c) the occupational status of adult household members, 
which is divided into the following categories: laborer, service workers, quasi- 
professionals, managers, officials, proprietors, and old and new professionals, (e) 
population density, (0 median family income, and (g) percentage of those who receive 
unemployment compensation and those who fall below the poverty level. This 
classification system was created and is used primarily to compare and examine student 
achievement in similar types of districts. However, some concerns have been raised that 
other variables not included in the DFG model may also impact student performance. 
This model is also most recently being used to identify districts in the state that may be in 
need of additional financial aid (State of New Jersey Department of Education, n.d.). 
High School Profciency Assessment (HSPA). The High School Proficiency 
Assessment is used to determine student achievement in reading, writing, and 
mathematics as specified in the New Jersey Core Curriculum Content Standards. Scores 
on each section of the test range from 100 to 300, with a passing score beginning at 200. 
Mean test scores are reported and categorized in one of the following three proficiency 
levels: advanced proficient (pass), proficient (pass), and partial proficient (fail). To 
achieve advanced proficiency, a student must earn a score in the 250-300 range. To 
achieve proficiency, a student must earn a score between 200 and 249. A score of 199 or 
below earns a student a partial, or failing score. First-time 1 1 th grade students who fail 
the HSPA in March of their junior year have the opportunity to retest in October and 
March of their senior year. Passing this test is a requirement for graduation in New Jersey 
public schools. High school students who do not demonstrate proficiency on one or more 
sections of the HSPA may participate in the Special Review Assessment process to 
demonstrate their attainment of the New Jersey Core Curriculum Content Standards. 
(State of New Jersey Department of Education, n.d.). 
Interns. The interns (also known as student teachers) are students in the teacher 
preparation program and who participate as a cohort in the PDS internship (Maryland 
Public Schools, n.d.). 
Inservice teachers. This term is used throughout PDS research to identify certified 
teachers currently working in the PDS environment (Maryland Public Schools, n.d.). 
National Council for the Accreditation of Teacher Education (KATE). The 
National Council for the Accreditation of Teacher Education is a coalition of more than 
30 education organizations concerned with the quality of teacher education. NCATE is a 
national professional organization recognized by the US. Department of Education to 
grant professional accreditation to institutions preparing teachers (Levine, 1998, p. 1). 
The two universities that have formed PDS partnerships with the 5 PDS high schools in 
this study are both NCATE certified. 
National Network for Educational Renewal (NNER). This term refers to the 
network of schools and universities created by John Goodlad, Roger Soder, and Kenneth 
Sirotnik to support the mission of the professional development or partner school 
(Sebring, 2003, p. 10). 
Chapter 11: 
Review of the Literature 
The Professional Development School 
Professional development schools, informally known as PDSs, are touted as being 
innovative institutions formed through partnerships between colleges and elementary, 
middle, and high schools. Schools that share the mission and goals of professional 
development schools are also known by various other names such as professional practice 
schools, clinical schools, and partner schools (Sebring, 2003, p. 8). The majority of PDSs 
are public elementary schools, but there are middle, high school, and even parochial and 
private schools that are functioning PDS sites. 
There are typically four basic functions of a PDS: fostering student achievement, 
professional development, preservice training, and research and inquiry. PDSs are a 
growing national trend with NCATE accrediting "525 teacher preparation institutions, 
which produce approximately two-thirds of the nation's new teacher graduates each year" 
(NCATE, 2001). 
The purpose of these partnerships is to improve the educational climate and the 
learning environment for students and teachers, both prese~ice and insewice, through 
collaboration and by connecting research with practice. Even though "most teacher 
preparation programs have always involved some degree of partnership between schools 
and universities," proponents assert that there are characteristics of PDSs that make them 
inherently different from other teacher training programs (Tsui, Edwards, & Lopez-Real, 
2009, p. 4). Often likened to the "teaching hospital," PDSs are envisioned as sites "where 
structured induction of preservice teachers, as well as the continuing development of 
experienced teachers is a priority" (Abdal-Haqq, 1998, p. 2). The model also touts that 
student achievement occurs in this type of educationally reform-minded environment. 
"Supporters credit the schools for providing a dynamic exchange between teachers and 
student teachers and an opportunity for teachers to discuss classroom experiences with 
peers" (Gallagher, 1997, p. 1). In light of these claims, it is no surprise that more than 300 
schools of education in the United States have created programs that provide education 
and subject-matter coursework that is integrated with clinical training in schools 
(Darling-Hammond, 1998, p. 1). 
Histoiy/Background of the Professional Development School 
In the early '80s, growing concems about the mediocrity of our nation's schools 
and its teachers engendered a number of published reports calling for the reform of our 
nation's schools and of teacher preparation programs. One such report that served as a 
major catalyst for debate on the effectiveness of the nation's educational system was the 
National Commission on Excellence in Education report, A Nation at Risk: The 
Imperative for Education National Reform in 1983 (Tsui et al., 2009, p. 4). 
The concept of the professional development school was consequently conceived 
in the mid-1980s during this wave of educational reform that was engendered by growing 
concems in the United States about the educational preparedness of its workforce and 
with the ever-widening achievement gap between White students and students of color. 
The professional development school, also referred to as apartner school or clinical 
school, in some literature was envisioned as the solution that would model best teaching 
practices for the benefit of students and that would serve as the most optimum site for 
teacher training. In theory, it was believed that "such schools would bring together 
university professors and their students, as well as P-12 teachers and their students, to 
enrich education, research, and professional development" (Levine, 2006, p. 105). The 
idea that a: 
collaborative and mutually beneficial partnership could exist between universities 
and schools appealed to educational theorists throughout the 1980's . . . and was 
introduced into the mainstream educational agenda in the mid late 80's by the 
Holmes Group, the National Network for Educational Renewal and the Carnegie 
Forum. (Sebring, 2003, p. 4) 
The term professional development school, or PDS, was initially coined in the 
mid-1980s in another report, Tomorrow S Teachers, by the Holmes Group. However, the 
concept is referred to in several influential reform reports of that time, including the 
Carnegie Report of 1986, A Nation Prepared: Teachers for the 21"' Century. In this 
report, the Holmes Group: 
criticized the gap between education schools and the world of practice, the mix of 
excellent and shoddy teacher education programs, top research professors who 
spent little time with practitioners and held teacher education in disdain, 
instruction in outmoded conceptions of teaching and learning, the split between 
theory and practice, and poor student field placements. (Levine, 2006, p. 19) 
The initial efforts of the Holmes Group to encourage educational reform in the profession 
of teaching led to a restructuring effort within colleges of teacher education at major 
research universities, which resulted in the Holmes Partnership forming in 1996. The 
Holmes Partnership recognized and fostered the concept of these types of partnerships as 
a means to train preservice teachers, retrain insewice teachers, and support educational 
reform. 
The National Network for Educational Renewal (NNER), which was established 
in 1986 through the efforts and work of John Goodlad, Roger Soder, and Kenneth 
Sirotnik, also advocated these types of partnerships and referred to PDSs as "partner 
schools." As cited in Sebring (2003), schools and universities must be willing to "address 
the four goals of the partnership: educate children and youth, prepare educators, provide 
professional development and conduct inquiry" (p. 7). Similarly, as cited in the Holmes 
Partnership Strategic Action Plan in 1997: 
the Holmes Partnership defined six new goals which would provide a framework 
for the continuation of the reform initiative: high quality professional preparation; 
simultaneous renewal; equity, diversity, and cultural competence; scholarly 
inquiry and programs of research; university and school-based faculty 
development; and policy initiation. (Cobb, 2000, p. 1) 
According to theorists involved in creating these school-university partnerships, the end 
result would be improved learning outcomes for preK-12 students, better prepared 
teachers, and reenergized faculties in both the institutions (Sebring, 2003, p. 4). 
In the 1990s, the professional development movement began to pick up interest 
and wide support amongst teacher unions, universities, and public schools across the 
nation. The PDS movement has been endorsed by the American Federation of Teachers 
(AFT) and the National Education Association (NEA) with members encouraged to form 
partnerships with colleges of education (Harris & van Tassel], 2005, p. 18 1). The success 
of the professional development model is built around the central concept that effective 
teachers are hallmarks of effective schools. In light of this logic, strengthening teacher 
preservice training programs and professional development opportunities for insewice 
teachers will create effective teachers, which will, in turn, create improved, effective 
schools. The works of Goodlad (1990), Levine (1992), and Darling-Hammond (1994) 
"all stress improved preservice preparation as a means of attaining school reform and the 
efficacy of school university partnerships" (Fisher, Frey, & Farnan, 2004, p. 1). 
According to literature and research on PDS evolvement, most PDSs are 
performing well in this regard. Teacher collaboration and training are the hallmarks of 
these types of institutions. Their success is built around the philosophy that "teachers 
learn best by studying, doing, and reflecting; by collaborating with other teachers; by 
looking closely at students and their work, and by sharing what they see" (Darling- 
Hammond, 1998, p. 1). According to proponents, this kind of learning cannot occur in 
college classrooms divorced from practice or in schools divorced from the knowledge of 
how to interpret practice. Ironically, recent criticism of these types of schools is 
associated with the fact that there is too much focus on teacher development rather than 
on student achievement or practice-oriented inquiry. 
Another criticism of the model points to the fact that the features and suggestions 
for policy changes supportive of the success of the PDS model that were outlined by the 
Holmes Group have never been l l l y  recognized. As cited in Ross, Brownell, Sindelar, 
and Vandiver (1 999): 
In Tomorrow's Schools of Education, the Holmes Group (1995) carefully 
addressed many of the policy changes required to make its vision a reality. For 
example, they propose that COEs determine their priorities and allocate resources 
on the basis of those priorities, colleges and schools develop policies that 
recognize the time demands of PDS work, schools develop policies that recreate 
schools as settings conducive to long-term research, and colleges participate more 
systematically in the national policy debate related to education and social 
services. (p. 219) 
PDS Standards and Features 
Features of professional development schools may vary because the concept has 
taken hold throughout the country and the world and has spawned several variations on 
the model's theme. School partnerships that model the American PDS can be found in 
England, Australia, Canada, and the Netherlands. In PDSs: 
novice teachers learn to teach, university and school teaching staff investigate 
questions of teaching and learning together, and school administrators and other 
professionals who work in schools collaborate with university staff to conduct 
inquiries into methods and structures for their schools. (Levine, 2006, p. 5) 
A common feature in most models is that instruction generally tends to be more 
constructivist in nature-focused directly on student interests and research-based 
teaching practices. In fact, a set of common standards was recently created to ensure that 
the PDS model as envisioned by the Holmes Group would be consistent. Many PDS 
proponents argue that evaluation of the effectiveness of the PDS model is difficult 
because PDS implementation has varied, and that the "lack of consistent, measurable 
standards, and the scarcity of research or evaluative data regarding the quality, value and 
outcomes of PDS endeavors have raised concerns that the reform effort may be 
developing a poor reputation" (Reed, Kochan, Ross, & Kunkel, 2001, p. 190). To address 
this concern, the National Council for Accreditation of Teacher Education (NCATE) has 
drafted standards for professional development schools. NCATE began developing 
standards back in 1995 and released a draft set of standards in 1997(Reed et al., 2000, p. 
193). The standards are an attempt to ensure that the model is being implemented 
according to its design and intent. The hope is that evaluation of the effectiveness of the 
program will be possible once common standards and features are present. 
The PDS goals as listed on the NCATE Web site are as follows: (a) Provide real 
world supervised training and experience for teacher candidates and new teachers; (b) 
Enhance P-12 student achievement; (c) Serve as a site for professional development for 
teachers; (d) Support research and inquiry about teaching and learning (NCATE, 2001). 
The NCATE standards specifically focus on defining the learning community, 
which includes the university, school district, and teacher's union. They also focus on the 
following concepts: accountability and quality assurance; collaboration, diversity, and 
equity; and structures, resources, and roles. Proponents of the PDS model argue that 
partnerships must meet all of these standards to fully reap its benefits. 
"Although in its infancy, research on PDSs indicates that these institutions 
improve the quality of teaching. Initial evidence indicates that interns who attend PDS are 
better prepared to teach and that student achievement is higher in PDSs" (NCATE, 2001). 
As cited in Darling-Hammond (1 998), Ball and Cohen (in press) outline several key 
features of the kind of learning found in these types of settings. For one, it is centered on 
the critical activities of teaching and learning; it grows from investigations of practice 
through cases, questions, analysis, and criticism; and it is built on substantial professional 
discourse about practice and values (p. 3). 
PDS Philosophy versus Traditional Professional Development Techniques 
If one believes that teacher training makes a difference in the ability of students to 
learn, how do the opportunities for professional development for teachers differ in a PDS 
setting in comparison to a traditional setting? One example is that a PDS focuses on 
prolonged supervision and mentoring of teacher interns. Teacher interns in a PDS 
environment and university-supported program complete a year-long internship at the 
partner school. Traditional interns generally complete a 15-week student teaching 
experience. The focus of their training also varies. Non-PDS interns focus mainly on 
teacher preparation and lesson planning during their student teaching. PDS interns focus 
on lesson planning as well, but also get exposed to action research and student learning 
assessment strategies. A survey conducted by the NEA Foundation for the Improvement 
of Education (NFIE) found that "teachers['] interest in professional development is 
dedicated to improving student learning . . . when teachers study they do so to improve 
student achievement" ( NFIE, p. 2). 
Another difference is that due to the collaborative nature of the PDS. In the PDS 
setting, most of the professional development opportunities are chosen and directed by 
teachers. The PDS philosophy is that if teachers are allowed to choose and direct their 
own professional development, and if they are allowed to contribute to school-based 
decision making, student outcomes will be positively influenced (Sebring, 2003, p. 23). 
Most professional development opportunities in traditional settings tend to be selected 
according to building or district goals or programs and are often devoid of teacher input. 
"Teachers value non programmatic opportunities for learning-the learning that comes 
from and through doing-equally to the formal and programmatic" (NFIE, p. 4). In a PDS 
setting, the continuing education of teachers is as equally important as preparing 
preservice teachers. As cited in Sebring (2003), Clark (1999) maintained that teachers 
working in a PDS are more likely to pursue graduate study and are more likely to engage 
more frequently in innovation and reflective practice (p. 24). 
Osterman and Kottkamp (2004) argued that traditional professional development 
programs have little if any effect on classroom practice "despite the quality of the 
program or proposal, despite the commitment to the goal or the enthusiasm for the 
particular strategy" because of a number of factors that affect the efficacy of change 
initiatives, including but not limited to a fragmentation of programs (p. 5). As a whole, 
most traditional professional development programs appear to be unsuccessful because 
they operate under a false assumption that the presentation of new ideas, techniques, 
and/or strategies will lead teachers to change classroom practice. In fact, there is little 
research evidence that links professional development programs with increased student 
achievement, although there is a persistent belief that it could if developed properly 
researched and implemented (Downey, English, Frase, Poston, & Steffy, 2004, p. 152). 
According to Osterman and Kottkamp (2004), most traditional professional development 
accomplishments are "limited because teachers lacked a deep understanding of what they 
were doing and because professional development did not provide ample time for them to 
explore their assumptions or beliefs about their work" (p. 6). 
For the aforementioned reasons, the benefits of PDS partnerships over more 
traditional professional development techniques are being touted and encouraged in a 
variety of educational settings, including higher education and adult education settings. 
There is a belief that these partnerships, because of their inherent differences fkom 
traditional professional development practices, can make a difference in strengthening 
teacher efficacy, and in turn student achievement. In fact, recent trends show that 
inservice programs and preservice teaching programs are preparing teachers to examine 
and assess their own practice techniques through the use of inquiring reflective practice 
techniques (Abdal-Haqq, 1989, p. 2). 
Benefirs of the PDS Model 
Most of the researched benefits of these types of partnerships focus on teacher 
training and increased teacher leadership. Supporters argue that teacher involvement is 
the hallmark of these schools "there is nothing prescribed.. .teachers must take an active 
role in setting program guidelines of these types of schools" (Gallagher, 1997, p. 1). The 
hypothesized benefits of this being that if teachers take on more responsibility for the 
learning outcomes of their students, learning outcomes will occur. 
PDS programs also "typically engage prospective teachers in studying research 
and conducting their own inquiries through cases, action research, and structured 
reflections about practice;" "training in inquiry" also "helps teachers learn how to look at 
the world from multiple perspectives and to use this knowledge to reach diverse learners" 
(Darling-Hammond, 1998, p. 3). According to Levine (2006), prospective teachers in 
PDS environments are also "provided with longer and more structured field experience, 
more frequent and sustained supervision and feedback, and more authentic learning 
experiences" (p. 17). Levine (2006) also acknowledged that these teachers are more 
instructionally effective because PDS environments offer "a superb laboratory for 
educations schools to experiment with initiatives designed to improve student 
achievement" (p. 105). 
In a research study of 6 PDS Colorado high schools conducted by Nancy Sebring 
in 2003, two theorized results of PDS participation were studied. One theory was whether 
or not teachers working in the PDSs perceived increased levels of professionalization, 
and another theory was whether or not teachers perceived improved regularities of 
schooling. Schools involved in the study had been functioning PDS sites for a minimum 
of 3 years. The study results revealed that teachers who reported a high level of 
involvement with PDS activities were more apt to perceive increased levels of 
professionalization and improved regularities of schooling. 
A study conducted by Macy Research Associates (1996) concluded that PDS 
graduates entering the profession were more successful than their non-PDS counterparts. 
Major increases in the number of field-based preservice teacher education courses and 
increased inservice training were also documented as effects of the programs (Cobb, 
2000, p. 2). 
One of the other benefits of PDSs focuses on improved learning outcomes for 
students. Despite indicators that there is growing research in this area, criticism continues 
to focus on the fact that not enough quantitative research has been conducted in this most 
important area. 
A study by Fisher, Frey, and Faman (2004) that looked at the achievement of 
kindergartners and first graders indicated that the "presence of two student teachers in a 
classroom allowed for a fundamental change in the way teaching was delivered," and this 
did translate into a difference in student achievement levels (p. 8). This same study 
acknowledged, however, that because PDS partnerships "integrate innovative practices in 
curriculum and instruction, family involvement, and professional development for 
experienced teachers and university partners . . . it may be impossible to establish a 
causal relationship between the presence of preservice teacher and student achievement" 
(P 8). 
Recent literature in the field of teacher education and professional development is 
beginning to show a link between a teacher's training and how children learn. In a 5-year 
study of a school district and university partnership by Linek, Fleener, and Fazio (2003), 
the results suggested that teacher performance improved and that student achievement in 
the areas of reading, writing, and math also increased. The researchers credited this 
achievement to the collaborative nature of the partnership. As cited by Linek, Fleener, 
and Fazio (2003), Darling-Hamrnond (1997) stated, "No other intervention can make the 
difference that a knowledgeable, skillful teacher can make in the learning process" (p. 
78). 
In response to the criticism that most studies of the PDSs focus on the benefits to 
the teaching profession, and are based mainly on teacher perceptions, recent studies are 
beginning to examine student outcomes in schools that are functioning PDS sites. In a 
study conducted by Susan Ogletree in 2007, student achievement, in terms of 
performance on state standardized tests in Georgia in the areas of Science and 
Mathematics, was analyzed. In this study, Ogletree (2007) analyzed pretest and posttest 
data in 12 urban newly formed PDS elementary, middle, and high schools. These 12 
schools were matched with comparison schools based on ethnic diversity. The results of 
this quasi-experimental design showed that, after 1 year of implementation, there was a: 
significant change in achievement means for the PDS schools when using PDS 
data only; however, when data from both PDS and matched comparison schools 
were analyzed, the overall results indicated no statistically significant gains in 
mathematics and science means for the professional development schools in 
relation to the comparison schools for the first year of professional development 
school implementation. (abstract) 
In a study by Leonard, Lovelace-Taylor, Sanford-DeShields, and Spearman 
(2004), which examined the 6 urban PDSs affiliated with Temple University since 1991, 
some modest gains were seen in elementary reading and science achievement scores (p. 
565). However, "there was no improvement in mathematics achievement on any level at 
any of the PDS sites" (Leonard et al., 2004, p. 566). 
In spite of emerging research studies, such as Ogletree's (2007), that are 
beginning to more directly link positive student outcomes to the PDS model, most PDS 
successes have been based primarily on implementation data, which, together with the 
paucity of these types of studies, continues to draw skepticism from critics of the model 
(Sebring, 2003, p. 12). 
Criticism of the PDS Model 
The main criticism of the PDS initiative is that in the more than 10 years since its 
inception, there is still a lack of credible proof that the program has any direct impact on 
students, and PDSs have "come under attack for failing to demonstrate how their 
programs have led to increased student achievement" mainly because professional 
development programs in general do not provide follow-up mechanisms for 
accountability (Gallagher, 1997, p. 2). As cited in Sebring (2003), in an evaluative review 
of school-university partnerships by Goodlad and Soder in 1992, they concluded that: 
The rhetoric of school-university partnerships far outruns the reality. It quickly 
became apparent . . . that many ventures referring to themselves as such are little 
more than projects, initiated by either school or university personnel, in which 
teachers and a few professors are engaged over a period of time occasionally 
extending into several years. (p. 12) 
In 1998, Abdul-Haqq reported that there is a lack of evidence that PDSs improve 
student achievement because this area has not been systematically researched. As 
discussed by Tsui et al. (2009), "considerable research effort has been invested in trying 
to identify the learning that is brought about through school-university partnerships" 
however the "greatest attention by far has been given to studying the learning benefits 
that accrue for preservice teachers" (p. 17). Criticism regarding the research into these 
partnerships and teacher education programs in general is that it "fails to study the major 
issues in policy and practice such as the impact of teacher education on student learning 
(Levine, 2006, p. 29). According to Ogletree (2007), this failure to link teacher 
development and student achievement, which is clearly a hallmark of the PDS mission, 
might determine whether or not the PDS movement continues to grow or whether its 
demise is on the horizon (p. 37). 
PDS stakeholders argue that the evaluation of a PDS is complex because there are 
simply too many partners and factors that impact the success of the PDS in various ways. 
Glass and Wong (2005) identified some of those factors as university PDS actions and 
effects and K-12 components that include individual teachers, pupils, grade-level, subject 
matter, school, union, and district (p. 64). However, Glass and Wong (2005) stressed that 
"assessment becomes a key activity to understand the impact of reform in relation to its 
established goals and to identify where the work is falling short so that interventions can 
be revised (p. 64). As cited in Ogletree (2007), the significant factors that Teitel(2000) 
described in his work that make the systematic evaluation of PDS research problematic 
are "the fragility of collaborative partnerships, the difficulty of qualitative research 
including comparison groups, the disagreement among stakeholders on the importance of 
outcomes and how to measure them" (p. 3). 
"Although student performance is presupposed as schools engage in activities that 
identify them as PDSs, improving student performance is rarely mentioned or discussed 
in national discussions as a critical by-product of PDSs" (Leonard et al., 2004, p. 576). 
Moreover, most of the existing research in regard to the effectiveness of PDSs is 
qualitative in nature. One of the limitations of qualitative research is the lack of 
methodological detail, which, according to Book (1996), may question the validity, 
reliability, and replicability of these types of studies (Ogletree, 2007, p. 3). The difficulty 
arises simply from identifying and isolating all of the variables that positively or 
negatively affect student achievement. 
Despite the difficulties in constructing and conducting reliable research studies, 
the research of Dixon and Ishler in 1992 confirmed that "evaluation must take place in 
professional development schools" or the partnership may terminate (Cobb, 2000, p. 9). 
Wiseman (1997) also acknowledged that more research needs to be conducted on 
the impact of PDS efforts on the learning achievement of children and the impact of 
PDSs on specific teaching and learning behaviors of inservice teachers (Cobb, 2000, p. 
3). Additionally, most of the existent research on the PDS model focuses on elementary 
and middle school students rather than on high school students-the group that in theory 
has the most to benefit from the school-university partnership. 
Another strong focus of criticism arises from various research studies that indicate 
that student achievement is a function of a variety of variables that are (only vaguely 
linked) to the PDS philosophy, such as teacher experience, ethnic diversity, and 
socioeconomic status. 
Moreover, it is not surprising to learn that one of the six goals outlined by the 
PDS model, scholarly inquiry and research, also: 
is perceived as a weakness of the professional development school movement 
across the United States.. . (because). . . there has been a scarcity of research 
studies which focus on the impact of these partnership endeavors on children, 
inservice teachers, preservice teachers, and teacher education institutions. (Cobb, 
2000, p. 1) 
Million and Vare (1 995) similarly stated: "Educators stress the need for inquiry as an 
essential component of initiating reform, yet the literature shows little evidence of that 
inquiry in PDS settings" (Cobb, 2000, p. 2). 
Critics also argue that many PDSs are only teacher focused and purposely omit, if 
not openly neglect, the important roles that district leaders play, namely the principal, in 
its successful implementation. Snow and Marshall (2002) referenced this reality as a 
"paucity of school-based voices, agendas and impressions surrounding school-level 
reforms" (p. 491). In fact, the authors observed that school-university partnerships are 
often one-sided with the university reaping most of the benefits. 
PDS programs will continue to face this type of criticism until they demonstrate a 
consistency in implementation of their goals and offer tangible results as to their 
effectiveness. Those tangible results are inextricably connected to measurable student 
learning and achievement. 
Teacher Experience and Student Achievement 
It is difficult to ascertain the degree to which the teacher influences the learning 
process for his or her students, and whether or not teachers in PDSs are somehow better 
equipped to have a positive impact on student achievement (Okpala, Smith, Jones, & 
Ellis, 2000). The challenge for researchers is to somehow explain, study, and 
systematically research the impact of the complex interactions of teaching and learning 
and to "tease out the strands that directly affect student achievement" (Ogletree, 2007, p. 
35). 
Darling-Hamrnond (1 995) concluded in a study that teachers with a higher level 
of education prove to be more effective in the classroom because "these teachers are able 
to provide higher quality instruction that results in higher learning which leads to higher 
student achievement" (p. 489). Earlier studies conducted by Choy and Gifford (1980) and 
Murnane and Phillips (1981) also cited in Okpala et al. (2000) concluded that the number 
of years of teaching experience impacts the quality of education provided by a school. 
There are some studies in regard to teacher development that suggest that 
prese~ice teachers who are inducted into the profession through structured field 
experiences, such as those offered in the PDS setting, are better prepared and are more 
likely to remain in the profession. In a study conducted by Paese (2003), 48 elementary 
prese~ice teachers from a Texas state university teacher education program were 
compared. One group of 24 was placed in a semi-PDS site and one group of 24 was 
placed in a total PDS site. The semi-PDS group had two PDS experiences and a 
traditional student teaching experience. The total PDS group had two PDS experiences 
and a PDS student teaching experience. The results of the study indicated that there were 
significant differences in favor of the teachers who engaged in the total PDS induction 
program in regard to feelings of preparedness and personal and general teacher efficacy. 
However, the differences diminished somewhat after the first year following student 
teaching. 
The research studies that have helped to formulate the No Child Left Behind Act 
have "challenged traditional concepts of good teaching by emphasizing content mastery 
and verbal ability and downplaying the importance of pedagogy" (Blanton, Sindelar, & 
Correa, 2006, p. 115). This sentiment has led to the development of fast-track alternatives 
to teacher certification and preparation and to additional criticism of the PDS model and 
similar teacher preparation programs across the nation. 
Even though the link from student achievement to teacher preparation programs is 
vague, there is some evidence that teacher experience and level of education are positive 
factors. Okpala et al. (2000) conducted a study that predicted "a positive relationship 
between the percentage of teachers with master's degrees and the percentage of teachers 
with ten years of teaching experience and student achievement" (p. 489). However, 
because the teaching profession requires no common professional degree, some feel that 
it is difficult to measure the effectiveness of teacher preparation programs. As Levine 
(2006) stated, the field of teaching is unique and unlike other professions like law and 
medicine because: 
there is no common frst professional degree. Students can earn a whole host of 
degrees and certificates. There is nothing approaching a uniform length of study 
to become a teacher. A prep program may be one, two, and four or even five 
years, unless it is a campus based alternative certification program, in which case 
any length is possible. (p. 76) 
Socioeconomic Status, Ethnic Diversity, and Student Achievement 
The concept of equity in public education continues to be a highly debatable 
topic, especially as it pertains to the socioeconomic and ethnic background of learners 
and whether or not these two variables affect the achievement levels of pupils. PDS 
teacher preparation programs have often been touted as a remedy to minimize these 
variables and to address the learning needs of low-income and culturally diverse students. 
As cited in Glass and Wong (2005), Glass and Wong stated in 2003: "urban PDS 
experiments encounter many challenges that obstruct efforts to create learning 
environments that embody the 'engaged pedagogy' necessary for (low income and 
culturally and linguistically diverse) students to succeed." Difficulties within these 
programs are "exacerbated by and connected to broader social, economic, and political 
problems that are endemic to these schools' communities, and that afflict their families" 
(P 64). 
In response to the growing needs of these students, the Equity Network, which 
utilizes the PDS model, was formed in 2001. Th~ough this special PDS model: 
Equity Network k-16 faculty and student teachers engage in a wide range of 
activities that created opportunities for both novice and experienced educators to 
work together to enhance the academic and social development of LIICLD (low 
income and culturallyflinguistically) diverse children. (Glass & Wong, 2005, p. 
65) 
Glass and Wong (2005) reported that teachers who participated in the Equity 
Network self-reported that student achievement was impacted in a positive manner in 
their classroom despite the social and economic problems that plague these school 
settings. However, because there is no "systematic and comprehensive assessment system 
to track the effects of its innovations in teacher education," it is difficult to assess what is 
working and what needs to be reviewed and revised (p. 65). 
As detailed in Crone and Tashakkori (1992), Edmonds and Frederiksen (1979) 
were among the first to suggest that schools may not be equally effective for different 
groups within a school. In a study that Edmonds and Frederiksen conducted, students 
were stratified according to race and home background. Mean achievement scores for 
these subgroups were then compared. What Edmonds and Frederiksen discovered was 
that economic factors, even more so than ethniclracial differences, appeared to account 
for the biggest differences in student achievement (Crone 62 Tashakkori, 1992, p. 3). 
Similarly, in a large national study of 989 schools conducted by Crone and Tashakkori in 
1992, schools were classified into effectiveness levels and were then compared on the 
variance of student achievement. The study concluded that in "effective schools" there 
was a significant positive correlation between the variance of achievement scores and 
variance of a socioeconomic status. This trend was not present in "ineffective" schools. 
Even more significant is that "when high and low SES schools were examined separately, 
upper SES schools had the smallest variation in student achievement" in the most 
effective schools (Crone & Tashakkori, 1992, p. 21). 
Other School Variables and Student Achievement 
There are a variety of other school characteristics and variables, such as class size, 
length of school day, and student mobility and attendance that may be related to student 
achievement outcomes. 
In a study by Greenwald, Hedges, and Laine (1996), class size, which is not 
specifically defined in the PDS model, was discussed as a "critical variable" in student 
achievement and learning (Okpala et al., 2000, p. 488). Even though research results 
regarding class size and teacher-pupil ratio are mixed at best, there is some evidence that 
smaller class sizes lead to better teaching and in essence better learning opportunities for 
students (Wyss, Tai, & Sadler, 2007, p. 46). As cited in Wyss et al. (2007), Nye and 
Hedges (2001) conducted a study that found that there were positive effects in elementary 
reading and mathematics scores at the elementary level for smaller classes. Additionally, 
at the end of a 4-year study, Wyss et al. (2007) concluded that high school class size was 
a significant predictor of college science performance, but only for the smallest class size 
category of 10 or fewer (p. 52). 
The role of disruptions to schooling and how these disruptions impact student 
engagement and thus student achievement have also been studied in terms of the 
variables of student mobility and student attendance rates. Some recent studies have 
shown that student mobility and attendance rates, when combined with other factors, such 
as low family income, may have a negative effect on student outcomes (Paik, 2002, p. 5). 
According to Simons, Bampton, Findlay, and Dempster (2006), school attendance, albeit 
extreme, is "an indicator of student engagement7' and "scholastic success is a function of 
student engagement" (p. 3). Simons et al. (2006) asserted: 
Mobile and absent students represent a unique challenge for educational 
jurisdictions, not only because they are dificult to monitor, but also because it is 
difficult to ensure that they receive integrated support and teaching. @. 1) 
Although numerous studies have been conducted to examine the negative impact 
of disruptions to schooling, most of these studies have not taken into account that the 
students who have high mobility rates and who have attendance issues "may have 
personal and family issues that contribute to their mobility" and that those factors, and 
not the school disruption, are the cause of low achievement outcomes (Rumberger, 2003, 
P 1). 
School Mission Statements 
School mission statements have long given an indication or context as to the 
culture and belief systems that are prevalent in a particular school setting. Even though 
research regarding the effectiveness of mission statements is mixed, there is some 
evidence that school cultures benefit from the producing of one (Davis, Ruhe, Lee, 62 
Rajadhyaksha, 2006, p. 99). The benefit of a fully integrated mission statement has been 
linked in some studies to student achievement outcomes. 
Research in this area clearly indicates that mission statements are only as 
powerful as how they are viewed by the faculty, students, and other stakeholders in the 
school community. According to DuFour (2004), mission statements become powerful 
only when they are viewed as "a pledge to ensure the success of each student rather than 
as politically correct hyperbole" (p. 1). 
Mission statements that are viewed in this manner by schools are powerful tools 
in regard to the learning environment. Recent studies have correlated a healthy school 
culture, as reflected in its mission statement, "with increased student achievement and 
motivation" (Stolp, 1994, p. 1). 
As cited in Stolp (1994), Thacker and McInemey (1992) conducted a study that 
focused on improving the school culture in an elementary school. Improvement measures 
focused on creating a new mission statement, developing goals based on student 
outcomes and curriculum re-alignment. Results of this study indicated that the number of 
students who failed the yearly statewide assessment dropped by 10% (p. 2). 
Thus, in analyzing the culture of a school, the mission statement must be viewed 




Student and school data from 14 high schools in New Jersey were chosen for the 
purpose of this multisite case study. This study examined the following 14 New Jersey 
public high schools: Montclair High School, South Orange-Maplewood High School, 
Dumont High School, Hasbrouck Heights High School, Hawthorne High School, 
Saddle Brook High School, Williamstown High School, Delsea Regional High School, 
Linden High School, Manchester Regional High School, Rahway High School, 
Hackensack High School, Plainfield High School, and Abraham ClarkRoselle High 
School. (Those in bold are PDS sites.) The 7 PDSs selected are the only high schools 
currently hctioning in a partnership with a New Jersey NCATE-certified university. 
Comparison schools were purposefully matched with the PDSs based on DFG 
classification and percentage of ethnic diversity within a 10% range. 
The selected schools are located in the following five counties in New 
Jersey: Bergen, Essex, Gloucester, Passaic, and Union. There are a total of 21 counties in 
the state of New Jersey. The selected schools are representative of following five DFG 
designations: I, FG, DE, CD, and B. There are a total of nine in the state of New Jersey. 
All of the PDSs being studied are the only high school PDS sites for each of the 
four universities featured in this study. Rahway, Linden, and Plainfield High Schools are 
affiliated with Kean University in Union, New Jersey; Montclair and Dumont High 
Schools are affiliated with Montclair University in Montclair, New Jersey; Williamstown 
High School is affiliated with Rowan University; and Hawthorne High School is 
affiliated with William Paterson University. Inclusion criteria for PDSs included a current 
affiliation with NCATE-certified university and that they must be functioning as public 
high schools. 
The population that was studied for this study included 1 lth-grade students 
enrolled in the PDSs and in the comparison group schools. Descriptive, contextual data 
gleaned from document analysis of all 14 sites were compared and analyzed for 
similarities and differences that explained the findings of the study. 
Method 
This study was designed to see if there is a difference between PDS and non-PDS 
high school-university partnerships in regard to student achievement and other school 
variables. A case study approach was chosen to answer the research questions in this 
study. Both inferential statistics and a case study format were utilized to answer the 
research questions. The case study methodology was chosen because: 
it offers a means of investigating complex social units consisting of multiple 
variables of potential importance in understanding the phenomenon . . . anchored 
in real life situations, the case study results in a rich and holistic account of a 
phenomenon. (Merriam, 1998, p. 41) 
Inferential statistics were used to examine HSPA standardized test scores of select 
public high schools in New Jersey as a measure of student achievement. Inferential 
statistics, with data from the samples, "will be used to draw conclusions about the 
characteristics of the population based on the corresponding characteristics of the 
sample" (Hinkle, Wiersma, & Jurs, 2003, p. 12). Because the data being analyzed are 
qualitative and nominal in nature, statistical analyses were based on observed frequency. 
According to Witte and Witte (2004), this type of data requires the use of the chi-square 
test (symbolized as *), and is most appropriate to analyze this type of data because "it 
focuses on any discrepancies between these observed frequencies and corresponding sets 
of expected frequencies derived from the null hypothesis" (Witte & Witte, 2004, p. 469). 
Because observations for this study were classified in two ways that are cross-classified 
to two qualitative variables, PDS and non-PDS high schools, the two-variable chi-square 
test was used. However, Wide and Witte (2004) also cautioned that when using the chi- 
square test the expected frequencies not be too small; a conservative rule specifies that all 
expected frequencies be 5 or more (p. 484). When expected frequencies were less than 5 
in any one category, the researcher employed Fisher's exact test. Fisher's exact test is a 
statistical significance test that is similarly used in the analysis of categorical data when 
sample sizes are small or are very unequally distributed. Fisher's exact test: 
works in exactly the same way as the chi-square test for independence, however, 
the chi-square gives only an estimate of the true probability value, an estimate 
which might not be very accurate if the marginal is very uneven or if there is a 
small value (less than five) in one of the cells. (Simple Interactive, n.d.) 
As stated previously, the state-reported, categorized mean scores (in terms of 
advanced, proficient, and partial proficiency) of 1 lth-grade students in select schools on 
the New Jersey High School Proficiency Assessment (HSPA) were used to observe and 
categorize student achievement data for the purpose of this study. The categorized mean 
results of the HSPA assessment were used as a common measure to gauge or define 
"student achievement." Language Arts and Mathematics scores were analyzed. 
Seven PDSs were purposefully matched with 7 similarly sized non-PDSs by their 
DFG factor group (i.e. I, FG, DE, CD, and B) and by percentage of ethnicity within a 
10% range, in an effort to control variables, such as demographic background 
differences, that might skew the results of this study. The DFG schools represented in this 
study, while limited, represent a diverse range of suburban and urban communities and 
socioeconomic status in the state of New Jersey. 
Standardized test scores and other descriptive, contextual school data and 
information related to student demographics, attendance, mobility, average class size, 
length of instructional day, and level of teacher education and experience and school 
mission statements were also examined using the chi-square test or Fisher's exact test, 
when necessary. Other school and student descriptive information was categorized 
according to similarities and differences that emerge from comparing and analyzing site 
data using the constant comparative method of data analysis. Then a comparative 
approach was used to answer the hypotheses and the main research question. 
The researcher employed the constant comparative method to describe and 
analyze multiple site case studies. The constant comparative method involves "comparing 
one segment of data with another to determine similarities or differences" (Memam, 
1998, p. 18). A case study approach was employed because the case study is the best 
method as referenced by Wilson (1979) to "try to describe and analyze some entity in 
qualitative, complex, and comprehensive terms (Memarn, 1998, p. 29). For the purpose 
of this study, that entity is the context of PDS and nonPDS environments and focused 
specifically on the variables related to student demographics, attendance, mobility, and 
descriptive school information regarding average class size, length of instructional day, 
and level of teacher education and experience. 
A multiple case study approach was utilized to enhance the reliability and validity 
of the study's findings. As Meniam stated (1998), "the more cases included in a study, 
and the greater variation across cases, the more compelling an interpretation is likely to 
be" (p. 40). Moreover, "the inclusion of multiple cases is, in fact, a common strategy for 
enhancing external validity or generalizability of your findings" (Memam, 1998, p. 40). 
For this multiple case study, the content that was analyzed and compared 
consisted of descriptive school information available on the New Jersey State Report 
Card, district Web Sites, and published school documents that are publicly available. 
Procedure of Data Collection 
For the purpose of this study, PDSs were purposefully matched to non-PDS 
comparison schools by the inclusion criteria of their DFG designation and the proportion 
of ethnic diversity. DFG classification was chosen as an inclusion criterion because it 
represents an approximate measure of a community's socioeconomic status (SES) based 
on demographic information. According to Huck (2008), using the demographic 
characteristics to select purposive samples is important to ensure the comparability of 
groups in comparison studies @. 11 1). 
Data for this study were collected from the New Jersey Department of Education. 
Database, school district, and university Web sites and other publicly available 
documents were also used. 
Instruments 
For the purpose of this study, the categorized mean scores (in terns of advanced, 
proficient, and partial proficiency) of 1 lth-grade students on the New Jersey High School 
Proficiency Assessment (HSPA) in PDS and non-PDSs were observed and categorized to 
examine student achievement. This HSPA test is administered to all first-time 11 th-grade 
public school students in New Jersey in March of their junior year. Students who fail the 
test have an opportunity to retake the test in October and in March of their senior years. 
The High School Proficiency Assessment is an instrument that currently measures 
Language Arts and Mathematics achievement as defined by the New Jersey Core 
Curriculum Content Standards. These standards govern all public school instruction in 
the state of New Jersey, thus reinforcing the content validity of the HSPA test as a 
measure of student achievement. This standardized test is also a reliable instrument for 
measuring student achievement because the test possesses internal consistency reliability. 
Internal consistency reliability is defined as the degree to which the measuring instrument 
possesses internal consistency (Huck, 2008, p. 78). That consistency is defined as a 
consistency across individual questions and the parts of the test. 
HSPA scores from the spring 2007 administration of the test were analyzed. 
According to Huck, "to assess internal consistency a researcher need only administer a 
test a single time to a single group of individuals" (p. 78). However, the researcher 
acknowledges that reliability can be a characteristic of the data and not the instrument 
itself. Therefore, using the results of the HSPA assessment to gauge or define "student 
achievement" may limit the reliability findings of the study because reliability can vary 
across groups, such as ethnic groups (Huck, 2008, p. 87). 
As previously mentioned, standardized mean scores from the HSPA were 
categorized and compared using the chi-square test to assist in answering the research 
question. A similar test, Fisher's exact test, was also employed when the sample sizes or 
cell values were less than 5. The chi-square test or Fisher's exact test was also used to 
categorize and compare other school variables related to student demographics, 
attendance, mobility, length of instructional day, and level of teacher experience. The 
constant comparative method of case study analysis will be used to categorize school 
mission statements and other descriptive school data. 
Construct validity is ensured in this study because one or more variables have 
been selected to form comparison groups to assess the academic performance of students 
in PDSs and non-PDSs (Huck, 2008, p. 95). In the case of this study, DFG classification 
and the percentage of ethnic diversity in PDSs and non-PDSs were selected to form 
comparison groups. 
Chapter IV: 
Analysis of the Data 
Data from a total of 14 public high schools in the state of New Jersey were 
collected. Seven of the selected schools are functioning PDSs, which are affiliated with 
an NCATE-certified professional development school-university partnership program 
(PDS) program. These schools have been matched to 7 comparable high schools by DFG 
designation and percentage of ethnic diversity. 
Standardized test scores and other descriptive, contextual school data and 
information related to student demographics, attendance, mobility, average class size, and 
length of instructional day from all schools were examined using the chi-square test or 
Fisher's exact test, when necessary. Other school and student descriptive information, 
such as school mission statements and level of teacher education and experience, was 
categorized according to similarities and differences that emerged from comparing and 
analyzing site data using the constant comparative method of data analysis. 
The main research question guiding this study focuses on the question of whether 
there are significant differences in student achievement outcomes in PDS versus non- 
PDS high schools as measured by the High School Proficiency Test in Math and 
Language Arts and by other descriptive, contextual data of PDS and non-PDS 
environments focused specifically on school variables related to student demographics, 
attendance, mobility, average class size, length of instructional day, and level of teacher 
education and experience and school mission statements. To answer this question and the 
subsequent hypotheses, several chi-square analyses were conducted. 
The first hypothesis that states that there is a significant difference in HSPA 
Mathematics Scores between PDS and non-PDS high schools was accepted. The chi- 
square analysis in Table 1, which has a sample size, or N, of 4,071 students, analyzed 
data from all 14 schools to determine if there is an association between HSPA 
Mathematics scores in the student outcome categories of advanced, proficient, and partial 
proficiency in PDSs and non-PDSs. 
This chi-square is significant with a Pearson chi-square value of 20.764, a degree 
of freedom of 2, and a p  value of .000. This indicates that there is an association between 
HSPA Math performance outcomes and the type of school. 
In analyzing these results, there are three interaction cells that have contributed to 
the significance. Partial proficiency on the HSPA Math test is associated with PDSs with 
an observed count of 813, an expected count of 748.7, and an adjusted residual of 4.4. 
The adjusted residual is 2.0 or higher, which indicates that this interaction contributes to 
the significance of the association of the student outcome of partial proficiency and 
PDSs. The adjusted residual is positive because the observed count is greater than the 
expected count. Advanced proficiency on the HSPA Math test is associated with non- 
PDSs with an observed count of 3 1 1 ,  an expected count of 281.3, and an adjusted 
residual of 2.5. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the student outcome of advanced 
proficiency and non-PDSs. The adjusted residual is positive because the observed count 
is greater than the expected count. The proficient catego~y on the HSPA Math test is also 
associated with non-PDSs with an observed count of 930, an expected count of 895.4, 
and an adjusted residual of 2.2. The adjusted residual is 2.0 or higher, which indicates 
that this interaction contributes to the significance of the association of the student 
outcome of proficient and non-PDSs. 
The results of this chi-square indicate that a greater percentage of students in non- 
PDSs are attaining HSPA Math performance outcomes in the advanced proficient and the 
proficient categories. In non-PDSs, 18% of students are achieving at the advanced level 
in comparison to 15% of PDS students. Additionally, 53.8% of non-PDS students are 
achieving at the advanced level in comparison to 50.3% of PDS students achieving at the 
advanced levels on the HSPA Math test. The results of this test also indicate that 34.7% 
in PDSs are not meeting the minimum proficiency standards on the Math HSPA test 
compared to 28.3% of non-PDS students. 
Table 1 
HSPA Mathematics Scores in PDSs versus Non-PDSs 
Case Processing Summary 
Cases 
Valid I Missing I Total 
N I Percent I N 1 Percent I N I Percent 
ROW' COLUMN 4071 1 100.0% I 0 1 OX I 4071 1 100.0% - 
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The second hypothesis that states that there is a significant difference in HSPA 
Language Arts Scores between PDS and non-PDSs was rejected. The chi-square analysis 
in Table 2, which has a sample size (or N) of 4,074 students, sought to determine if there 
is an association between HSPA Language Arts scores in the student outcome categories 
of advanced, proficient, and partial proficient and PDS and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of 5.969, a 
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acceptablep value of < .05. The results of this chi-square indicate that there is no 
association between HSPA Language Arts performance outcomes and the type of school. 
Table 2 
HSPA Language Arts Scores in PDSs versus Non-PDSs 
COLUMN 
PDS I NmPDS Total 
ROW Mvancad Count I 336 1 276 1 612 
Case Processin0 Summary 
ROW'COLUMN 
Cases 
Valid I Missing I Total 
N 1 P m t  1 N I percent I N I percent 
4074 1 100.0% 1 0 1 0% I 4074 1 100.0% 
E q g t e d  Count 
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The third hypothesis that states that there is a significant difference in HSPA 
Mathematics Scores by ethnicity between PDS and non-PDSs was accepted. The chi- 
square analysis in Table 3, which has a sample size of 4,012 students, sought to 
determine if there is an association between ethnicity and HSPA Mathematics scores in 
the student outcome categories of advanced, proficient, and partial proficiency in PDS 
and non-PDSs. 
This chi-square is significant with a Pearson chi-square value of 64.184, a degree 
of freedom of 17, and a p  value of .000. Tbis indicates that there is an association among 
ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
In analyzing these results, there are five interaction cells that have contributed to 
the significance. Partial proficiency on the HSPA Mathematics test is associated with 
Black students in PDSs with an observed count of 458, an expected count of 405.2, and 
an adjusted residual of 4.4. The adjusted residual is 2.0 or higher, which indicates that 
this interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of partial proficient and the PDS. 
Proficient on the HSPA Mathematics test is associated with Native 
HawaiianIOther Pacific students in PDSs with an observed count of 10, an expected 
count of 5.7, and an adjusted residual of 2.7. The adjusted residual is 2.0 or higher, which 
indicates that this interaction contributes to the significance of the association of the 
ethnic category of Native HawaiianIOther Pacific, the student outcome of proficient, and 
the PDS. 
Advanced on the HSPA Mathematics test is associated with Hispanic students in 
non-PDSs with an observed count of 29, an expected count of 2 1.9, and an adjusted 
residual of 2.0. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Hispanic, the 
student outcome of advanced proficient, and the non-PDS. 
Partial proficiency on the HSPA Mathematics test is also associated with Hispanic 
students in non-PDSs with an observed count of 148, an expected count of 129, and an 
adjusted residual of 2.3. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Hispanic, the student outcome of partial proficient, and the non-PDS. 
Partial proficiency on the HSPA Mathematics test is also associated with Other 
Race students in non-PDSs with an observed count of 8, an expected count of 3.4, and an 
adjusted residual of 3.3. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Other Race, the student outcome of partial proficient and the non-PDS. 
The results indicate that a greater percentage of Hispanic students (1.7%) in non- 
PDSs are achieving at the advanced proficiency level in mathematics in comparison to 
1% in PDS settings. A greater percentage of Native Hawaiianlother Pacific students 
(0.4%) in PDSs are proficient in mathematics. However, since the observed count for 
non-PDSs is 0 for Native Hawaiian students, an association from this interaction cannot 
be made. 
The results also indicate that 20% of Black students in PDSs do not meet the 
minimum proficiency standards on the HSPA Mathematics test compared to 14.6% of 
Black non-PDS students. The results also indicate that a greater percentage of Hispanic 
students (8.6%) and Other Race students (0.5%) in non-PDSs do not meet the minimum 
proficiency standards on the HSPA Mathematics test. In PDSs, 0% of Other Race and 
6.7% of Hispanic students do not meet the proficiency standards. However, since the 
observed count for PDSs is 0 for Other Race students, an association from this interaction 
cannot be made. 
Table 3 
HSPA Mathematics Scores by Ethnicily in PDSs versus Non-PDSs 
Case Processing Summary 
Cases 
Valid I Missing I Total 
N I Percent I N I Percent I N I percent 
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Table 3 (Continued) 
The fourth hypothesis that states that there is a significant difference in HSPA 
Language Arts Scores by ethnicity between PDSs and non-PDSs was also accepted. The 
chi-square analysis in Table 4, which has a sample size (or N) of 4,012 students, sought 
to determine if there is an association between Ethnicity and HSPA Language Arts scores 
in the student outcome categories of advanced, proficient, and partial proficient in PDSs 
and non-PDSs. 
This chi-square is significant with a Pearson chi-square value of 48.086, a degree 
of freedom of 17, and a p  value of .000. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes, and the type of school. 
In analyzing these results, there are five interaction cells that have contributed to 
the significance. Proficient on the HSPA Language Arts test is associated with Black 
students in PDSs with an observed count of 577, an expected count of 530.8, and an 
adjusted residual of 3.5. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of proficient, and the PDS. The adjusted residual is positive 
because the observed count is greater than the expected count. 
Proficient on the HSPA Language Arts test is associated with Native 
HawaiiadOther Pacific students in PDSs with an observed count of 10, an expected 
count of 5.7, and an adjusted residual of 2.7. The adjusted residual is 2.0 or higher, which 
indicates that this interaction contributes to the significance of the association of the 
ethnic category of Native HawaiiadOther Pacific, the student outcome of proficient, and 
the PDS. 
Proficiency on the HSPA Language Arts test is associated with Other Race 
students in non-PDSs with an observed count of 4, an expected count of 1.7, and an 
adjusted residual of 2.3. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Other Race, the student outcome of proficient, and the non-PDS. 
Partial proficiency on the HSPA Language Arts test is also associated with Other 
Race students in non-PDSs with an observed count of 6, an expected count of 2.6, and an 
adjusted residual of 2.8. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Other Race, the student outcome of partial proficiency, and the non-PDS. 
Partial proficiency on the HSPA Language Arts test is also associated with 
Hispanic students in non-PDSs with an observed count of 99, an expected count of 83.9, 
and an adjusted residual of 2.2. The adjusted residual is 2.0 or higher, which indicates 
that this interaction contributes to the significance of the association of the ethnic 
category of Hispanic, the student outcome of partial proficient, and the non-PDS. 
The results of this chi-square indicate that a greater percentage of Black students, 
25.1%, in PDSs meet the proficiency standards on the Language Arts HSPA test 
compared to 20.4% of non-PDS students. The results also indicate that a greater 
percentage of Native HawaiidOther Pacific students (0.4%) meets the proficiency 
standards on the Language Arts test compared to 0% of students in the PDSs. However, 
since the observed count for non-PDSs for this ethnic category is 0, an association from 
this interaction cannot be made. 
The results also indicate that a greater percentage of Other Race students (.3%) 
and Hispanic students (5.8%)in non-PDSs do not meet the minimum proficiency 
standards on the Language Arts test. In PDS settings, 4.2% of Hispanics are not 
proficient and there are no observable Other Race students. 
Table 4 
HSPA Language Arts Scores by Efhnicify in PDSs versus Non-PDSs 
Case Processina Summaw 
ROW ' COLUMN 
Cases 
Vala 1 Missing I Total 
N I Percent I N I Percent I N I Percent 
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Table 4 (Continued) 
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Table 5 (Continued) 
Chl-Smuan Tests 
The sixth hypothesis that states that there is a significant difference in student 
attendance rates between PDSs and non-PDSs was also rejected. The chi-square analysis 
in Table 6, which has a sample size of 14, sought to determine if there is an association 
between the percentage of student attendance rates in the categories of higher than the 
state average and lower than the state average and PDSs and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of ,000, a 
degree of freedom of 1, a p  value of 1.000, and Fisher's exact testp value of 1.000. The 
results of this chi-square indicate that there is no association between student attendance 
percentages and PDSs and non-PDSs. 
~ ~~ 
Peamn ChbSquare 
Continuity Correc(lon a 
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Table 6 
Student Attendance Percentage Rates in PDSs versus Non-PDSs 
Case Processing Summaw 
-ROW COLUMN 
Cases 
Valid 1 Misslna 1 Total 
N I Percent 1 N ( Percent I N I Percent 
14 1 IM).O% I 0 1 ,056 1 14 1 100.0% 
COLUMN 
POS I Nan POS Total 
I - 
ROW ~imerthan s ~ s a v a a s  C o w  I t I 1 I 2 
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. 
Expcted Count 
The seventh hypothesis that states that there is a significant difference in average 
class size between PDSs and non-PDSs was also rejected. The chi-square analysis in 
Table 7, which has a sample size of 14, sought to determine if there is an association 
between school class size in the categories of higher than the state average and lower than 
the state average and PDSs and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of 1.167, a 
degree of freedom of 1, a p  value of ,280, and a Fisher's exact testp value of S92. The 
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results of this chi-square indicate that there is no association between class size categories 
and PDSs and non-PDSs. 
Table 7 
Class Size in PDSs versus Non-PDSs 
ROW 'COLUMN C-ubuiauon 
value 
Pearson Chi-Squam 1.157 b 
CmtinuW Conedim a 
Likelihood Ratla 1.785 
Fishevs Exaa Tee .592 298 
Linear-bylinear Assodalion 1.083 296 
I 4  
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The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day between PDSs and non-PDSs was rejected. The chi-square 
analysis in Table 8, which has a sample size of 14, sought to determine if there is an 
association between the length of the instructional day in the categories of higher than the 
state average, state average, and lower than the state average, and PDSs and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of 1.700, a 
degree of freedom of 2, and a p  value of ,427. The results of this chi-square indicate that 
there is no association between length of the instructional day categories and PDSs and 
non-PDSs. 
Table 8 
Length oflnstructional Day in PDSs versus Non-PDSs 
Case Pmcesslng Summary 
ROW'COLUMN 
Cases 
Valid 1 Missing I Tdal 
N 1 percent N I ~ m n t  N I percent 
14 1 100.0% I 0 1 0% 1 14 1 100.0% 
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Table 8 (Continued) 
ChiSquam Tests 
1 Vaiue I df (2-sidedl "'y"',,. w y .  
Pearson Chi-square 1.700 a 2 ,427 
Likelihood Ratio 2.093 2 ,351 
The ninth hypothesis that states that there is a significant difference in the 
Linear-by-Linear Association 
N of Valid Cases 
percentage of LEP students between PDSs and non-PDSs was also rejected. 
The chi-square analysis in Table 9, which has a sample size of 14, sought to 
determine if there is an association between the percentage of LEP students in the 
categories of between 10% and 15% of LEP students, less than 10% of LEP students, and 
PDSs and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of 1.077, a 
degree of freedom of 1, a p  value of ,299, and a Fisher's exact testp value of 1.000. The 
a. 6 cells (100.0%) have expcted count less than 5. The minimum 
expected count is .SO. 
676 
14 
results of this chi-square indicate that there is no association between percentage of LEP 
students and PDSs and non-PDSs. 
1 A1 I 
Table 9 
Percentage of LEP Students in PDSs versus Non-PDSs 
Case Processing Summary 
ROW. COLUMN Cmrtabulation 
ChlJquan T a b  
I D W  ,500 
I W O  317 
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%within COLUMN 
The 10th hypothesis that states that there is a significant difference in HSPA 
Mathematics Arts scores of LEP students between PDSs and non-PDSs was also rejected. 
In analyzing LEP student achievement outcomes in mathematics, the chi-square analysis 
in Table 10, which has a sample size of 109 students, sought to determine if there is an 
association between HSPA Math scores of LEP students in the student outcome 













0 %  
This chi-square is not significant with a Pearson chi-square value of 3.868, a 
degree of fieedom of 2, and a p  value of .145. This indicates that there is no association 
between the HSPA Math performance outcomes of LEP students and the type of school. 
Table 10 
HSPA Mathematics Scores of LEP Students in PDSs versus Non-PDSs 
Case Processlna Summaw 
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analyzing LEP student achievement outcomes in Language Arts, the chi-square analysis 
in Table 1 1, which has a sample size of 1 10 students, sought to determine if there is an 
association between HSPA Language Arts scores of LEP students in the student outcome 
categories of advanced, proficient, and partial proficient and PDSs and non-PDSs. 
This chi-square is significant with a Pearson chi-square value of 11.278, a degree 
of freedom of 2, and a p  value of ,004. This indicates that there is an association between 
the HSPA Language performance outcomes of LEP students and the type of school. 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. Advanced proficient on the HSPA Language Arts test is associated with 
non-PDSs with an observed count of 4, an expected count of 1.3, and an adjusted residual 
of 2.9. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the LEP student outcome of advanced 
proficient and non-PDSs. The adjusted residual is positive because the observed count is 
greater than the expected count. 
Partial proficient on the HSPA Language Arts test is associated with PDSs with 
an observed count of 56, an expected count of 50.5, and an adjusted residual of 2.4. The 
adjusted residual is 2.0 or higher, which indicates that this interaction contributes to the 
significance of the association of the LEP student outcome of advanced proficient and 
PDSs. The results of this chi-square indicate that a greater percentage of LEP students 
(1 1.1%) in non-PDSs achieve at the advanced proficient level on the Language Arts 
HSPA test compared to (0%) of PDS students. 
Table 1 1  
HSPA Language Arts Scores of LEP Students in PDSs versus Non-PDSs 
Case Processing Summary 
Cases 
Valid I Missing I Total 
N ( Percent I N I Percent I N I Percent 
ROW'COLUMN 110 1 1000% 1 0 1 .O% I 110 1 100.0% - 
ROW COLUMN Cmutabulatlon 
Likelihood Ra$o 12.030 
Linear-&-Linear hsouation 9,204 
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The 12th hypothesis that states that there is a significant difference in the 
percentage of students with IEPs between PDSs and non-PDSs was rejected. The chi- 
square analysis in Table 12, which has a sample size of 14, sought to determine if there is 
an association between the percentage of IEP students in the categories of more than 15% 
of students with IEPs, between 10% and 15% of students with IEPs, and less than 10% of 
students with IEPs and PDSs and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of 6.000, a 
degree of freedom of 2, a p  value of ,050, which is slightly greater than the acceptablep 
value of < .05. The results of this chi-square indicate that there is no association between 
percentage of IEP students and PDSs and non-PDSs. 
Table 12 
Percentage of Students with IEPs in PDSs versus Non-PDSs 
Case Processing Summary 
Table 12 (Continued) 
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The 13th hypothesis that states that there is a significant difference in HSPA 
Mathematics Arts Scores of IEP students between PDSs and non-PDSs was rejected. In 
analyzing IEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 13, which has a sample size of 593 students, sought to determine if there is an 
association between HSPA Math scores of IEP students in the student outcome categories 
of advanced, proficient, and partial proficient and PDSs and non-PDSs. This chi-square is 
not significant with a Pearson chi-square value of 1.268, a degree of freedom of 2, and a 
p value of S30. This indicates that there is no association between the HSPA Math 
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The 14th hypothesis that states that there is a significant difference in HSPA 
Language Arts Scores of IEP students between PDSs and non-PDSs was also rejected. In 
analyzing IEP student achievement outcomes in Language Arts, the chi-square analysis in 
Table 14, which has a sample size of 596 students, sought to determine if there is an 
association between HSPA Language Arts scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and PDSs and non-PDSs. 
This chi-square is also not significant with a Pearson chi-square value of .471, a 
degree of freedom of 2, and a p  value of .?'go. This indicates that there is no association 
between HSPA Language performance outcomes of IEP students and the type of school. 
Table 13 
HSPA Mathernarics Scores of Students with ZEPs in PDSs versus Non-PDSs 
Case Pmceirring Summary 
Table 13 (Continued) 
ROW' COLUMN CmuuM.11on 
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HSPA Language Arts Scores of Students with IEPs in PDSs versus Non-PDSs 
Case Processing Summary 
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a. 2 cells (33.3%) have expected m u d  less than 5. The minimum 
expected count is 2.76. 
Linear-bylinear Association 
N of Valid Cases 
Finally, the 15th hypothesis that states that there is a significant difference in the 
percentage of teachers employed with emergency or conditional certificates between 
PDSs and non-PDSs was also rejected. The chi-square analysis in Table 15, which has a 
sample size of 14, sought to determine if there is an association between the percentage 
of teachers employed who hold emergency or conditional teaching certificates in the 
categories of more than the state average, no teachers with emergency certificates, and 
PDSs and non-PDSs. 
This chi-square is not significant with a Pearson chi-square value of .000, a 
degree of freedom of 1, a p  value of 1.000, and a Fisher's exact testp value of 1.000. The 
results of this chi-square indicate that there is no association between the percentage of 















Percentage of Teachers with Emergency or Conditional Certijkates in PDSs 
versus Non-PDSs 
Case Processing Summary 
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The "I" Districts 
Montclair High School (PDS). Montclair High School is a racially and ethnically 
diverse, comprehensive 4-year high school located in the township of Montclair, New 
Jersey, in Essex County. Montclair High School is a professional development high 
school in partnership with Montclair University, an NCATE-certified institution located 
in the township of Montclair, New Jersey, as well. 
The township of Montclair is a residential community of approximately 39,000 
people. This large high school serves approximately 1,978 students in grades 9-1 2 and 
has a long history dating back to the late 1880s when the school first opened its doors. 
Although the school describes itself as "highly diverse," this diversity does not extend to 
languages other than English spoken at home. In fact, only 8.6% of the student 
population reportedly speaks another language at home (New Jersey Department of 
Education, n.d.). 
Montclair High School's graduation rate is an impressive loo%, with 87.4% of 
graduating seniors pursuing a 2- or 4-year college degrees postgraduation. 
Montclair's mission statement as written on the district's Web site states: 
The Montclair School District is dedicated to educational excellence for each and 
every child. In partnership with parents and the community, the schools will 
maximize academic and artistic achievement, and develop confident students who 
are accountable for their ongoing learning, who value initiative and diversity, and 
who are able to contribute meaningfully to the ever-changing global society. 
(Montclair High School, n.d.) 
Montclair's administration and teaching faculty vary in credentials and median 
years of experience. The median years of experience for administrators in the district is 
22 years and for the teachers is 7, in comparison with the state average of 23 for 
administrators and 9 for teachers. Forty-seven percent of administrators and teachers hold 
a BABS degree, 48% hold an MAIMS degree, and 5.1% hold a PhD or EdD (New Jersey 
Department of Education, n.d.). 
Columbia High School (non-PDS). Columbia High School (non-PDS) is also self- 
described as a 4-year comprehensive and regional public high school. The high school is 
located in Maplewood, New Jersey, and serves 1,926 students in grades 9 through 12 
from the communities of Maplewood and South Orange. Similar to Montclair, Columbia 
has a long history dating back to the year 18 14 when it was first established. Although 
only 11.5% speak a language other than English at home, the high school is also 
extremely ethnically and racially diverse. 
Columbia High School reports a 95.8% student graduation rate, with 89.6% of its 
graduates pursuing 2- or 4-year college plans (New Jersey Department of Education, 
n.d.). 
The mission of Columbia High School as stated in the parentlstudent handbook 
posted on their Web site (School District of South Orange and Maplewood, n.d.) "is to 
prepare all students for their roles in a rapidly changing and diverse, global community, 
and to become independent learners, critical thinkers, problem solvers, collaborative 
workers, and responsible contributors to society." Embedded in the mission statement is 
also a vision statement that defines the school environment as a "place where 
administrators, staff, students and the community value and work together in a mutually 
supportive environment to encourage academic and personal excellence and respect for 
self, for others, and for the educational process" ( School District of South Orange and 
Maplewood, n.d.). 
Columbia High School's administrators and teachers also vary in credentials and 
years of experience. Administrators in the district average 17 years of experience and 
teachers average 8 (New Jersey Department of Education, n.d.). 
More than 50% of the administration and teaching faculty possess a master's 
degree or higher. According to State Report Card figures, 39.8% hold a BABS degree, 
53.8% hold an MAIMS degree, and 6.5% hold a PhDIEdD degree (New Jersey 
Department of Education, n.d.). 
"I" District data results. The first hypothesis that there is a significant difference 
in HSPA Mathematics Arts Scores of students in this PDS and non-PDS was rejected. 
The chi-square analysis in Table 16, which has a sample size (or N) of 944 
students, sought to determine if there is an association between HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
this PDS "I" district and this non-PDS "I" school. 
This chi-square is not significant with a Pearson chi-square value of 1.266, a 
degree of freedom of 2, and a p  value of .53 1.  The results of this chi-square indicate that 
there is no association between HSPA Mathematics scores and Montclair High School 
(PDS) and Columbia High School (non-PDS). 
Table 16 
HSPA Mathematics Scores of PDS "I" District versus Non-PDS "I" District 
Value 
The second hypothesis that there is a significant difference in HSPA Language 
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The chi-square analysis in Table 17, which has a sample size (or N) of 942 
students, sought to determine if there is an association between HSPA Language Arts 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
Montclair High School (PDS) and Columbia High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.462, a 
degree of freedom of 2, and a p  value of ,292. The results of this chi-square indicate that 
there is no association between HSPA Language Arts scores and these schools. 
Table 17 
HSPA Language Arts Scores in PDS "I" District versus Non-PDS "I" District 
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The second hypothesis that there is a significant difference in HSPA Language 
Arts Scores of students in this PDS and non-PDS was accepted. 
The chi-square analysis in Table 18, which has a sample size of 932 students, 
sought to determine if there is an association between ethnicity and HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
Montclair High School (PDS) and Columbia High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 29.728, a degree 
of freedom of 1 1, and a p  value of .002. This indicates that there is an association among 
ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
In analyzing these results, there are four interaction cells that have contributed to 
the significance. Advanced proficiency on the HSPA Mathematics test is associated with 
Asian students in PDSs with an observed count of 7, an expected count of 3.8, and an 
adjusted residual of 2.4. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Asian, the student outcome of advanced proficiency, and Montclair High School (PDS). 
The adjusted residual is positive because the observed count is greater than the expected 
count. 
Proficient on the HSPA Mathematics test is also associated with Asian students in 
PDSs with an observed count of 6 ,  an expected count of 3.3, and an adjusted residual of 
2.2. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Asian, the 
student outcome of proficient, and this PDS. 
Advanced proficient on the HSPA Mathematics test is associated with Black 
students in the non-PDS with an observed count of 25, an expected count of 17.8, and an 
adjusted residual of 2.4. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of advanced proficient, and Columbia High School (non- 
PDS). The adjusted residual is positive because the observed count is greater than the 
expected count. 
Proficient on the HSPA Mathematics test is also associated with Black students in 
Columbia High School (non-PDS) with an observed count of 129, an expected count of 
109, and an adjusted residual of 3 .O. The adjusted residual is 3.0 or higher, which 
indicates that this interaction contributes to the significance of the association of the 
ethnic category of Black, the student outcome of proficient, and this non-PDS. The 
adjusted residual is positive because the observed count is greater than the expected 
count. 
The results of this chi-square indicate that a greater percentage of Black students, 
specifically 5.9%, in Columbia High School (nonPDS), achieve at the advanced 
proficient level of the HSPA Mathematics test compared to 2.8% of PDS students. This is 
also true for achievement at the proficient level, with 30.4% of Black students in 
Columbia High School (non-PDS) in comparison with 21.7% of the Black students in 
Montclair High School (PDS) achieving this level. 
The results of this chi-square also indicate that a greater percentage of Asians are 
achieving at the advanced and proficient levels in this PDS. However, since the observed 
count for Asian students in the non-PDS in both categories is 0, an association from these 
interaction cells cannot clearly be made. 
Table 18 
HSPA Mathematics Scores by Ethnicity in PDS "I" District versus Non-PDS "I" District 
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The second hypothesis that there is a significant difference in HSPA Language 
Arts Scores by ethnicity of students in this PDS and non-PDS is also accepted. 
The chi-square analysis in Table 19, which has a sample size of 930 students, 
sought to determine if there is an association between ethnicity and HSPA Language Arts 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
the Montclair High School PDS "I" district school and the non-PDS "I" district school. 
This chi-square is significant with a Pearson chi-square value of 23.1 18, a degree 
of freedom of 11, and a p  value of .O17. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes, and the type of school. 
In analyzing these results, there are three interaction cells that have contributed to 
the significance. Advanced proficient on the HSPA Language Arts test is associated with 
Asian students in PDSs with an observed count of 9, an expected count of 4.9, and an 
adjusted residual of 2.8. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Asian, the student outcome of advanced proficiency, and Montclair High School (PDS). 
The adjusted residual is positive because the observed count is greater than the expected 
count. Proficiency on the HSPA Language Arts test is also associated with Asian students 
in this PDSs with an observed count of 6, an expected count of 3.3, and an adjusted 
residual of 2.2. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the sigNticance of the association of the ethnic category of Asian, the 
student outcome of proficient, and Montclair High School (PDS). 
The results of this chi-square indicate that a greater percentage of Asians are 
achieving at the advanced and proficient levels in this PDS. However, since the observed 
count for Asian students in the non-PDS in both categories is 0, an association from these 
interaction cells cannot clearly be made. 
Proficient on the HSPA Language Arts test is also associated with Black students 
in this non-PDS with an observed count of 173, an expected count of 152.3, and an 
adjusted residual of 2.8. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of proficient, and this non-PDS. The adjusted residual is 
positive because the observed count is greater than the expected count. 
The results of this chi-square indicate that a greater percentage of Black students 
(40.8%) in Columbia High School (non-PDS) achieve at the proficient level of the HSPA 
Language Arts test compared to 31.8% of Montclair High School (PDS) students. 
Table 19 
HSPA Language Arts scores by Ethnicity in PDS "I" District versus Non-PDS "I" 
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The fifth hypothesis that states that there is a significant difference in student mobility 
rates between this PDS and non-PDS could not be either rejected or accepted. In 
analyzing the mobility rates in Montclair High School (PDS) and Columbia High School 
(non-PDS), no measures of association could be computed using the chi-square test 
because both schools have similar mobility rates. Mobility rates in each school are lower 
than the state average of 10.1% with rates of 0% for Montclair High School (PDS) and 
6.8% for Columbia High School (non-PDS), respectively. 
The sixth hypothesis that there is a significant difference in student attendance 
rates in this PDS and the non-PDS is rejected. 
The chi-square analysis in Table 20, which has a sample size of 2, sought to 
determine if there is an association between the percentage of student attendance rates in 
the categories of higher than the state average and lower than the state average in 
Montclair High School (PDS) and Columbia High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .  157, and Fisher's exact testp value of 1.000. The 
results of this chi-square indicate that there is no association between student attendance 
percentages and this PDS and non-PDS. 
Table 20 
Student Attendance Rates in PDS "I" District versus Non-PDS "I" District Schools 
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The seventh hypothesis that states that there is a significant difference in class 
size between this PDS and non-PDS could not be either rejected or accepted. In analyzing 
average class size in Montclair High School (PDS) and Columbia High School (non- 
PDS), no measures of association could be computed using the chi-square test because 
both schools have similar averages for class size, which are higher than the state average 
of 19.1 students per class. Montclair High School (PDS) averages 24.4 students per class 
in comparison with 20.1 students per class for Columbia High School (non-PDS). 
The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day between this PDS and non-PDS could not be either rejected or 
accepted. In analyzing the average length of the instructional day in this PDS district and 
this non-PDS district, no measures of association could be computed using the chi-square 
test because both schools have similar averages for the length of the instructional day, 
which are higher than the state average of 6 hours and 50 minutes. Montclair High School 
(PDS) averages 7 hours and 18 minutes a day in comparison to Columbia High School, 
which averages 7 hours and 30 minutes a day. 
Hypotheses nine, 10, and 11 that focused on the percentage of LEP students and 
LEP Math and Language Art Scores could not be rejected or accepted because LEP 
student data could not be analyzed due to the fact that both of these districts lack a 
reportable population of LEP students that could be examined. 
Hypothesis 12 that states that there is a significant difference in the percentage of 
students who have IEPs between this PDS and non-PDS was rejected. The chi-square 
analysis in Table 21, which has a sample size of 2, sought to determine if there is an 
association between the percentage of IEP students in the categories of more than 15% of 
students with IEPs, between 10% and 15% of students with IEPs, and less than 10% of 
students with IEPs in Montclair High School (PDS) and Columbia High School (non- 
PDS). The chi-square is not significant with a Pearson chi-square value of 2.000, a degree 
of freedom of 1, a p  value of .157, and a Fisher's exact testp value of 1.000. The results 
of this chi-square indicate that there is no association between the percentage of IEP 
students and PDSs and non-PDSs. 
Table 21 
Percentage of IEP Students in PDS "I" Disfrict versus Non-PDS "I" Disfrict 
cases 
Vdid I Misshg 1 Tola1 
N I Pe-t I N I Pe-t I N I P e m  
ROW ' COLUMN I 2 1 1WO% I 0 1 0% l 2 1 lW.O% 




PDG Mntdair PDSColumblm 
H S  H.S. Tot.1 
ROW Y m h n < S % d  b n f  1 0 
mdanl.unh IEPS -mdcount 5 5 I ( 
%mi" COLUMN IWW 0% 500% 
M j ~ N l d  Re'au.1 4 4  - I 4  
 hen IMS% 01 covn o I 
rMsntlmth l E R  ~ w r ( . d c a u n t  5 5 I . (  
%nhh COLUMN rwm sow 
The 13th hypothesis that there is a significant difference in HSPA Mathematics 
scores of students with IEPs in this PDS and non-PDS was rejected. 
In analyzing IEP student achievement outcomes in Mathematics, the chi-square 
analysis in Table 22, which has a sample size of 116 students, sought to determine if 
there is an association between HSPA Mathematics scores of IEP students in the student 
outcome categories of advanced, proficient, and partial proficient and this PDS and non- 
PDS. 
This chi-square is not significant with a Pearson chi-square value of ,480, a 
degree of freedom of 2, and a p  value of .787. This indicates that there is no association 
between the HSPA Math performance outcomes of IEP students and Montclair High 
School (PDS) and Columbia High School (non-PDS). 
The 14th hypothesis that states that there is a significant difference in HSPA 
Language Arts scores of students with IEPs in this PDS and non-PDS was also rejected. 
In analyzing IEP student achievement outcomes in HSPA Language Arts, the chi-square 
analysis in Table 23, which has a sample size of 115 students, sought to determine if 
there is an association between HSPA Language Arts scores of IEP students in the 
student outcome categories of advanced, proficient, and partial proficient in this PDS and 
non-PDS. 
This chi-square is also not significant with a Pearson chi-square value of 1.279, a 
degree of freedom of 2, and a p  value of ,527. This indicates that there is no association 
between HSPA Language performance outcomes of IEP students and Montclair High 
School (PDS) and Columbia High School (non-PDS). 
Table 22 
HSPA Mathematics Scores of IEP Students in PDS "I" District versus Non-PDS "I" 
District 
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Table 23 (Continued) 
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The final hypothesis that states that there is a significant difference in the 
percentage of teachers with emergency or conditional certificates between this PDS and 
non-PDS was rejected. The chi-square analysis in Table 24, which has a sample size of 2, 
sought to determine if there is an association between the percentage of teachers 
employed who hold emergency or conditional teaching certificates in the categories of 
more than the state average, no teachers with emergency certificates, and this PDS and 
non-PDS. 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of 1 S7, and a Fisher's exact testp value of 1.000. The 
results of this chi-square indicate that there is no association between the percentage of 
teachers who hold emergency or conditional certificates and Montclair High School 
(PDS) and Columbia High School (non-PDS). 
Table 24 
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Table 24 (Continued) 
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Dumont High School (PDS). Dumont High School (PDS) is a public, 4-year 
comprehensive high school located in the borough of Dumont, New Jersey. The borough 
of Dumont is located approximately 10 miles from Manhattan and can best be described 
as a small borough with a large population of 17,500 people. Dumont High School is the 
first high school to function as a PDS with Montclair University, functioning as a PDS 
for well over 10 years. The high school enrollment currently stands at approximately 
847.5 students. Approximately 31.9% of the students enrolled in the high school speak a 
language other than English at home (New Jersey Department of Education, n.d.). 
Dumont High School boasts an impressive student graduation rate of loo%, in 
comparison with the state average of 92.3%. According to the most recent data, 84.5% of 
graduates pursued 2- or 4-year college plans. 
The mission of Dumont High School as found in the Dumont High School 
Handbook , which is posted on its Web site is "as a Professional Development SchooLto 
be a center of continuous learning for both students and staff. As a means to achieve this 
goal, "the school will promote a current, comprehensive and flexible curriculum that 
provides all members of the school community with multiple opportunities to achieve 
their fullest potential now and in the future" (Dumont Public Schools, n.d.). 
Dumont School district administrators and teachers share comparable years of 
experience. Administrators average 15 years of experience and teachers 14 years of 
experience. In addition, more than 50% of administrators and teachers hold advanced 
degrees at either the master's or doctoral level. In fact, 42% hold a BAIBS, 56.8% hold 
an MAMS, and 1.2% hold a PhDEdD (New Jersey Department of Education, n.d.). 
Hasbrouck Heights High School (non-PDS). Hasbrouck Heights High School is 
located in the small suburban town of Hasbrouck Heights, New Jersey. The high school is 
described as a public, comprehensive high school that serves a small and diverse school 
community. Approximately 36.3% of the student population speaks a language other than 
English at home. The high school enrollment currently stands at approximately 450 
students, with 99.2% of students graduating. Additionally, 94.9% of graduating seniors 
report pursuing 2- or 4-year college plans post graduation (New Jersey Department of 
Education, n.d.). 
The stated mission Hasbrouck Heights High School is to: 
provide each student a diverse education, and a safe, supportive environment that 
promotes self-discipline, motivation, and excellence in learning. The Hasbrouck 
Heights team joins the parents and community to assist the students in developing 
skills to become independent and self-sufficient adults, who will succeed and 
contribute responsibly in a global community. (Hasbrouck Heights School 
District, n.d.) 
Hasbrouck Heights' administrative and teaching faculty is above the state average 
in median years of experience. Administrators average 26 years in the district and 
teachers average 10. Approximately 50% of administrators and teachers hold a BAIBS 
degree, and 50% hold an MAIMS (New Jersey Department of Education, n.d.). Currently, 
no faculty member holds a PhD or EdD, according to State Report Card figures. 
"FG" District data results. The first hypothesis that there is a significant 
difference in HSPA Mathematics scores of students in this PDS and non-PDS was 
accepted. The chi-square analysis in Table 25, which has a sample size (or N) of 325 
students, sought to determine if there is an association between HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
this PDS "FG" school and this nonPDS " F G  school. 
This chi-square is significant with a Pearson chi-square value of 17.297, a degree 
of freedom of 2, and a p  value of .000. This indicates that there is an association between 
HSPA math performance outcomes and these schools. 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. Advanced proficient on the HSPA Mathematics test is associated with 
Hasbrouck Heights High School (non-PDS) with an observed count of 39, an expected 
count of 27.7, and an adjusted residual of 3.1. The adjusted residual is 2.0 or higher, 
which indicates that this interaction contributes to the significance of the association of 
the student outcome of advanced proficiency, and the non-PDS. Partial proficient on the 
HSPA Mathematics test is associated with Dumont High School (PDS) with an observed 
count of 44, an expected count of 33.1, and an adjusted residual of 3.5. The adjusted 
residual is 2.0 or higher, which indicates that this interaction contributes to the 
significance of the association of the student outcome of partial proficient and the PDS. 
The results of this chi-square indicate that a greater percentage of students (34.2%) in the 
non-PDS are achieving at the advanced level n the HSPA Mathematics test in comparison 
to 19% of students in the PDS. Also, a greater percentage of PDS students are attaining 
partial proficiency. In the PDS, 20% of students are partially proficient compared to 6.1% 
in the non-PDS. 
Table 25 
HSPA Mathematics Scores in PDS "FG" District versus Non-PDS "FG" District 
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The second hypothesis that there is a significant difference in HSPA Language 
Arts scores of students in this PDS and non-PDS was rejected. The chi-square analysis in 
Table 26, which has a sample size (or N) of 326 students, sought to determine if there is 
an association between HSPA Language Arts scores in the student outcome categories of 
advanced, proficient, and partial proficient in Dumont High School (PDS) and Hasbrouck 
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This chi-square is not significant with a Pearson chi-square value of 3.858, a 
degree of freedom of 2, and a p  value of ,145. The results of this chi-square indicate that 
there is no association between HSPA Language Arts scores and these schools. 
Table 26 
HSPA Language Arts Scores in PDS "FG" District versus Non-PDS "FG" District 
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The third hypothesis that there is a significant difference in HSPA Mathematics 
scores by ethnicity of students in this PDS and non-PDS was accepted. The chi-square 
analysis in Table 27, which has a sample size (or N) of 333 students, sought to determine 
if there is an association between ethnicity and HSPA Mathematics scores in the student 
outcome categories of advanced, proficient, and partial proficient in Dumont High School 
(PDS) and Hasbrouck Heights High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 46.022, a degree 
of freedom of 1 1 ,  and a p  value of ,000. This indicates that there is an association among 
ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
In analyzing these results, there are four interaction cells that have contributed to 
the significance. School with an observed count of 27, an expected count of 17.8, and an 
adjusted residual of 2.9. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
White, the student outcome of advanced proficient, and Hasbrouck Heights High School 
(non-PDS). The adjusted residual is positive because the observed count is greater than 
the expected count. 
School with an observed count of 7, an expected count of 2.7, and an adjusted 
residual of 3.3. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Hispanic, the 
student outcome of advanced proficient, and Hasbrouck Heights High School (non-PDS). 
The adjusted residual is positive because the observed count is greater than the expected 
count. 
Partial proficient on the HSPA Mathematics test is associated with White students 
in the PDS with an observed count of 28, an expected count of 21.2, and an adjusted 
residual of 2.7. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of White, the 
student outcome of partial proficient, and this PDS. 
Proficient on the HSPA Mathematics test is also associated with Native 
HawaiiadOther Pacific students in Dumont High School (PDS) with an observed count 
of 27, an expected count of 17.9, and an adjusted residual of 3.9. The adjusted residual is 
2.0 or higher, which indicates that this interaction contributes to the significance of the 
association of the ethnic category of Native HawaiianIOther Pacific, the student outcome 
of proficient, and this PDS. The adjusted residual is positive because the observed count 
is greater than the expected count. 
The results of this chi-square indicate that a greater percentage of White students, 
specifically 24.1%, in Hasbrouck Heights High School (non-PDS), achieve at the 
advanced proficient level of the HSPA Mathematics test compared to 11.8% of Dumont 
High School (PDS) students. This is also true for Hispanic students, with 6.3% of 
Hispanic students in Hasbrouck Heights High School (non-PDS) achieving at this level in 
comparison to 0.5% in Dumont High School (PDS). The results of this chi-square also 
indicate that a greater percentage of White students are scoring in the partial proficient 
category with 12.7% in the PDS versus 3.6% in the non-PDS achieving at this level. 
The results of this chi-square also indicate that a greater percentage of Native 
HawaiiadOther Pacific are achieving at the proficient levels in this PDS. However, since 
the observed count for Native HawaiianJOther Pacific students in the non-PDSs in this 
categoly is 0, an association from this interaction cell cannot clearly be made. 
Table 27 
HSPA Mathematics Scores by Ethnicily in PDS "FG" District versus Nan-PDS "FG" 
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The fourth hypothesis that there is a significant difference in HSPA Language 
scores of students in this PDS and non-PDS was rejected. 
The chi-square analysis in Table 28, which has a sample size (or N) of 312 
students, sought to determine if there is an association between ethnicity and HSPA 
Language Arts scores in the student outcome categories of advanced, proficient, and 
partial proficient in Dumont High School (PDS) and Hasbrouck Heights High School 
(non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 15.529, a 
degree of freedom of 1 1, and a p  value of .l6O. This indicates that there is no association 
among ethnicity, HSPA Language Arts performance outcomes, and these schools. 
Table 28 
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The fifth hypothesis that states that there is a significant difference in student 
mobility rates between this PDS and non-PDS could not be either rejected or accepted. In 
analyzing the mobility rates in Dumont High School (PDS) and Hasbrouck Heights High 
School (non-PDS), no measures of association could be computed using the chi-square 
test because both schools have similar mobility rates. Mobility rates in each school are 
lower than the state average of 10.1%, with rates of 4.6% for Dumont High School (PDS) 
and 3.1% for Hasbrouck Heights High School (non-PDS), respectively. 
The sixth hypothesis that states that there is a sisnif~cant difference in student 
attendance rates between this PDS and non-PDS could also not be rejected or accepted. 
In analyzing the student attendance rates in Dumont High School (PDS) and Hasbrouck 
Heights High School (non-PDS), no measures of association could be computed using the 
chi-square test because both schools have similar attendance rates. Attendance rates in 
each school are lower than the state average of 94.4%, with rates of 94.1 % for Dumont 
High School (PDS) and 90.8% for Hasbrouck Heights High School (non-PDS), 
respectively. 
The seventh hypothesis that states that there is a significant difference in class 
size between this PDS and non-PDS could also not be rejected or accepted. In analyzing 
average class size in Dumont High School (PDS) and Hasbrouck Heights High School 
(non-PDS), no measures of association could be computed using the chi-square test 
because both schools have similar averages for class size, which are lower than the state 
average of 19.1 students per class. Dumont High School (PDS) averages 18.8 students 
per class in comparison with 18 students per class for Hasbrouck High School (non- 
PDS). 
The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day and this PDS and non-PDS was rejected. 
The chi-square analysis in Table 29, which has a sample size (or N) of 2 schools, 
sought to determine if there is an association between length of the instructional day and 
this PDS and non-PDS. This chi-square is not significant with a Pearson chi-square value 
of 2.000, a degree of freedom of I, a p  value of ,157, and a Fisher's exact testp value of 
1.000. This indicates that there is no association between length of the instructional day 
and these schools. 
Table 29 
Length of Instructional Day in PDS "FG" District versus Non-PDS "FG" District 
Hypotheses nine, 10, and 1 1 that focused on the percentage of LEP students and 
LEP Math and Language Art Scores could not be rejected or accepted because LEP 
student data could not be analyzed due to the fact that both of these districts lack a 
reportable population of LEP students that could be examined. 
The 12th hypothesis that states that there is a significant difference between the 
percentage of students who have IEPs in this PDS and non-PDS was rejected. The chi- 
square analysis in Table 30, which has a sample size (or N) of 2, sought to determine if 
there is an association between the percentage of IEP students in the categories of more 
than 15% of students with IEPs, between 10% and 15% of students with IEPs, and less 
than 10% of students with IEPs in Dumont High School (PDS) and Hasbrouck Heights 
High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of.  157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between the percentage of IEP students and these 
schools. 
Table 30 
Percentage of Students with IEPs in PDS "FG" District versus Non-PDS "FG " District 
UIm 
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Table 30 (Continued) 
The 13th hypothesis that there is a significant difference in HSPA mathematics 
scores of students with IEPs in this PDS and non-PDS was accepted. 
In analyzing IEP student achievement outcomes in Mathematics, the chi-square 
analysis in Table 3 1, which has a sample size (or N) of 39 students, sought to determine 
if there is an association between HSPA Mathematics scores of IEP students in the 
student outcome categories of advanced, proficient, and partial proficient and this PDS 
and non-PDS. 
This chi-square is significant with a Pearson chi-square value of 6.334, a degree 
of freedom of 2, and a p  value of ,042. This indicates that there is an association between 
the HSPA Math performance outcomes of IEP students and Dumont High School (PDS) 
and Hasbrouck Heights High School (non-PDS). 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. Proficient on the HSPA Mathematics test is associated with this non- 
PDS with an observed count of 13, an expected count of 9.7, and an adjusted residual of 
2.1. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance. The adjusted residual is positive because the observed 
count is greater than the expected count. Partial proficient on the HSPA Mathematics test 
is associated with this PDS with an observed count of 13, an expected count of 9.2, and 
an adjusted residual of 2.4. The adjusted residual is 2.0 or higher, which indicates that 
this interaction contributes to the significance. The adjusted residual is positive because 
the observed count is greater than the expected count. The results of this chi-square 
indicate that a greater percentage of non-PDS students with IEPs are achieving at the 
proficient level on the HSPA Mathematics test: 68.4% of IEP students in non-PDS are 
attaining this level compared with 35% in the PDS. Also, a lower percentage (26.3%) of 
IEP students in the non-PDS is scoring at the partial proficiency level in comparison with 
65% in the PDS. 
HSPA MathemaricsScores for s&ents with IEPs in PDS "FG" dstrict versus Non PDS 
"E " dktrkt 
Care PmeMslng Summary 
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The 14th hypothesis that states that there is a significant difference in HSPA 
Language Arts scores of students with IEPs in this PDS and non-PDS was rejected. In 
analyzing IEP student achievement outcomes in HSPA Language Arts, the chi-square 
analysis in Table 32, which has a sample size of 40 students, sought to determine if there 













outcome categories of advanced, proficient, and partial proficient in this PDS and non- 
PDS. 
This chi-square is not significant with a Pearson chi-square value of 1.200, a 
degree of freedom of I, a p  value of ,273, and a Fisher's exact testp value of .333. This 
indicates that there is no association between HSPA Language performance outcomes of 
IEP students and Dumont High School (PDS) and Hasbrouck Heights High School (non- 
PDS). 
Table 32 
HSPA Language Arts Scores ofstudents with ZEPs in PDS "FG" District versus Non- 
PDS "FG" District 
I I WLUYN 1 1 
E " W  Count 
Table 32 (Continued) 
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The final hypothesis that states that there is a significant difference in the 
percentage of teachers with emergency or conditional certificates between this PDS and 
non-PDS could not be either rejected or accepted. In analyzing the percentage of teachers 
with emergency or conditional certificates in Dumont High School (PDS) and Hasbrouck 
Heights High School (non-PDS), no measures of association could be computed using the 
chi-square test because both schools report that 0% of their teachers have emergency or 
conditional certificates in comparison to the New Jersey state average of 0.4%. 
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The "DE" Districts 
Hawthorne High School (PDS). Hawthorne High School is a comprehensive 9th- 
through 12th-grade secondary school located in Passaic County in Hawthorne, New 
Jersey. It is a professional development school in cooperation with William Patterson 
University in New Jersey. Hawthorne High School's enrollment currently stands at 694 
students, with 26.2% of students reporting that they speak a language other than English 
at home (New Jersey Department of Education, n.d.). 
Hawthorne High School's graduation rate is an impressive 100% with 84.9% of 
its graduates planning to pursue 2- to 4-year college plans. 
The researcher was not able to find any evidence of an existing school or district 
mission statement that was available in the public domain. However, the principal 
described the school as a "structured and orderly place for learning, utilizing an eight 
period day to maximize individual student achievement" (Hawthorne Public Schools, 
n.d.). 
Administrator and teacher level of experience is comparable to state averages. 
Administrators in the district average 22 years of experience and teachers average 8 years 
of experience. Most of the administrators and teachers hold BABS degrees. Specifically, 
53.3% hold BAlBS degrees, 45% hold MA/MS degrees, and 1.7% hold PhDs or EdDs 
(New Jersey Department of Education, n.d.). 
Saddle Brook High School (non-PDS). Saddle Brook High School (non-PDS) is a 
6-year comprehensive high school that serves students in grades 7 through 12. It is 
located in Bergen County in the township of Saddle Brook, New Jersey. According to the 
most recent State Report Card figures, the current total enrollment is 649 students. 
Saddle Brook High School's current graduation rate is 93.8%, with 91.7% of 
graduates reportedly pursuing 2- to 4-year college plans (New Jersey Department of 
Education, n.d.). No specific mission statement for Saddle Brook High School could be 
found in the public domain. However, the general mission/vision statement of Saddle 
Brook School district as written in the student handbook of another Saddle Brook school 
states that: 
The vision of the Saddle Brook Public School system is to foster an environment 
that promotes academic excellence through self-directed life-long learning so that 
all students develop a knowledge of self, community, and the world, actualized 
through self-awareness, self respect and tolerance. (Saddle Brook Public Schools, 
n.d.) 
The school district environment is also further described as one in which students 
feel "physically and emotionally safe" and "are actively involved in the learning process" 
(Saddle Brooks Public Schools, n.d.). 
Administrators and teachers in the district average just under than the state mean 
for professional experience. Administrators average 22 years in the district and teachers 
average 8 in the district (New Jersey Department of Education, n.d.). More than 50% of 
the faculty holds a master's degree. Specifically, 40.3% hold a BABS degree, and 59.7% 
hold an MAIMS degree (New Jersey Department of Education, n.d.). 
Currently there are no administrators or faculty members with PhD or EdD 
degrees. 
"DE" District data results. The first hypothesis that there is a significant 
difference in HSPA Mathematics scores in this PDS and non-PDS was rejected. 
The chi-square analysis in Table 33, which has a sample size (or N) of 306 
students, sought to determine if there is an association between HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
this PDS " D E  school and this non-PDS " D E  school. 
This chi-square is not significant with a Pearson chi-square value of 2.198, a 
degree of freedom of 2, and a p  value of .333. This indicates that there is no association 
between HSPA math performance outcomes and these schools. 
Table 33 
HSPA Mathematics Scores in PDS "DE" District versus Non-PDS "DE" District 
Case Pmceulnp Summary 
Table 33 (Continued) 
I I I 
a. 0 cells (0%) have u p d e d  munt less thm 5. The minimum 
expded mum is 28.37. 
value 
The second hypothesis that there is a significant difference in HSPA Language 
Arts scores in this PDS and non-PDS was also rejected. The chi-square analysis in Table 
n 
34, which has a sample size (or N) of 306 students, sought to determine if there is an 
association between HSPA Language Arts scores in the student outcome categories of 
Asymp. Sip. 
(2-skied) 
P c ~  chi+squa-e I 2.198 1 Likeiihwd Ratio 2.1% 
advanced, proficient, and partial proficient in Hawthorne High School (PDS) and Saddle 
Brook High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of.  101, a 
2 
2 
degree of freedom of 2, and a p  value of .95 1. The results of this chi-square indicate that 




HSPA Language Arts Scores in PDS "DE" District versus Non-PDS "DE" District 
Case P m ~ . s I n g  Summary 
Table 34 (Continued) 
The third hypothesis that states that there is a significant difference in HSPA 
Mathematics scores by ethnicity in this PDS and non-PDS was accepted. The chi-square 
analysis in Table 35, which has a sample size (or N) of 299 students, sought to determine 
if there is an association between ethnicity and HSPA Mathematics scores in the student 
outcome categories of advanced, proficient, and partial proficient in Hawthorne High 
School (PDS) and Saddle Brook High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 34.323, a degree 
of freedom of 11, and a p  value of .000. This indicates that there is an association among 
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In analyzing these results, there are three interaction cells that have contributed to 
the significance. School with an observed count of 87, an expected count of 75.5, and an 
adjusted residual of 2.7. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
White, the student outcome of proficient, and Hawthorne High School (PDS). The 
adjusted residual is positive because the observed count is greater than the expected 
count. 
School with an observed count of 8, an expected count of 3.7, and an adjusted 
residual of 3.1. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Asian, the 
student outcome of proficient, and Saddle Brook High School (non-PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
School with an observed count of 8, an expected count of 3.7, and an adjusted 
residual of 3.1. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Other Race, the 
student outcome of partial proficient, and this non-PDS. 
The results of this chi-square indicate that a greater percentage of White students, 
specifically 54.4%, in Hawthorne High School (PDS) achieve at the proficient level on 
the HSPA Mathematics test compared to 38.8% of SaddleBrook High School (non-PDS) 
students. The results of this chi-square also indicate that a greater percentage of Asian 
students are achieving at the proficient levels in this non-PDS. However, since the 
observed count for Asian students in the non-PDS in this category is 0, an association 
from this interaction cell cannot clearly be made. This is also the case for the Other Race 
students. In the non-PDS, a greater percentage of students are achieving at the partial 
proficient level. However, since the observed count for Other Race students in the PDS in 
this category is 0, an association from this interaction cell cannot clearly be made. 
Table 35 
HSPA Mathematics Scores by Ethnicity in PDS "DE" District versus Non-PDS "DE" 
District 
Case Pmcessing Summary 
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Table 35 (Continued) 
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The fourth hypothesis that there is a significant difference in Language Arts 
scores by ethnicity in this PDS and non-PDS was accepted. The chi-square analysis in 
Table 36, which has a sample size (or N) of 299 students, sought to determine if there is 
an association between ethnicity and HSPA Language Arts scores in the student outcome 
categories of advanced, proficient, and partial proficient in Hawthorne High School 
(PDS) and Saddle Brook High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 32.121, a degree 
of freedom of 11, and a p  value of .001. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes and the type of school. 
In analyzing these results, there are four interaction cells that have contributed to 
the significance. School with an observed count of 101, an expected count of 91, and an 
adjusted residual of 2.3. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
White, the student outcome of proficient, and Hawthorne High School (PDS). The 
adjusted residual is positive because the observed count is greater than the expected 
count. 
Proficient on the HSPA Language Arts test is associated with Asian students in 
the non-PDS with an observed count of 8, an expected count of 3.7, and an adjusted 
residual of 3.1. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Asian, the 
student outcome of proficient, and Saddle Brook High School (non-PDS). 
Proficient on the HSPA Language Arts test is associated with Other Race students 
in the non-PDS with an observed count of 4, an expected count of 1.9, and an adjusted 
residual of 2.2. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Other Race, the 
student outcome of proficient, and Saddle Brook High School (non-PDS). 
Partial proficient on the HSPA Language Arts test is also associated with Other 
Race students in the non-PDS with an observed count of 6, an expected count of 2.8 and 
an adjusted residual of 2.7. The adjusted residual is 2.0 or higher, which indicates that 
this interaction contributes to the significance of the association of the ethnic category of 
Other Race, the student outcome of partial proficiency, and Saddle Brook High School 
(non-PDS). 
The results of this chi-square indicate that a greater percentage of White students 
are achieving at the proficient levels in this PDS. In Hawthorne High School (PDS), 
63.1% of White students are achieving at the proficient level in comparison to 49.6% of 
White students in Saddle Brook High School (non-PDS). 
In Saddle Brook High School (non-PDS), Asian and Other Race students are 
scoring at a greater percentage in the categories of proficient and partial proficient. 
However, since the observed count for Other Race students in Hawthorne High School 
(PDS) in this category is 0, an association from these interaction cells cannot clearly be 
made. 
Table 36 
HSPA Language Arts Scores by Ethnicity in PDS "DE" District versus Non-PDS "DE" 
District 
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Table 36 (Continued) 
The fifth hypothesis that states that there is a significant difference in student 
ChCSqUm 1e.m 
mobility rates between this PDS and non-PDS could not be rejected or accepted. In 
analyzing the mobility rates in Hawthorne High School (PDS) and Saddle Brook High 
School (non-PDS), no measures of association could be computed using the chi-square 
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Likeiihwd Ratlo 
Line-by-Linear lwaiaflon 
& U W d  Cases 
test because both schools have similar mobility rates. Mobility rates in each school are 
lower than the state average of 10.1%, with rates of 5.9% for Hawthorne High School 
(PDS) and 3.9% for Saddle Brook High School (non-PDS), respectively. 
The sixth hypothesis that states that there is a significant difference in student 
attendance rates between this PDS and non-PDS could also not be rejected or accepted. 
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In analyzing the student attendance rates in Hawthorne High School (PDS) and Saddle 
Brook High School (non-PDS), no measures of association could be computed using the 
chi-square test because both schools have similar attendance rates. Attendance rates in 
each school are both lower than the state average of 94.4%, with rates of 94.1% for 
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The seventh hypothesis that states that there is a significant difference in class 
size between this PDS and non-PDS could also not be rejected or accepted. In analyzing 
average class size in Hawthorne High School (PDS) and Saddle Brook High School (non- 
PDS), no measures of association could be computed using the chi-square test because 
both schools have similar averages for class size, which are higher than the state average 
of 19.1 students per class. Hawthorne High School (PDS) averages 21.7 students per 
class in comparison with 20.3 students per class for Saddle Brook High School (non- 
PDS). 
The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day between this PDS and non-PDS could also not be rejected or 
accepted. In analyzing the length of the instructional day in Hawthorne High School 
(PDS) and Saddle Brook High School (non-PDS), no measures of association could be 
computed using the chi-square test because both schools have similar averages, which are 
lower than the state average of 6 hours and 50 minutes. Hawthorne High School (PDS) 
averages 6 hours and 46 minutes per day in comparison with 6 hours and 40 minutes per 
day for Saddle Brook High School (non-PDS). 
Hypotheses nine, 10, and 1 1 that focused on the percentage of LEP students and 
LEP Math and Language Art Scores could not be rejected or accepted because LEP 
student data could not be analyzed due to the fact that both of these districts lack a 
reportable population of LEP students that could be examined. 
The 12th hypothesis that states that there is a significant difference in the 
percentage of students with IEPs in this PDS and non-PDS was rejected. The chi-square 
analysis in Table 37, which has a sample size (or N) of 2, sought to determine if there is 
an association between the percentage of IEP students in the categories of more than 15% 
of students with IEPs, between 10% and 15% of students with IEPs, and less than 10% of 
students with IEPs in Hawthorne High School (PDS) and Saddle Brook High School 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1 ,  a p  value of .157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between the percentage of IEP students and these 
schools. Thus, the hypothesis that there is a significant difference in the percentage of 
students with IEPs in this PDS and non-PDS is rejected. 
Table 37 
-Percentage of Students with IEPs in PDS "DE" District versus Non-PDS "DE" District 
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The 13th hypothesis that states that there is a significant difference in the HSPA 
Mathematics scores of students with IEPs in this PDS and non-PDS was rejected. In 
analyzing IEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 38, which has a sample size (or N) of 41 students, sought to determine if there is an 
association between HSPA Mathematics scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and non-PDS. 
This chi-square is not significant with a Pearson chi-square value of .495 a degree 
of freedom of 1, a p  value of ,482, and a Fisher's exact testp value of .629. This indicates 
that there is no association between the HSPA Mathematics scores of IEP students and 
these schools. 
Table 38 
HSPA Mathematics Scores of Students with IEPs in PDS "DE" District versus Non-PDS 
"DE" District 
Table 38 (Continued) 
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The 14th hypothesis that states that there is a significant difference in the 
Language Arts scores of students with IEPs in this PDS and non-PDS was rejected. In 
analyzing IEP student achievement outcomes in HSPA Language Arts, the chi-square 
analysis in Table 39, which has a sample size of 40 students, sought to determine if there 
is an association between HSPA Language Arts scores of IEP students in the student 
outcome categories of advanced, proficient, and partial proficient in this PDS and non- 
PDS. 
This chi-square is not significant with a Pearson chi-square value of 1.3 19, a 
degree of freedom of 1, a p  value of ,251, and a Fisher's exact testp value of .337. This 
indicates that there is no association between HSPA Language performance outcomes of 
IEP students and Hawthorne High School (PDS) and Saddle Brook High School (non- 
PDS). 
PearSOn Chi-square 1 .4951( 1 I .482 1 I 
df 



















HSPA Language Arts Scores of Students with IEPs in PDS "DE" District versus Non- 
PDS "DE" District 
Case Pmcnslng Summary 
The 15th hypothesis that states that there is a significant difference in the 
percentage of teachers with emergency or conditional certificates in this PDS and non- 
PDS could not be rejected or accepted. In analyzing the percentage of teachers with 
emergency or conditional certificates in Hawthorne High School (PDS) and Saddle 
Brook High School (non-PDS), no measures of association could be computed using the 
chi-square test because both schools report that 0% of their teachers have emergency or 
conditional certificates in comparison to the New Jersey state average of 0.4%. 
more than 50% of administrators and teachers in the Rahway District hold BA or BS 
degrees. Specifically, 58.5% hold a BABS degree, and 41.5% hold an MA/MS degree. 
None currently hold degrees at the doctoral level (New Jersey Department of Education, 
n.d.). 
Hackensack High School (non-PDS). Hackensack High School is a large, public 
comprehensive high school located in Bergen County in the city of Hackensack, New 
Jersey. It serves a student population of approximately 1,789 students in grades 9-12. 
According to statistics in the most recent School Report Card, approximately 36.6% of 
the students in the high school speak a language other than English at home (New Jersey 
Department of Education, n.d.). 
The high school's mission statement as articulated on the high school Web site 
states that: 
Hackensack High School is a learning community that fosters an appreciation for 
cultural diversity, intellectual growth, and individual diligence . . . (striving) to 
prepare students to accept life's challenges by encouraging them to be open- 
minded, reflective, life-long learners who have integrity and respect for others. 
Hackensack High School, in partnership with home and community, will develop 
citizens who make a difference in their community. (Hackensack Public Schools, 
n.d.) 
Hackensack High School reports a graduation rate of 87.8%, which is below the 
state average, with 86.7% of its graduates pursuing 2- to 4-year college plans (New 
Jersey Department of Education, n.d.). 
Administrators and teachers in the district vary in levels of experience and years 
in the district. Administrators average 17 years in the district, and teachers average 9. 
However, a high percentage of Hackensack's administrators and faculty hold advanced 
degrees. In fact, 32.3% hold a BABS degree, 65.8% hold an MA/MS degree, and 1.9% 
hold either a PhD or EdD degree. 
"CD" (Pair I )  District data results. The first hypothesis that states that there is a 
significant difference in the HSPA Mathematics scores of students in this PDS and non- 
PDS was accepted. The chi-square analysis in Table 40, which has a sample size (or N) 
of 641 students, sought to determine if there is an association between HSPA 
Mathematics scores in the student outcome categories of advanced, proficient, and partial 
proficient in this PDS " C D  school and this non-PDS " C D  school. 
This chi-square is significant with a Pearson chi-square value of 7.700, a degree 
of freedom of 2, and a p  value of .021. This indicates that there is an association between 
HSPA Math performance outcomes and these schools. 
In analyzing the results of this chi-square, there are two interaction cells that have 
contributed to the significance. Proficient on the HSPA Mathematics test is associated 
with Hackensack High School (non-PDS) with an observed count of 224, an expected 
count of 206.9, and an adjusted residual of 2.8. The adjusted residual is 2.0 or higher, 
which indicates that this interaction contributes to the significance. The adjusted residual 
is positive because the observed count is greater than the expected count. 
Partial proficient on the HSPA Mathematics test is associated with Rahway High 
School (PDS) with an observed count of 105, an expected count of 90.7, and an adjusted 
residual of 2.4. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance. The adjusted residual is positive because the observed 
count is greater than the expected count. 
The results of this chi-square indicate that a greater percentage of students in this 
non-PDS are attaining scores at the proficient level on the HSPA Mathematics test. In 
Hackensack High School (non-PDS), 59.1% of students are scoring at the proficient level 
in contrast to 48.1% in Rahway High School (PDS). In addition, these results also 
indicate that 40.1% in the PDS are not meeting the minimum proficiency standards on the 
Math HSPA test compared to 30.9% of students in the non-PDS. 
Table 40 
(Pair I )  HSPA Mathematics Scores in PDS "CD" District versus Non-PDS "CD" 
District 
Table 40 (Continued) 
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The second hypothesis that there is a significant difference in the HSPA Language 
Arts scores of students in this PDS and non-PDS was rejected. The chi-square analysis in 
Table 41, which has a sample size (or N) of 646 students, sought to determine if there is 
an association between HSPA Language Arts scores in the student outcome categories of 
advanced, proficient, and partial proficient in Rahway High School (PDS) and 
Hackensack High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 1.396, a 
degree of freedom of 2, and a p  value of ,497. The results of this chi-square indicate that 
there is no association between HSPA Language Arts scores and these schools. 
Table 4 1 
(Pair 1) HSPA Language Arts Scores in PDS "CD" District versus Non-PDS "CD" 
District 
ROW' COLUMN C- 
The third hypothesis that states that there is a significant difference in the HSPA 
Language Mathematics scores by ethnicity of students in this PDS and non-PDS was 
accepted. The chi-square analysis in Table 42, which has a sample size (or N) of 639 
students, sought to determine if there is an association between ethnicity and HSPA 
Mathematics scores in the student outcome categories of advanced, proficient, and partial 
proficient in Rahway High School (PDS) and Hackensack High School (non-PDS). 
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This chi-square is significant with a Pearson chi-square value of 35.335, a degree 
of freedom of 1 1 ,  and a p  value of .000. This indicates that there is an association among 
ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
In analyzing these results, there are four interaction cells that have contributed to 
the significance. School with an observed count of 6, an expected count of 3.3, and an 
adjusted residual of 2.0. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of advanced proficiency, and Rahway High School (PDS). 
The adjusted residual is positive because the observed count is greater than the expected 
count. 
School with an observed count of 8, an expected count of 4.5, and an adjusted 
residual of 2.2. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Asian, the 
student outcome of advanced proficiency, and Rahway High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Partial proficiency on the HSPA Mathematics test is also associated with Black 
students in this PDS with an observed count of 59, an expected count of 40.4, and an 
adjusted residual of 4.1. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of partial proficiency, and this PDS. 
Proficient on the HSPA Mathematics test is associated with Hispanic students in 
the non-PDS with an observed count of 81, an expected count of 69.2, and an adjusted 
residual of 2.5. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Hispanic, the 
student outcome of proficient, and this non-PDS. 
The results of this chi-square indicate that a greater percentage of Black students, 
specifically 2.3%, in Rahway High School (PDS), achieve at the advanced level on the 
HSPA Mathematics test compared to 0.5% of Hackensack High School (non-PDS) 
students. The results of this chi-square also indicate that a greater percentage of Asian 
students are achieving at the advanced level in this PDS. However, a greater percentage 
(22.6%) of Black students in this PDS are also not meeting the minimum proficiency 
standards on the HSPA Mathematics test compared to 10.6% of non-PDS students. A 
greater percentage (2 1.4%) of Hispanic students in Hackensack High School (non-PDS) 
are scoring at the proficient level compared to the 13.8% in Rahway High School (PDS). 
Table 42 
(Pair I) HSPA Mathematics Scores by Ethnicily in PDS "CD" District versus Non-PDS 
"CD" District 
Case Pmcusing Summary 
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The fourth hypothesis that there is a significant difference in the Language Arts 
scores of students by ethnicity in this PDS and non-PDS was also accepted. The chi- 
square analysis in Table 43, which has a sample size (or N) of 644 students, sought to 
determine if there is an association between ethnicity and HSPA Language Arts scores in 
the student outcome categories of advanced, proficient, and partial proficient in Rahway 
High School (PDS) and Hackensack High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 23.3 1 1 ,  a degree 
of freedom of 11, and a p  value of ,016. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes, and the type of school. 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. School with an observed count of 78, an expected count of 58.6, and an 
adjusted residual of 3.7. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of proficient, and Rahway High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Proficient on the HSPA Language Arts test is associated with Hispanic students in 
the non-PDS with an observed count of 97, an expected count of 83.2, and an adjusted 
residual of 2.7. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Hispanic, the 
student outcome of proficient, and Hackensack High School (non-PDS). 
The results of this chi-square indicate that a greater percentage of Black students 
are achieving at the proficient levels in this PDS. In Rahway High School (PDS), 29.5% 
of Black students are achieving at the proficient level in comparison to 17.1% of Black 
students in Hackensack High School (non-PDS). 
In Hackensack High School (non-PDS), Hispanic students are scoring at a greater 
percentage in the score category of proficient. In Hackensack High School (non-PDS) 
25.5% of Hispanic students are proficient compared to 16.7% of Hispanic students in 
Rahway High School (PDS). 
Table 43 
(Pair 1) HSPA Language Arts Scores by Ethnicity in PDS "CD" District versus Non- 
PDS "CD" District 
Table 43 (Continued) 
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The fifth hypothesis that states that there is a significant difference in student 
mobility rates between this PDS and non-PDS could not be rejected or accepted. In 
analyzing the mobility rates in Rahway High School (PDS) and Hackensack High School 
(non-PDS), no measures of association could be computed using the chi-square test 
because both schools have similar mobility rates. Mobility rates in each school are lower 
than the state average of 10.1%, with rates of 8.9% for Rahway High School (PDS) and 
8.7% for Hackensack High School (non-PDS), respectively. 
The sixth hypothesis that states that there is a significant difference in student 
attendance rates between this PDS and non-PDS could also not be rejected or accepted. 
In analyzing the student attendance rates in Rahway High School (PDS) and Hackensack 
High School (non-PDS), no measures of association could be computed using the chi- 
square test because both schools have similar attendance rates. Attendance rates in each 
school are both lower than the state average of 94.4%, with rates of 91.8% for Rahway 
High School (PDS) and 91.6% for Hackensack High School (non-PDS), respectively. 
The seventh hypothesis that states there is a significant difference in class size and 
this PDS and non-PDS was rejected. The chi-square analysis in Table 44, which has a 
sample size (or N) of 2, sought to determine if there is an association between the average 
class size in the categories of higher than state average or lower than the state average, in 
Rahway High School (PDS) and Hackensack High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of ,157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between average class size and these schools. 
Table 44 
(Pair I )  Average Class Size in PDS "CD" District versus Non-PDS "CD" District 
Case P-slnp Summary 
The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day between this PDS and non-PDS could also not be rejected or 
accepted. In analyzing the length of the instructional day in Rahway High School (PDS) 
and Hackensack High School (nonPDS), no measures of association could be computed 
using the chi-square test because both schools have similar averages, which are above the 
state average of 6 hours and 50 minutes. Rahway High School (PDS) averages 8 hours 
and 7 minutes per day in comparison with 7 hours and 0 minutes per day for Hackensack 
High School (non-PDS). 
The ninth hypothesis that states that there is a significant difference in the 
percentage of students who are classified as LEP between this PDS and non-PDS could 
also not be rejected or accepted. In analyzing the percentage of LEP students in the 
categories of more than 15% of LEP students, between 10% and 15% of LEP students, 
and less than 10% of LEP students in Rahway High School (PDS) and Hackensack High 
School (non-PDS), no measures of association could be computed using the chi-square 
test because both schools have a similar percentage, which is less than 10%. Rahway 
High School (PDS) has 3% of LEP students in comparison with 8% of LEP students in 
Hackensack High School (non-PDS). 
The 10th hypothesis that states that there is a significant difference in the HSPA 
Mathematics scores of LEP students and this PDS and non-PDS was rejected. In 
analyzing LEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 45, which has a sample size (or N) of 37 students, sought to determine if there is an 
association between HSPA Mathematics scores of LEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and non-PDS. 
This chi-square is not significant with a Pearson chi-square value of .282 a degree 
of freedom of 1, a p  value of .595, and a Fisher's exact testp value of .625. This indicates 
that there is no association between the HSPA Mathematics scores of LEP students and 
these schools. 
Table 45 
(Pair 1) HSPA Mathematics Scores of LEP Students in PDS "CD" District versus Non- 
PDS "CD" District 
Case P-ling Summary 
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The 1 lth hypothesis that states that there is a significant difference in the HSPA 
Language Arts scores of LEP students and this PDS and non-PDS was also rejected. In 
analyzing LEP student achievement outcomes in HSPA Language Arts, the chi-square 
analysis in Table 46, which has a sample size (or N) of 37 students, sought to determine 
if there is an association between HSPA Language Arts scores of LEP students in the 
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student outcome categories of advanced, proficient, and partial proficient in this PDS and 
This chi-square is also not significant with a Pearson chi-square value of 2.862, a 
degree of freedom of 1, a p  value of ,091, and a Fisher's exact testp value of .132. This 
indicates that there is no association between HSPA Language performance outcomes of 
LEP students and Rahway High School (PDS) and Hackensack High School (non-PDS). 
Table 46 
(Pair I )  HSPA Language Arts Scores for LEP Students in PDS "CD" District versus 
Non-PDS "CD" District 
C a u  Pmcesslng Summary 
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The 12th hypothesis that states that there is a significant difference in the 
percentage of IEP students and this PDS and non-PDS was also rejected. The chi-square 
analysis in Table 47, which has a sample size (or N) of 2, sought to determine if there is 
an association between the percentage of IEP students in the categories of more than 15% 
of students with IEPs, between 10% and 15% of students with IEPs, and less than 10% of 
students with IEPs in Rahway High School (PDS) and Hackensack High School (non- 
PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of ,157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between the percentage of IEP students and these 
schools. 
Table 47 
(Pair 1) Percentage of Students with IEPs in PDS "CD" District versus Non-PDS "CD" 
District 
Case PmeMing Summary 
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Table 47 (Continued) 
The 13th hypothesis that there is a significant difference in the HSPA 
Mathematics scores of students with IEPs and this PDS and non-PDS was rejected. In 
analyzing IEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 48, which has a sample size (or N) of 112 students, sought to determine if there is 
an association between HSPA Mathematics scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and non-PDS. 
This chi-square is not significant with a Pearson chi-square value of .304, a 
degree of freedom of 1, a p  value of S82, and a Fisher's exact testp value of .610. This 
indicates that there is no association between the HSPA Mathematics scores of IEP 
students and these schools. 
Table 48 
HSPA Mathematics Scores of Students with IEPs in PDS "CD" District 
and Non-PDS "CD " District 
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The 14th hypothesis that states there is a significant difference in the HSPA 
Language Arts scores of students with IEPs and this PDS and non-PDS was rejected. In 
analyzing IEP student achievement outcomes in HSPA Language Arts, the chi-square 
analysis in Table 49, which has a sample size (or N) of 114 students, sought to determine 
if there is an association between HSPA Language Arts scores of IEP students in the 
student outcome categories of advanced, proficient, and partial proficient in this PDS and 
non-PDS. 
This chi-square is not significant with a Pearson chi-square value of 2.723, a 
degree of freedom of 2, and a p  value of ,256. This indicates that there is no association 
between HSPA Language performance outcomes of IEP students and Rahway High 
School (PDS) and Hackensack High School (non-PDS). 
Table 49 
(Pair I )  HSPA Language Arts Scores of Students with IEPs in PDS "CD" District versus 
Non-PDS "CD" District 
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The final and 15th hypothesis that states that there is a significant difference in the 
percentage of teachers with emergency or conditional certificates in this PDS and non- 
PDS could not be rejected or accepted. In analyzing the percentage of teachers with 
emergency or conditional certificates in Rahway High School (PDS) and Hackensack 
High School (non-PDS), no measures of association could be computed using the chi- 
square test because both schools report that 0% of their teachers have emergency or 
conditional certificates in comparison to the New Jersey state average of 0.4%. 
The "CD" (Pair 2) Districts 
Williamstown High School (PDS). Williamstown High School is located in 
Gloucester County in Williamstown, New Jersey. It is part of the Monroe Township 
School district and is considered a rural school district. Williamstown High School is a 
fairly large high school servicing approximately 1,880 students in grades 9-12. It is not a 
very ethnically diverse school, and only a very small percentage of students (1.9%) speak 
a language other than English at home. 
Williamstown has graduation rate that is lower than the state average. According 
to the most recent State Report Card, 89.9% of students graduate with 86.4% of those 
graduates pursuing 2- or 4-year college plans (New Jersey Department of Education, 
n.d.). 
Williamstown High School is a professional development school in partnership 
with Rowan University. The high school's mission statement as articulated on the 
school's Web page states that "Williamstown High School provides an atmosphere where 
our students become responsible, productive citizens and life-long learners" (Monroe 
Township Public Schools, n.d.). There are also a series of beliefs that are listed to support 
the mission statement. These statements incorporate phrases such as "respect all people," 
"high expectations," and a "safe and supportive environment" (Monroe Township Public 
Schools, n.d.) 
Administrator and teacher experience in the district exceeds state averages, with 
administrators averaging 28 years in the district and teachers averaging 10. However, 
most of the faculty holds BA or BS degrees. According to State Report Card figures, 
66.2% hold BAIBS degrees, 33.8% hold MA/MS degrees, and no one holds either a PhD 
or EdD degree (New Jersey Department of Education, n.d.). 
Delsea Regional High School (non-PDS). Delsea Regional High School is part of 
a comprehensive school district, which is made up of two buildings, located in Gloucester 
County in Franklinville, New Jersey. Two communities of Franklin and Elk Townships 
are sewed by the district (Delsea Regional High School, n.d.). 
Delsea Regional High School's enrollment is currently 1,185 in grades 9-12, and 
has a low percentage of language diversity with only 1.9% of students speaking a 
language other than English at home. Delsea has a graduation rate that is lower than the 
state average. According to recent State Report Card figures, 91.2% of students graduate, 
and 82.2% of those students are pursuing 2- or 4-year college plans. 
Delsea High School has a very extended Philosophy of Education statement in the 
curriculum handbook, which can be accessed on the school Web site. This statement 
appears to be serving as their mission statement. According to a segment of the lengthy 
statement, the "Delsea Regional School District philosophy of education is based on the 
concept of a "total" and "equal" education for each student and is achieved through a 
balanced curriculum in both scope and sequence" (Delsea Regional High School, n.d.). 
The philosophy also includes statements about education such as "flexible . . . and 
oriented toward the future" and ensuring "the fulfillment of the students' educational 
andlor vocational aspirations" (Delsea Regional High School, n.d.). 
Administrators and teachers in the district are fairly experienced, with 
administrators averaging 23 years in the district and teachers averaging 12. However, the 
majority of the administrators and teachers do not hold advanced degrees. In fact, 73.4% 
hold a BAIBS degree, 25.7% hold an MAMS degree, and 0.9% hold a PhD or EdD 
degree (New Jersey Department of Education, n.d.). 
"CD" (Pair 2) District data results. The first hypothesis that states that there is a 
significant difference in the HSPA Mathematics scores of students and this PDS and non- 
PDS was rejected. The chi-square analysis in Table 50, which has a sample size (or N) of 
719 students, sought to determine if there is an association between HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
this PDS " C D  school and this non-PDS " C D  school. 
This chi-square is not significant with a Pearson chi-square value of 1.538, a 
degree of freedom of 2, and a p  value of .464. This indicates that there is no association 
between HSPA Math performance outcomes and these schools. 
Table 50 
(Pair 2) HSPA Mathematics Scores in PDS "CD" District and Non-PDS "CD" District 
Case Pmceuinp Summary 
Table 50 (Continued) 
I I I I COLUMN 
The second hypothesis that there is a significant difference in the HSPA Language 
Arts scores of students and this PDS and non-PDS was also rejected. The chi-square 
analysis in Table 5 1, which has a sample size (or N) of 722 students, sought to determine 
if there is an association between HSPA Language Arts scores in the student outcome 
categories of advanced, proficient, and partial proficient in Williamstown High School 
(PDS) and Delsea Regional High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.670, a 
degree of freedom of 2, and a p  value of .263. The results of this chi-square indicate that 
there is no association between HSPA Language Arts scores and these schools. 
Table 5 1 
(Pair 2) HSPA Language Arts Scores in PDS "CD" District and Non-PDS "CD" 
District 
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The third hypothesis that states that there is a significant difference in the HSPA 
Mathematics scores students by ethnicity and this PDS and non-PDS was accepted. The 
chi-square analysis in Table 52, which has a sample size (or N) of 694 students, sought to 
determine if there is an association between ethnicity and HSPA Mathematics scores in 
the student outcome categories of advanced, proficient, and partial proficient in 
Williamstown High School (PDS) and Delsea Regional High School (non-PDS). 
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This chi-square is significant with a Pearson chi-square value of 22.694, a degree 
of freedom of 8, and a p  value of ,004. This indicates that there is an association among 
ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
In analyzing these results, there are three interaction cells that have contributed to 
the significance. Proficient on the HSPA Mathematics test is associated with White 
students in the non-PDS with an observed count of 166, an expected count of 153.2, and 
an adjusted residual of 2.0. The adjusted residual is 2.0 or higher, which indicates that 
this interaction contributes to the significance of the association of the ethnic category of 
White, the student outcome of proficient, and Delsea Regional High School (non-PDS). 
The adjusted residual is positive because the observed count is greater than the expected 
count. 
Proficient on the HSPA Mathematics test is associated with Black students in the 
PDS with an observed count of 45, an expected count of 37.2, and an adjusted residual of 
2.1. The adjusted residual is 2.0 or higher, which indicates that this interaction 
contributes to the significance of the association of the ethnic category of Black, the 
student outcome of proficient, and Williamstown High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Proficient on the HSPA Mathematics test is also associated with Hispanic 
students in this PDS with an observed count of 9, an expected count of 5.1, and an 
adjusted residual of 2.6. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Hispanic, the student outcome of proficient, and this PDS. 
The results of this chi-square indicate that a greater percentage of White students, 
specifically 55.9%, in Delsea Regional High School (non-PDS), achieve at the proficient 
level on the HSPA Mathematics test compared to 48.4% of Williamstown High School 
(PDS) students. The results of this chi-square also indicate that a greater percentage of 
Black and Hispanic students are achieving at the proficient level in this PDS. In 
Williamstown High School (PDS), 11.3% of Black students and 2.3% of Hispanic 
students are achieving at the proficient level compared to 6.7% of Black students and 0% 
of Hispanic students in Delsea Regional High School (non-PDS). 
Table 52 
(Pair 2) HSPA Mathematics Scores by Ethniciv in PDS "CD" District versus Non-PDS 
"CD " District 
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The fourth hypothesis that states that there is a significant difference in the HSPA 
Language Arts scores of students by ethnicity and this PDS and non-PDS was accepted. 
The chi-square analysis in Table 53, which has a sample size (or N) of 697 students, 
sought to determine if there is an association between ethnicity and HSPA Language Arts 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
Williamstown High School (PDS) and Delsea Regional High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 27.174, a degree 
of freedom of 7, and a p  value of .000. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes, and the type of school. 
In analyzing these results, there are four interaction cells that have contributed to 
the significance. Proficient on the HSPA Language Arts test is associated with White 
students in the non-PDS with an observed count of 195, an expected count of 177.9, and 
an adjusted residual of 2.7. The adjusted residual is 2.0 or higher, which indicates that 
this interaction contributes to the si&icance of the association of the ethnic category of 
White, the student outcome of proficient, and Delsea Regional High School (non-PDS). 
The adjusted residual is positive because the observed count is greater than the expected 
count. 
Advanced proficient on the HSPA Language Arts test is associated with Black 
students in the PDS with an observed count of 8, an expected count of 4.6, and an 
adjusted residual of 2.5. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of advanced proficiency, and Williamstown High School 
(PDS). 
Proficient on the HSPA Language Arts test is also associated with Hispanic 
students in the PDS with an observed count of 14, an expected count of 8, and an 
adjusted residual of 3.3 The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Hispanic, the student outcome of proficient, and Williamstown High School (PDS). 
Partial proficient on the HSPA Language Arts test is also associated with Black 
students in the PDS with an observed count of 20, an expected count of 14.9, and an 
adjusted residual of 2.1. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the sigmlicance of the association of the ethnic category of 
Black, the student outcome of partial proficiency, and Williamstown High School (PDS). 
The results of this chi-square indicate that a greater percentage of White students 
are achieving at the proficient levels in this non-PDS. In Delsea Regional High School 
(non-PDS), 65.4% of White students are achieving at the proficient level in comparison 
to 55.4% of White students in Williamstown High School (PDS). 
In Williamstown High School (PDS), Black students are scoring at a greater 
percentage in the score category of advanced proficient. In Williamstown High School 
(PDS), 2.0% of Black students are advanced compared to 0% of Black students in Delsea 
Regional High School (PDS). Williamstown High School also has a greater percentage of 
Hispanic students who are scoring at the proficient level on this test. However, this PDS 
also has a greater percentage of Black students (5%) who are not achieving proficiency 
on this test compared to the non-PDS with 2%. 
Table 53 
(Pair 2) HSPA Language Arts Scores by Ethnicity in PDS "CD" District versus Non- 
PDS "CD" District 
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The fifth hypothesis that states that there is a significant difference in the student 
mobility rate in this PDS and non-PDS was rejected. The chi-square analysis in Table 54, 
which has a sample size (or N) of 2, sought to determine if there is an association 
between the student mobility in the categories of higher than state average or lower than 
the state average, in Williamstown High School (PDS) and Delsea Regional High School 
(non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between the student mobility rate and these schools. 
Table 54 
(Pair 2) Student Mobility Rate in PDS "CD" District versus Non-PDS "CD" District 
Valid I Miang I Total 
N I Pemnt I N I P-m I N 1 P e w 1  
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The sixth hypothesis that states that there is a significant difference in student 
attendance rates between this PDS and non-PDS could not be rejected or accepted. In 
analyzing the student attendance rates in Williamstown High School (PDS) and Delsea 
Regional High School (non-PDS), no measures of association could be computed using 
the chi-square test because both schools have similar attendance rates. Attendance rates 
in each school are both lower than the state average of 94.4% with the rates of 94.2% for 
Williamstown High School (PDS) and 93% for Delsea Regional High School (non-PDS), 
respectively. 
The seventh hypothesis that states that there is a significant difference in the 
average class size and this PDS and non-PDS was rejected. The chi-square analysis in 
Table 55 which has a sample size (or N) of 2, sought to determine if there is an 
association between the average class size in the categories of higher than state average 
or lower than the state average, in Williamstown High School (PDS) and Delsea Regional 
High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .  157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between average class size and these schools. 
Table 55 
(Pair 2) Average Class Size in PDS "CD" District versus Non-PDS "CD" District 
Table 55 (Continued) 
The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day and this PDS and non-PDS was also rejected. The chi-square 
analysis in Table 56, which has a sample size (or N) of 2, sought to determine if there is 
an association between the length of the instructional day in the categories of higher than 
state average or lower than the state average, in Williamstown High School (PDS) and 
Delsea Regional High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between length of the instructional day and these 
schools. 
Table 56 
(Pair 2) Length of the Instructional Day in PDS "CD" District versus Non-PDS "CD" 
District 
Hypotheses nine, 10, and 1 1 that focused on the percentage of LEP students and 
LEP Math and Language Art Scores could not be rejected or accepted because LEP 
student data could not be analyzed due to the fact that both of these districts lack a 
reportable population of LEP students that could be examined. 
The 12th hypothesis that states that there is a significant difference in the 
percentage of students with IEPs in this PDS and non-PDS was rejected. The chi-square 
analysis in Table 57, which has a sample size (or N) of 2, sought to determine if there is 
an association between the percentage of IEP students in the categories of more than 15% 
of students with IEPs, between 10% and 15% of students with IEPs, and less than 10% of 
students with IEPs in Williamstown High School (PDS) and Delsea Regional High 
School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of ,157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between the percentage of IEP students and these 
schools. 
Table 57 
(Pair 2) Percentage ofstudents with IEPs in PDS "CD" District versus Non-PDS "CD" 
District 
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Table 57 (Continued) 
The 13th hypothesis that states that there is a significant difference in the HSPA 
Mathematics scores of students with IEPs and this PDS and non-PDS was rejected. In 
analyzing IEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 58, which has a sample size (or N) of 108 students, sought to determine if there is 
an association between HSPA Mathematics scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and non-PDS. 
This chi-square is not significant with a Pearson chi-square value of 3.263, a 
degree of freedom of 2, and a p  value of .  196. This indicates that there is no association 
between the HSPA Mathematics scores of IEP students and these schools. 
Table 58 
(Pair 2) HSPA Mathemar 
Non-PDS "CD" District 
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This chi-square is not significant with a Pearson chi-square value of 3.358, a 
.ee of freedom of 2, and a p  value of .187. This indicates that there is no association 
between HSPA Language performance outcomes of IEP students and Williamstown High 
School (PDS) and Delsea Regional High School (non-PDS). 
Table 59 
(Pair 2) HSPA Language Arts Scores of Students with IEPs in PDS "CD " District versus 
Non-PDS "CD" District 
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cases 
vala I Missing I Total 
N I percent I N 1 percent 1 N I P e m t  
BOW. COLUMN 110 1 100.0% 1 0 1 .O% I 110 1 1000% 
Value 
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there is an association between the percentage of teachers with emergency or conditional 
certificates in the categories of more than the state average of 4%, less than the state 
average, or no teachers with emergency certificates in Williamstown High School (PDS) 
and Delsea Regional High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, and a p  value of .157. The results of this chi-square indicate that 
there is no association between percentage of teachers with emergency or conditional 
certificates and these schools. 
Table 60 
(Pair 2) Percentage of Teachers with Emergency or Conditional CertiJicates in PDS 
"CD" District versus Non-PDS "CD" District 
C u e  Pmwrlng  Summary 
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Table 60 (Continued) 
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The "B " (Pair I )  Districts 
Plainzeld High School (PDS). Plainfield High School is comprehensive, public, 
4-year high school located in Union County in Plainfield, New Jersey. The school is part 
of the Plainfield school district, and is currently one of New Jersey's Abbott Districts. 
Established in 1857, Plainfield is one of the oldest high schools in New Jersey (Plainfield 
Public Schools, n.d.). It is currently in a professional development partnership with Kean 
University, located in Union, New Jersey. 
Plainfield High School's enrollment currently stands at 1,799. A large percentage 
of students(36.8%) report speaking a language other than English at home, with Spanish 
being the predominant language (New Jersey Department of Education, n.d.). 
Plainfield High School's graduation rate is substantially below the state average 
of 92.3%. According to the data in the State Report Card, 85.4% of students graduate, 
with 76.8% pursuing 2- or 4-year college plans. 
The school's mission statement as reflected in the Student Code of Conduct 
states: 
Through our commitment to excellence in public education, the Plainfield Public 
School's discipline policy seeks to maintain a safe environment that provides all 
students with the opportunity to develop intellectually, emotionally and 
physically. The Code of Conduct accomplishes this by setting high standards and 
expectations, which challenge each student to develop into mature, responsible, 
well-rounded citizens and leaders of the future. (Plainfield Public Schools, n.d.) 
Administrator and teacher experience in the district are comparable. 
Administrators average 14 years of experience in the district, and teachers average 1 1. 
More than 50% of the faculty hold BA/BS degrees. Specifically, 57.4% hold a BNBS 
degree, 40.2% hold an MAMs degree, and 2.4% hold a PhD or EdD degree (New Jersey 
Department of Education, n.d.). 
Abraham Clark High School (non-PDS). Abraham Clark High School, which is 
also referred to as "Roselle" High, is located in Union County in Roselle, New Jersey. 
Abraham Clark High School is a comprehensive high school that serves students in 
grades 8-12. Current enrollment for the school stands at 1,018 students. Similar to 
Plainfield High School, Abraham Clark High School reports that approximately 36.8% of 
the students report speaking a language other than English at home. Abraham Clark High 
School's graduation rate is above the state average, with reportedly 96.3% of students 
graduating, and 70.4% of those graduates pursuing 2- or 4-year college plans 
postgraduation. 
The mission statement of the school as stated on the school district Web site is to: 
become a center of educational excellence, embody a culture of life-long learners, 
elevate and reward academic achievements, promote civic responsibility, 
empower students to take risks as they explore individual life choices, and 
encourage personal leadership in the community at-large by educating, leading, 
and inspiring students, educators, parents and members of our community. 
(Abraham Clark High School, n.d.) 
Administrator and teacher years of experience in the district are lower than the 
state average. According to data from the State Report Card, administrators average 16 
years in the district, and teachers average 5. A majority of the teachers in the Roselle 
district hold B m S  degrees, with 63.3% holding a BAfBS degree, 36.7% holding an 
MAIMS degree, and none holding a more advanced degree. 
"B" District (Pair I )  data results. The first hypothesis that states that there is a 
significant difference in the HSPA Mathematics scores of students and this PDS and non- 
PDS was rejected. The chi-square analysis in Table 61, which has a sample size (or N) of 
498 students, sought to determine if there is an association between HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
this PDS " B  school and this nonPDS " B  school. 
This chi-square is not significant with a Pearson chi-square value of 2.514, a 
degree of freedom of 2, and a p  value of ,285. This indicates that there is no association 
between HSPA Math performance outcomes and these schools. 
Table 6 1 
(Pair I) HSPA Mathematics Scores in PDS "B" District versus Non-PDS "B" District 
Case Pmurln .  Summary 
Table 61 (Continued) 
The second hypothesis that states that there is a significant difference in the 
HSPA Language Arts scores of students and this PDS and non-PDS was also rejected. 
The chi-square analysis in Table 62, which has a sample size (or N) of 498 students, 
sought to determine if there is an association between HSPA Language Arts scores in the 
student outcome categories of advanced, proficient, and partial proficient in Plainfield 




a. o &IS (0%) have expect& mum lessman 5. me minimum 















This chi-square is also not significant with a Pearson chi-square value of 4.824, a 
degree of freedom of 2, and a p  value of .090. The results of this chi-square indicate that 
there is no association between HSPA Language Arts scores and these schools. 
Table 62 
(Pair 1) HSPA Language Arts Scores in PDS "B" District versus Non-PDS "B" 
District 
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P-mn Chi-Sq- 
L ikel tm Ralh 
Linsarby-Linear ~ a l i c n  
JLubd 
s I cells (16.7%) have expgled aunt lessmm 5. Th. minMun 
e x ~ r n c o u n (  is 3 80 














The chi-square analysis in Table 63, which has a sample size (or N) of 5 14 students, 
sought to determine if there is an association between ethnicity and HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
Plainfield High School (PDS) and Abraham Clark High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 7.294, a 
degree of freedom of 5, and a p  value of ,200. This indicates that there is no association 
among ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
Table 63 
(Pair I )  HSPA Mathematics Scores by Ethnicity in PDS "B" District versus Non-PDS 
"B" District 
Table 63 (Continued) 
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The fourth hypothesis that states that there is a significant difference in the HSPA 
Language Arts scores of students by ethnicity and this PDS and non-PDS was accepted. 
The chi-square analysis in Table 64, which has a sample size (or N) of 512 students, 
sought to determine if there is an association between ethnicity and HSPA Language Arts 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
Plaintield High School (PDS) and Abraham Clark High School (non-PDS). 
This chi-square is significant with a Pearson chi-square value of 25.610, a degree 
of freedom of 5, and a p  value of .000. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes, and the type of school. 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. School with an observed count of 142, an expected count of 123.3, and 
an adjusted residual of 3.4. The adjusted residual is 2.0 or higher, which indicates that 
this interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of proficient, and Plaintield High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Partial proficient on the HSPA Language Arts test is associated with Black 
students in the non-PDS with an observed count of 89, an expected count of 64.7, and an 
adjusted residual of 4.7. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of partial proficiency, and Abraham Clark High School (non- 
PDS). 
The results of this chi-square indicate that a greater percentage of Black students 
are achieving at the proficient levels in this PDS. In Plainfield High School (PDS), 46.6% 
of Black students are achieving at the proficient level in comparison to 3 1.4% of Black 
students in Abraham Clark High School (non-PDS). 
Conversely, in Abraham High School (non-PDS), a greater percentage of Black 
students are not meeting the proficiency standards on the HSPA Language Arb test. In 
Abraham Clark High School (non-PDS), 43% of Black students are partial proficient 
compared to 23.3% of Black students in Plainfield High School (PDS). 
Table 64 
(Pair 1) HSPA Language Arts Scores by Ethnicily in PDS "B" District versus Non-PDS 
"B " District 
Case Pmcessing Summary 
Table 64 (Continued) 
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The fifth hypothesis that states that there is a significant difference in the student 
mobility rate between this PDS and non-PDS could not be rejected or accepted. In 























School (non-PDS), no measures of association could be computed using the chi-square 
test because both schools have similar mobility rates. Mobility rates in each school are 
both higher than the state average of 10.1% with the rates of 14% for Plainfield High 
School (PDS) and 2 1.3% for Abraham Clark High School (non-PDS), respectively. 
The sixth hypothesis that states that there is a significant difference in the student 
attendance rate between this PDS and non-PDS could not be rejected or accepted. In 
analyzing the student attendance rates in Plainfield High School (PDS) and Abraham 
Clark High School (non-PDS), no measures of association could be computed using the 
chi-square test because both schools have similar attendance rates. Attendance rates in 
each school are both lower than the state average of 94.4%, with rates of 91.8% for 
Plainfield High School (PDS) and 91% for Abraham Clark High School (non-PDS), 
respectively. 
The seventh hypothesis that states that there is a significant difference in the 
average class size and this PDS and non-PDS was rejected. The chi-square analysis in 
Table 65, which has a sample size (or N) of 2, sought to determine if there is an 
association between the average class size in the categories of higher than state average 
or lower than the state average, in Plainfield High School (PDS) and Abraham Clark 
High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between average class size and these schools. 
Table 65 
(Pair I) Average Class Size in PDS "B " District versus Non-PDS "B" District 
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The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day and this PDS and non-PDS was rejected. The chi-square analysis 
in Table 66, which has a sample size (or N) of 2, sought to determine if there is an 
association between the length of the instructional day in the categories of higher than 
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state average or lower than the state average, in Plaintield High School (PDS) and 
Abraham Clark High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between length of the instructional day and these 
schools. 
Table 66 
(Pair 1) Length of Instructional Day in PDS "B" District versus Non-PDS "B" District 
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The ninth hypothesis that states that there is a significant difference in the 
percentage of LEP students and this PDS and non-PDS was rejected. The chi-square 
analysis in Table 67, which has a sample size (or N) of 2, sought to determine if there is 
an association between the percentage of LEP students in the categories of more than 
15% LEP students, between 10% and 15% LEP students, or less than 10% LEP students, 
in Plainfield High School (PDS) and Abraham Clark High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of ,157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between the percentage of LEP students and these 
schools. 
The 10th and 1 lth hypotheses that state that there is a significant difference in 
HSPA Mathematics and Language Arts scores between this PDS and non-PDS could not 
be rejected or accepted. In analyzing LEP student achievement outcomes in mathematics 
and in language arts, no measures of association could be computed using the chi-square 
test because the non-PDS does not have a reported LEP population. In looking at the 
achievement outcomes for the PDS, only 24.2% of LEP students met proficiency 
outcomes on the HSPA Mathematics test, and only 17.6% met proficiency outcomes on 
the HSPA Language Arts test. 
Table 67 
(Pair I )  Percentage of LEP Students in PDS "B" District versus Non-PDS "B" District 
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The 12th hypothesis that states that there is a significant difference in the 
percentage of students who have IEPs between this PDS and non-PDS could not be 
rejected or accepted. In analyzing the percentages of students with IEPs in Plainfield 
High School (PDS) and Abraham Clark High School (non-PDS), no measures of 
association could be computed using the chi-square test because both schools have 
similar percentages. Plainfield High School (PDS) reports 12.6% of students have IEPs 
and Abraham Clark High School (non-PDS) reports 12.7% of students have IEPs. 
The 13th hypothesis that there is a significant difference in the HSPA 
Mathematics scores of students with IEPs and this PDS and non-PDS was accepted. In 
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analyzing IEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 68, which has a sample size (or N) of 89 students, sought to determine if there is an 
association between HSPA Mathematics scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and nonPDS. 
This chi-square is significant with a Pearson chi-square value of 6.149, a degree 
of freedom of 1, a p  value of .013, and a Fisher's exact testp value of ,020. This indicates 
that there is an association between the HSPA Mathematics scores of IEP students and 
these schools. 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. School with an observed count of 10, an expected count of 6.2, and an 
adjusted residual of 2.5. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of IEP, 
the student outcome of proficient, and Plainfield High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Partial proficiency on the HSPA Language Arts test is associated with IEP, 
students in the nonPDS with an observed count of 38, an expected count of 34.2, and an 
adjusted residual of 2.5. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of IEP, 
the student outcome of partial proficient, and Abraham Clark High School (non-PDS). 
The results of this chi-square indicate that a greater percentage of IEP students are 
achieving at the proficient levels in this PDS. In Plainfield High School (PDS), 20% of 
IEP students are achieving at the proficient level in comparison to 2.6% of IEP students 
in Abraham Clark High School (nonPDS). Also, a greater percentage of IEP students are 
not meeting proficiency on the HSPA mathematics test. According to the data, 97.4% of 
students with IEPs are scoring in the partial proficient catego~y in the non-PDS in 
comparison with 80% of students with IEPs in the PDS. 
Table 68 
(Pair I )  HSPA Mathematics Scores of Students with IEPs in PDS "B" District versus 
Non-PDS "B" District 
Case Plocesslng Summary 
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Table 68 (Continued) 
Chl-Squam Tests 
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The 14th hypothesis that there is a significant difference in the HSPA Language 
Arts scores of students with IEPs and this PDS and non-PDS was also accepted. In 
analyzing IEP student achievement outcomes in Language Arts, the chi-square analysis in 
Table 69, which has a sample size (or N) of 93 students, sought to determine if there is an 
association between HSPA Language Arts scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and non-PDS. 
This chi-square is significant with a Pearson chi-square value of 5.856, a degree 
of freedom of 1, a p  value of .016, and a Fisher's exact testp value of ,021. This indicates 
that there is an association between the HSPA Language Arts scores of IEP students and 
these schools. 
In analyzing these results, there are two interaction cells that have contributed to 
the significance. School with an observed count of 10, an expected count of 6.3, and an 
adjusted residual of 2.4. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of IEP, 
the student outcome of proficient, and Plainfield High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Partial proficiency on the HSPA Language Arts test is associated with IEP, 
students in the non-PDS with an observed count of 39, an expected count of 35.3, and an 
adjusted residual of 2.4. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of IEP, 
the student outcome of partial proficient, and Abraham Clark High School (non-PDS). 
The results of this chi-square indicate that a greater percentage of IEP students are 
achieving at the proficient levels in this PDS. In Plainfield High School (PDS), 18.9% of 
IEP students are achieving at the proficient level in comparison to 2.5% of IEP students 
in Abraham Clark High School (non-PDS). Also, a greater percentage of IEP students are 
not meeting proficiency on the HSPA Language Arts test. According to the data, 97.5% 
of students with IEPs are scoring in the partial category in the non-PDS in comparison 
with 81 .l% of students with IEPs in the PDS. 
Table 69 
(Pair I )  HSPA Language Arts Scores of Students with IEPs in PDS "B" District versus 
Non-PDS "B" District 
Case Processing Summary 
The 15th and final hypothesis that states that there is a significant difference in the 
percentage of teachers employed who hold an emergency or conditional certificate in this 
PDS and non-PDS was rejected. The chi-square analysis in Table 70, which has a sample 
size of 2, sought to determine if there is an association between the percentage of teachers 
employed who hold emergency or conditional teaching certificates in the categories of 
more than the state average and no teachers with emergency certificates, and Plainfield 
High School (PDS) and Abraham Clark High School (non-PDS). 
ROW 'COLUMN CmuUbuhtkm 
ROW IEP Pmfidant Count 
~xpectsd Count 
% vdhin COLUMN 
Adlusted ReDidusl 












































This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, p value of 1.57 and a Fisher's exact test p value of 1.000. The 
results of this chi-square indicate that there is no association between the percentage of 
teachers who hold emergency or conditional certificates and this PDS and non-PDS. 
Table 70 
(Pair I )  Percentage of Teachers with Emergency or Conditional Certzjkates in PDS "B" 
District versus Non-PDS "B" District 
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The "B" (Pair 2) Districts 
Linden High School (PDS). Linden High School is a public coed high school 
located in the town of Linden, New Jersey, in Union County. The high school is also self- 
described in its Statement of Philosophy as an institution that provides: 
a comprehensive educational experience tailored to provide for the maximum 
development of each student's talents, with a vision to "provide a safe and secure 
environment, which encourages each student to develop an appreciation for 
learning, a healthy self image, and a respect for others in our diverse society. 
(Linden High School, n.d.) 
The high school is described as an extension of a diverse urban community that 
represents a cross section of socioeconomic and cultural interests. In fact, 40.3% of the 
1,913 enrolled student population speaks a language other than English at home (New 
Jersey Department of Education, n.d.). 
Linden High School is a professional development high school in partnership with 
Kean University, an NCATE-certified institution located in Union, New Jersey. Linden 
High School's graduation rate is 91%, which is slightly below the state average, with 
71.2% of the graduates reporting plans to pursue 2- or 4-year college degrees (New 
Jersey Department of Education, n.d.). 
Linden High School's mission statement as stated on the Linden Public Schools 
Web site affirms that the mission of all Linden Public Schools is to have all students 
"demonstrate mastery of academic skills and requisite competencies, which will enable 
them to achieve their goals for higher education and chosen career opportunities." The 
mission statement also outlines a methodology on how they will pursue their mission or 
goal statement, which will be by "forming meaningful and productive partnerships with 
parents, citizens, and businesses to bring about change and acquire the resources needed" 
to accomplish the said mission. The district's vision, which is interwoven with the district 
mission statement, also speaks of providing "a safe and secure environment" and giving 
students an opportunity to participate in a "comprehensive educational program, which is 
designed to prepare students to achieve their full potential as productive members of 
society in the 21'' century" (Linden High School, n.d.). Administrator experience in the 
district is well above the state average; however, teacher experience is just below. 
Administrators average 29 years in the district, and teachers average 8. Approximately 
50% of the administrators and teachers hold only BABS degrees. Additionally, 48.7% 
hold an MAIMS degree, and 1.3% hold a PhD or EdD degree (New Jersey Department of 
Education, n.d.). 
Manchester Regional High School (non-PDS). Manchester Regional High School 
is also a comprehensive, 4-year public high school, located in Passaic County in Haledon, 
New Jersey. Manchester's 793 students come from the three communities of Haledon, 
North Haledon, and Prospect Park. According to the most recent State Report Card , 
48.2% of Manchester's student population speaks a language other than English at home. 
There was no available mission statement in the public domain for this high 
school or for this district. It is not clear to the researcher if one is in existence. 
The high school graduation rate for Manchester is lower than the state average. 
According to published data, 84.7% of students are graduating , and 77.2% of those 
graduates are pursuing 2- or 4-year college plans. 
Administrator and teacher experience is also lower than state averages in these 
areas. Administrators in this district average 13 years of experience, and teachers average 
6. However, more than 50% of the administrators and teachers hold advanced degrees. In 
fact, 44.7% hold a BABS degree, and 55.3% hold an MAMS degree. 
"B" (Pair 2) District data results. The first hypothesis that states that there is a 
significant difference in the HSPA Mathematics scores of students in this PDS and non- 
PDS was rejected. The chi-square analysis in Table 71, which has a sample size (or N) of 
638 students, sought to determine if there is an association between HSPA Mathematics 
scores in the student outcome categories of advanced, proficient, and partial proficient in 
this PDS " B  school and this non-PDS "B" school. 
This chi-square is not significant with a Pearson chi-square value of 2.070, a 
degree of freedom of 2, and a p  value of ,355. This indicates that there is no association 
between HSPA Math performance outcomes and these schools. 
Table 71 
(Pair 2) HSPA Mathematics Scores in PDS "B" District versus Non-PDS "B" 
District 
Table 71 (Continued) 
The second hypothesis that there is a significant difference in the HSPA Language 
Arts scores of students in this PDS and non-PDS was also rejected. The chi-square 
analysis in Table 72, which has a sample size (or N) of 634 students, sought to determine 
if there is an association between HSPA Language Arts scores in the student outcome 
categories of advanced, proficient, and partial proficient in Linden High School (PDS) 
and Manchester Regional High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of ,807, a 
degree of freedom of 2, and a p  value of ,668. The results of this chi-square indicate that 
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(Pair 2) HSPA Language Arts Scores in PDS "B" District versus Non-PDS "B" District 
1 valve I df 1 &,bed j 
The third hypothesis that there is a significant difference in the HSPA 
Mathematics scores of students by ethnicity in this PDS and non-PDS was accepted. The 
chi-square analysis in Table 73, which has a sample size (or N) of 622 students, sought to 
determine if there is an association between ethnicity and HSPA Mathematics scores in 
the student outcome categories of advanced, proficient, and partial proficient in Linden 
High School (PDS) and Manchester Regional High School (non-PDS). 





a. 0 cells (.O%) have expected count less than 5. The minimum 





This chi-square is significant with a Pearson chi-square value of 58.351, a degree 
of freedom of 8, and a p  value of ,000. This indicates that there is an association among 
ethnicity, HSPA Mathematics performance outcomes, and the type of school. 
In analyzing these results, there are five interaction cells that have contributed to 
the significance. School with an observed count of 59, an expected count of 47.8, and an 
adjusted residual of 3.4. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of proficient, and Linden High School (PDS). The adjusted 
residual is positive because the observed count is greater than the expected count. 
Partial proficient on the HSPA Mathematics test is also associated with Black 
students in the PDS with an observed count of 135, an expected count of 11 1.4, and an 
adjusted residual of 5.1. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic category of 
Black, the student outcome of partial proficiency, and Linden High School (PDS). In the 
non-PDS, advanced proficient on the HSPA Mathematics test is associated with Hispanic 
students with an observed count of 6, an expected count of 3.0, and an adjusted residual 
of 2.0. The student outcome of proficient is also associated with Hispanic students in the 
non-PDS with an observed count of 31, an expected count of 22.5 and an adjusted 
residual of 2.2. Additionally, the student outcome of partial proficient is also associated 
with Hispanic students in this non-PDS with an observed count of 41, an expected count 
of 23.7, and an adjusted residual of 4.5. In looking at these interactions, the adjusted 
residual is 2.0 or higher, which indicates that these interactions contribute to the 
significance. 
The results of this chi-square indicate that a greater percentage of Black students 
are achieving at the proficient levels in Mathematics in this PDS. In Linden High School 
(PDS), 12.7% of Black students are achieving at the proficient level in comparison to 
3.2% of Black students in Manchester Regional High School (non-PDS). However, a 
greater percentage of Black students are also not meeting the proficiency standards on the 
Mathematics test, with 29% in the PDS not meeting proficiency as opposed to 8.9% in 
the non-PDS. 
Additionally, a greater percentage of Hispanic students in Manchester Regional 
High School (non-PDS) are achieving scores that are in the advanced or proficient 
categories. In Manchester Regional High School (non-PDS), 3.8% of Hispanic students 
are in the advanced proficient category, and 19.7% are in the proficient category 
compared to 1.3% of Hispanic students in advanced proficient and 12.5% of Hispanic 
students in proficient in Linden High School (PDS). However, a greater percentage of 
Hispanic students are also not meeting proficiency in Manchester Regional High School 
(non-PDS), with 26.1%, compared to 11.4% in Linden High School. 
Table 73 
(Pair 2) HSPA Mathematics Scores by Ethnicily in PDS "B" District versus Non-PDS 
"B " District 
Case Pmcessinp Summary 
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The fourth hypothesis that states that there is a significant difference in the HSPA 
Language Arts scores of students by ethnicity in this PDS and non-PDS was also 
accepted. The chi-square analysis in Table 74, which has a sample size (or N) of 618 
students, sought to determine if there is an association between ethnicity and HSPA 
Language Arts scores in the student outcome categories of advanced, proficient, and 
partial proficient in Linden High School (PDS) and Manchester Regional High School 
(non-PDS). 
This chi-square is significant with a Pearson chi-square value of 59.893, a degree 
of freedom of 8, and a p  value of .000. This indicates that there is an association among 
ethnicity, HSPA Language Arts performance outcomes, and the type of school. 
In analyzing these results, there are five interaction cells that have contributed to 
the significance. Proficient on the HSPA Mathematics Arts test is associated with White 
students in the non-PDS with an observed count of 50, an expected count of 39.9, and an 
adjusted residual of 2.1. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic categoly of 
White, the student outcome of proficient, and Manchester Regional High School (non- 
PDS). The adjusted residual is positive because the observed count is greater than the 
expected count. 
Partial proficiency on the HSPA Language Arts test is associated with Black 
students in the PDS with an observed count of 135, an expected count of 109.7, and an 
adjusted residual of 5.5. The adjusted residual is 2.0 or higher, which indicates that this 
interaction contributes to the significance of the association of the ethnic categoly of 
Black, the student outcome of proficiency, and Linden High School (PDS). In Linden 
students are also not meeting proficiency in Manchester Regional High School (non- 
PDS) with 15.9% compared to 5.6% in Linden High School. 
w e d  Cowl 
% m i n  COLUMN 
VAHe Pmfldsnf Count 
E W  Count 117.1 
% wimin COLUMN 23.2% 
Adjusted Rewusl 
m t o  Paldal count 
E W  Count 25.9 
%*in COLUMN 6.1% 
.5 
Bb*Mua"DBd c w m  
w e d  Cwm 1.5 
% m n  COLUMN 
A d j u W  Residual 
Ewmed Count 
% wimin COLUMN 29.3% 
ma pama count 
E W e d  Count 48.5 
% wimin COLUMN 12.6% 
% M i n  COLUMN 
HlDpanic PmRtisnt Cowt 
w e d  Cowt 103.7 
% Wmin COLUMN 19.1% 
-35 
Hispnic P B ~ I  Count 
Elpected Count 38.0 
% M i n  COLUMN 5.6% 
Table 74 
(Pair 2) HSPA Language Arts Scores by Ethniciiy in PDS "B" District versus Non-PDS 
"B" District 
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Table 74 (Continued) 
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The fifth hypothesis that states that there is a significant difference in student 
mobility rates between this PDS and non-PDS could not be rejected or accepted. In 
analyzing the mobility rates in Linden High School (PDS) and Manchester Regional High 
School (non-PDS), no measures of association could be computed using the chi-square 
test because both schools have the same mobility rates. Mobility rates in each school are 
both higher than the state average of 10.1% with the rates of 12.9% for Linden High 
School (PDS) and 12.9% for Abraham Clark High School (non-PDS), respectively. 
The sixth hypothesis that states that there is a significant difference in student 
attendance rates in this PDS and non-PDS was rejected. The chi-square analysis in Table 
75, which has a sample size (or N) of 2, sought to determine if there is an association 
between the attendance rates in the categories of higher than state average or lower than 





















This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between student attendance rates and these schools. 
Table 75 
(Pair 2) Attendance Rates in PDS "B" District versus Non-PDS "B" Districl 
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The seventh hypothesis that states there is a significant difference in the average 
class size and this PDS and non-PDS was rejected. The chi-square analysis in Table 76, 
which has a sample size (or N) of 2, sought to determine if there is an association 
between the average class size in the categories of higher than state average or lower than 
the state average, in Linden High School (PDS) and Manchester Regional High School 
(non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .lX', and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between average class size and these schools. 
Table 76 
(Pair 2) Average Class Size in PDS "B" District versus Non-PDS "B" District 
Case Processing Summary 
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The eighth hypothesis that states that there is a significant difference in the length 
of the instructional day and this PDS and non-PDS was rejected. The chi-square analysis 
in Table 77, which has a sample size (or N) of 2, sought to determine if there is an 
association between the length of the instructional day in the categories of higher than 
state average or lower than the state average, in Linden High School (PDS) and 
Manchester Regional High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of.  157, and a Fisher's exact testp value of 1.000. This 
indicates that there is no association between length of the instructional day and these 
schools. 
Table 77 
(Pair 2) Length of the Instructional Day in PDS "B" District versus Non-PDS "B" 
District 
Case Pmcnrinp Summary 
Cam, 
Valid I Misang I Total 
N 1 Penent N I Pecan1 I N 1 Percent 
MN 2 1 1W.O% I 0 1 0?6 1 2 1 1W.O% 
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The ninth hypothesis that states that there is a significant difference in the 
percentage of LEP students between this PDS and non-PDS could not be rejected or 
accepted. In analyzing the percentage of LEP students in the categories of more than 15% 
of LEP students, between 10% and 15% of LEP students, and less than 10% of LEP 
students in Linden High School (PDS) and Manchester Regional High School (non-PDS), 
no measures of association could be computed using the chi-square test because both 
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has 4.2% of LEP students in comparison with 3.9% of LEP students in Manchester 
Regional High School (non-PDS). 
However, the 10th hypothesis that states that there is a significant difference in 
the HSPA Mathematics scores of LEP students and this PDS and non-PDS was accepted. 
In analyzing LEP student achievement outcomes in Mathematics, the chi-square analysis 
in Table 78, which has a sample size (or N) of 39 students, sought to determine if there is 
an association between HSPA Mathematics scores of LEP students in the student 
outcome categories of advanced, proficient, and partial proficient and this PDS and non- 
PDS. 
This chi-square is significant with a Pearson chi-square value of 16.725, a degree 
of freedom of 2, and a p  value of .000. This indicates that there is no association between 
the HSPA Mathematics scores of LEP students and these schools. 
In analyzing the table, there are two interaction cells that have contributed to the 
significance. Proficient is associated with LEP students in the non-PDS with an observed 
count of 10, an expected count of 5.3 and an adjusted residual of 3.2. Additionally, partial 
proficient is associated with LEP students in the PDS with an observed count of 18, an 
expected count of 12, and an adjusted residual of 4.1. The adjusted residual is 2.0 or 
higher, which indicates that these interactions contribute to the significance of the 
association of the category of LEP, the student outcomes of proficient, and partial 
proficient on the HSPA Mathematics test. 
The results of this chi-square indicate that a greater percentage of LEP students 
are achieving at the proficient levels in this non-PDS. In Manchester Regional High 
School (non-PDS), 76.9% of LEP students are achieving at the proficient level in 
comparison to 23.1% of LEP students in Linden High School (PDS). Also, a greater 
percentage of LEP students are not meeting proficiency on the HSPA Mathematics test in 
the PDS. According to the data, 69.2% of LEP students are scoring in the partial 
proficient category in the PDS in comparison with 0% of LEP students in the non-PDS. 
Table 78 
(Pair 2) HSPA Mathematics Scores of LEP Students in PDS "B " District versus Non- 
PDS "B" District 
Case Pmsesslng Summary 
cases 
Valid I Mising 1 Total 
N I ~ e n e n t  I N 1 Percent I N I percent 
ROW' COLUMN I 38 1 1000% 1 0 1 0% I 39 1 100.0% 





% m n  COLUMN 7.7% 
Adjustad Residual -1 4 
LEP PmMtient Cavnf 
10 7 5.3 18.0 
%Mmin COLUMN 291% 
I 3 2  3 2 LEP Pama RmMml Caunl 18 0 18 120 6 0  180 
Table 78 (Continued) 
ChlSquan Tests 
Asymp. Sip. 
Value n (2-sided) 
Pearson Chi-square 16.725 a 2 .WO 
Likelihwd Ram 21.748 2 W O  
Linear-by-Linear Assmlation 12.632 1 .Ow 
a. 2 cells (33.3%) have expected munt h t h a n  5. The minimum 
e x w e d  count is 1.67. 
The 1 lth hypothesis that states that there is a significant difference in the HSPA 
Language Arts scores of LEP students and this PDS and non-PDS was also accepted. 
In analyzing LEP student achievement outcomes in HSPA Language Arts, the chi-square 
analysis in Table 79, which has a sample size (or N) of 39 students, sought to determine 
if there is an association between HSPA Language Arts scores of LEP students in the 
student outcome categories of advanced, proficient, and partial proficient in this PDS and 
non-PDS. 
This chi-square is significant with a Pearson chi-square value of 22.800, a degree 
of freedom of 2, and a p  value of .000. This indicates that there is an association between 
HSPA Language performance outcomes of LEP students and Linden High School (PDS) 
and Manchester Regional High School (non-PDS). 
In analyzing the table, there are three interaction cells that have contributed to the 
significance. Advanced proficient is associated with LEP students and the non-PDS with 
an observed count of 4, an expected count of 1.3, and an adjusted residual of 3.0. 
Proficient is also associated with LEP students in the non-PDS with an observed count of 
9, an expected count of 5.0, and an adjusted residual of 2.8. Partial proficient is 
associated with LEP students in the PDS with an observed count of 20, an expected count 
of 13.3, and an adjusted residual of 4.5. The adjusted residual of all of these cells is 2.0 or 
higher, which indicates that these interactions contribute to the significance of the 
association of the category of LEP, the student outcomes of advanced, proficient, and 
partial proficient on the HSPA Language Arts test. 
The results of this chi-square indicate that a greater percentage of LEP students 
are achieving at the advanced and proficient levels in this non-PDS. In Manchester 
Regional High School (non-PDS), 30.8% of LEP students are achieving at the advanced 
level in comparison to 0% of LEP students in Linden High School (PDS). Also, a greater 
percentage of LEP students are proficient on the HSPA Language Arts test in the non- 
PDS with 69.2% meeting proficiency in the non-PDS as opposed to 23.1% in the PDS. 
Moreover, a greater percentage of LEP students are not meeting proficiency on the HSPA 
Language Arts test in the PDS. According to the data, 76.9% of LEP students are scoring 
in the partial proficiency category in the PDS in comparison with 0% of LEP students in 
the non-PDS. 
Table 79 
(Pair 2) HSPA Language Arts Scores of LEP Students in PDS "B" District versus Non- 
PDS "B" District 
Asymp. Sig. 
Value df (hided) 
Pearsan Chi-square I 22.800 a 1  2 1 ,000 
Case Pr-ing Summary 
.ROW' COLUh 
The 12th hypothesis that states that there is a significant difference in the 
percentage of students with IEPs and this PDS and non-PDS was rejected. In analyzing 
the percentage of students with IEPs in these schools, the chi-square analysis in Table 80, 
which has a sample size (or N) of 2, sought to determine if there is an association 
between the percentage of IEP students and this PDS and non-PDS. 
Cases 
Valid I Missing 1 Total 
N ( Percent 1 N 1 Percent ( N 1 Percent 




a. 2 cells (33.3%) have expected munt less than 5. me minimum 








This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of .IS' ,  and a Fisher's exact testp value of 1.000. The 
results of this chi-square indicate that there is no association between the percentage of 
students with IEPs and this PDS and non-PDS. 
Table 80 
(Pair 2) Percentage ofstudents with IEPs in PDS "B" District versus Non-PDS "B" 
District 
ROW Mom han 15 %of Comt 
SbJdsntS ~ i m  iEPS Expectsd count 
% MhtnCOLUMN 0% 50.W 
Case Processing Summary 
N 
The 13th hypothesis that states that there is a significant difference in the HSPA 
Mathematics scores of students with IEPs and this PDS and non-PDS was rejected. In 
Cases 
Valid 1 Missing 1 Total 
N I Percant I N I Percant I N I Percent 
I lonn% I 0 1 nvn I 7 I rnn- 
I Adjustsd Rcadusi 1.4 -1 4 Bet#-n 10-15% of Count S b l d s n t s ~  IEPs Expkted count % wlmin COLUMN 1 10 500% 0 5 0% 1 5 lWO% 
analyzing IEP student achievement outcomes in Mathematics, the chi-square analysis in 
Table 81, which has a sample size (or N) of 88 students, sought to determine if there is an 
association between HSPA Mathematics scores of IEP students in the student outcome 
categories of advanced, proficient, and partial proficient and this PDS and non-PDS. 
This chi-square is not significant with a Pearson chi-square value of .902, a 
degree of freedom of 2, and a p  value of ,637. This indicates that there is no association 
between the HSPA Mathematics scores of IEP students and these schools. 
Table 8 1 
(Pair 2) HSPA Mathematics Scores of Students with ZEPs in PDS "B" District versus 
Non-PDS "B" District 
Case Processing Summary 
ROW' COLUMN Crwshbulatlon 
1 COLUMN I Non 
ROW ' COLUMN 
Cases 7 
Valid 1 Missing I Total 
N 1 Percent I N I percent I N I percent 
88 1 100.0% 1 0 1 0% I 88 1 100.0% 
I Adjusted ~ & d h  .6 ( - 8 1  IEP Paniil P m d m  Coum Exaded Coum 77 77.0 61 62.l 16 14.9 
Table 81 (Continued) 
I -,,,,*. *l. Value df (2-sided) 
The 14th hypothesis that states that there is a significant difference in the HSPA 
Language Arts scores of students with IEPs and this PDS and non-PDS was also rejected. 
In analyzing IEP student achievement outcomes in Language Arts, the chi-square 
analysis in Table 82, which has a sample size (or N) of 84 students, sought to determine 
if there is an association between HSPA Language Arts scores of IEP students in the 
student outcome categories of advanced, proficient, and partial proficient and this PDS 
and non-PDS. 
This chi-square is not significant with a Pearson chi-square value of 2.950, a 
degree of freedom of 1, a p  value of ,086, and a Fisher's exact testp value of ,132. This 
indicates that there is no association between the HSPA Language Arts scores of IEP 
students and these schools. 
Pea- Ch'kSquare I ,902 a Likeiihmd Ratio 1.183 
Linear-by-Linear Aescdalion I ,891 1 cases 88 ,345 
2 
2 
a. 3 cells (500%) have expected wunt leas than 5. me minimum 




(Pair 2) HSPA Language Arts Scores of Students with IEPs in PDS "B" District versus 
Non-PDS "B" District 
Case P-sin0 Summaw 
Case8 
Valid I Missing I Total 
N I percant N I percent N I percent 
AROW' COLUMN 84 1 1 0 0 0 %  1 0 1 .O% I 84 1 100.0% 
ROW' WLUYN Cmsstahlmion 
I I COLUMN I Na, 
PDS- 
MamWler 
PDSlirden H.S. Reganal H.S. Tmal 
ROW IEP PmF&nl Cwnt 22 2 24 
E x w e d  Cwnt 19.1 4.9 24.0 
% wmin COLUMN 32 8% 11.8% 28 6% 
Exwed Count 47.9 121 M I 0  
%Main  COLUMN 67.2% 88 2% 71 4% 
A i i u W  Reidual 1 . 7  1.7 
Tmal Coum I 67 1 17 1 
The 15th and final hypothesis that states that there is a significant difference in the 
percentage of teachers employed with emergency or conditional certificates in this PDS 
and non-PDS was also rejected. The chi-square analysis in Table 83, which has a sample 
size of 2, sought to determine if there is an association between the percentage of teachers 
employed who hold emergency or conditional teaching certificates in the categories of 
more than the state average and no teachers with emergency certificates, and Linden High 
School (PDS) and Manchester Regional High School (non-PDS). 
This chi-square is not significant with a Pearson chi-square value of 2.000, a 
degree of freedom of 1, a p  value of 1.57, and a Fisher's exact testp value of 1.000. The 
results of this chi-square indicate that there is no association between the percentage of 
teachers who hold emergency or conditional certificates and this PDS and non-PDS. 
Table 83 
(Pair 2) Percentage of Teachers with Emergency or Conditional CertiJicates in PDS "B" 
District versus Non-PDS "B" District 
ROW. COLUMN CmurUbul.tlon 
I I I NanPDS I COLUMN 
ROW More than S m  Average Count 
Exp%d cwnt 
%wWn COLUMN 













Analysis of Mission Statements in PDSs and Non-PDSs 
School mission statements in both PDSs and non-PDSs included language that 
talked about goals for students and that provided school environment descriptors. 
In analyzing mission statement language in regard to goals for students from 
PDSs, the following was observed: 2 of the 7 used the word learn or learner in their 
statements, 4 of the 7 made statements that alluded to preparing students for the future, 
the term "global" was used by 2 of the schools when discussing preparing students for the 
future, and one school did not have a mission statement (see Figure 3). 
In analyzing mission statement language in regard to school environment from 
PDSs, the following was observed: there were no words in common among the 
statements, 1 school did not have a mission statement to the researcher's knowledge, and 
language varied from focusing on an "academic" to a "safe" environment (see Figure 1). 
In analyzing mission statement language in regard to goals for students from non- 
PDSs, the following was observed: 6 of the 7 made statements about a student's role in 
society, 3 used the word "contribute" when discussing society, 5 alluded to preparing 
students for the future, 2 used the word "independent" when discussing students, 1 used 
the word "learner," and 1 school did not have a mission statement to the researcher's 
knowledge (see Figure 4). 
In analyzing mission statement language in regard to school environment from 
non-PDSs, the following was observed: 2 used the word "supportive," 2 used the words 
"academic excellence" to describe the environment, 2 referred to the environment as 
"safe," and 1 school did not have a mission statement to the researcher's knowledge (see 
Figure 2). 
Montclair High School I "educational excellence" 
"partnership with parents and community" 
"maximize academic and artistic 
achievement" 
Hawthorne High School DE No mission statement available 
Williamstown High School CD "atmosphere where students become 
responsible, productive citizens and life- 
long learners 
Plainfield High School B "safe environment to develop 
intellectually, emotionally, and 
physically" 
Figure I. Description of school environment found in PDS mission statements. 
Columbia HS I "mutually supportive" 
"encourages academic and personal 
excellence" 
Saddle Brook HS DE "academic excellence" 
"self-directed life-long learning" 
Delsea Regional HS CD ''total" and "equal" education for 
each student" 
Abraham Clark HS B "center of educational excellence" 
Figure 2. Description of school environment found in non-PDS mission statements. 
Montclair I "value initiative and diversity" 
"meaningful" (contribution) to global 
society" 
Dumont FG "continuous learning" 
Rahway 
Williamstown 
CD "highest potential" 
"independent and self-sufficient adults" 
contribute to "global community" 
CD "life-long learners" 
B "to develop into mature, responsible, well- 
rounded citizens and leaders of the future" 
Figure 3. Description of goals for students found in PDS mission statements. 
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Hasbrouck Heights FG '70 become independent and self-sufficient" 
"contribute responsibly to global community" 
Saddle Brook DE "develop knowledge of self, community, and 
the world, actualized through self awareness, 
self respect and tolerance" 
goals" 
"become a productive member of society" 
Figure 4. Description of goals for students found in non-PDS mission statements. 
Analysis ofFaculty Experience in PDSs and Non-PDSs 
In analyzing the years of experience in the district for both administrators and 
teachers the data yielded the following results: Administrators in PDSs averaged 22 years 
in the district in comparison to the state mean of 23 years; administrators in non-PDSs 
averaged 20 years in the district in comparison to the state mean of 23 years (see Figure 
5). Teachers in PDSs averaged 8 years in the district in comparison to the state mean of 9 
years; teachers in non-PDSs averaged 9 years, which was the same as the state mean (see 
Figure 6). 
In analyzing the level of degrees of the faculty in both PDS and non-PDSs, the 
data yielded the following results: In PDSs, 54% of teachers and administrators hold BA 
or BS degrees, in comparison with 49% in non-PDSs. In PDSs, 45% hold MA or MS 
degrees, in comparison with 50% in non-PDSs. In PDSs, 12% hold either a PhD or EdD, 
in comparison with 9.3% in non-PDSs. In sum, a greater percentage of faculty in these 
non-PDSs (59.3%) hold either an MAMS degree or PhDiEdD degree in comparison with 
57% in these PDSs (see Figure 7). 
PDS High Schools Non-PDS High Schools 
Figure 5. Average years of experience for administrators in district. 
PDS High Schools Non-PDS High Schools 
Figure 6. Average years of experience for teachers in district. 
PDS High Schools Non-PDS High Schools 
Figure 7. Percentage of faculty with various degrees. 
Chapter V: 
Summary 
This study was guided by the main research question of whether there is a 
significant difference between PDSs' versus non-PDSs' student achievement outcomes as 
measured by the New Jersey High School Proficiency Assessment in Language Arts and 
Mathematics and by other descriptive, contextual data of PDS and non-PDS 
environments focused specifically on school variables related to student demographics, 
attendance, mobility, average class size, length of instructional day, level of teacher 
education and experience, and school mission statements. Data were analyzed in 
aggregate according to PDS and non-PDS designation and were analyzed by matching 
PDS and non-PDSs by DFG designation and percentage of ethnicity diversity. Fifteen 
hypothesis statements guided the researcher's investigation. 
When comparing data from all of the PDS and non-PDSs in aggregate, only four 
of the 15 hypothesis statements in this study were accepted and found to be significant. 
The following four were accepted: (a) There is a significant difference in HSPA 
Mathematics scores in terms of advanced, proficient, and partial proficient scores 
between PDSs and non-PDSs. (b) There is a significant difference in HSPA Mathematics 
scores by ethnicity in terms of advanced, proficient, and partial proficient scores between 
PDSs and non-PDSs. (c) There is a significant difference in HSPA Language Arts scores 
by ethnicity in terms of advanced, proficient, and partial proficient scores between PDSs 
and non-PDSs. (d) There is a significant difference in HSPA Language Arts scores of 
LEP students in terms of advanced, proficient, and partial proficient scores between PDSs 
and non-PDS. In reviewing the results of the data from all of the PDS and non-PDSs in 
this study in regard to these hypotheses, the following can be concluded: 
A greater percentage of students in non-PDSs attained HSPA Math performance 
outcomes in the advanced proficient and the proficient categories. The results of the data 
also indicate that a greater percentage of students in PDSs are not meeting the minimum 
proficiency standards on the Math HSPA test compared to students in non-PDSs. 
Students in the non-PDSs attained more favorable student outcomes in Mathematics. 
Based on the results of the data results from the matched pairs, two (FG, CD) of the 
seven pairs yielded significant results in terms of HSPA Mathematics Scores. 
Specifically, the results of the data from the "FG" districts revealed that a greater 
percentage of students in the non-PDS achieved at the advanced level n the HSPA 
Mathematics test in comparison to students in the PDS. In the CD-pair 1 districts, the 
results of the data indicated that a greater percentage of students in this non-PDS attained 
scores at the proficient level on the HSPA Mathematics. 
In terms of Mathematics scores and the student demographic variable of ethnicity, 
the data results revealed that a greater percentage of Hispanic students in non-PDSs are 
achieving at the advanced Proficiency level in Mathematics in comparison to PDS 
settings. 
There were variances in terms of how favorably specific ethnic groups performed 
in both PDS and non-PDSs. In analyzing the data from the matched pairs, six of the seven 
pairs (I, FG, DE, CD-pair 1, CD-pair 2, and B-pair 2) all showed significance in relation 
to ethnicity and HSPA Mathematics scores. 
Specifically, the results of the data for the "I" districts revealed that a greater 
percentage of Black students in the non-PDS achieved at the proficient and advanced 
proficient levels the HSPA Mathematics test compared to Black students in the PDS. 
The results of the data from the " F G  districts indicated that a greater percentage 
of White and Hispanic students in the (non-PDS) achieved at the advanced proficient 
level on the HSPA Mathematics test compared to their counterparts in the PDS. 
The results of data for the " D E  districts indicate that a greater percentage of 
White students in the PDS are achieved at the proficient level on the HSPA Mathematics 
test compared to White students in the non-PDS. However, the data also indicate that a 
greater percentage of Asian students are achieving at the proficient levels in the non-PDS. 
The results of the data from the CD-pair 1 districts indicated that a greater 
percentage of Black students in the PDS achieved at the advanced level on the HSPA 
Mathematics test compared to Black students in the non-PDS. The data also indicate that a 
greater percentage of Asian students are achieving at the advanced level in the PDS. 
However, a greater percentage of Hispanic students in the non-PDS scored at the 
proficient level compared to Hispanics in the PDS. 
The results of the data from the CD-pair 2 districts indicated that a greater 
percentage of White students in the non-PDS achieved at the proficient level on the HSPA 
Mathematics test compared to White students in the PDS. The data also indicated that a 
greater percentage of Black and Hispanic students achieved at the proficient level in this 
PDS. 
The results of the data from the B-pair 2 districts indicated that a greater 
percentage of Black students achieved at the proficient levels in Mathematics in the PDS. 
However, a greater percentage of Hispanic students in the non-PDS achieved scores that 
were in the advanced or proficient categories. 
In weighing the data, final results are mixed. Some ethnic groups appear to be 
passing the HSPA Mathematic test in greater numbers in PDSs as opposed to non-PDSs 
and vice versa. For example in 3 PDSs, namely in Rahway High School, Williamstown 
High School, and Plainfield High School, Black students outperformed other Black 
students from the non-PDSs. Conversely, in 2 non-PDSs, namely Hackensack High 
School and Manchester Regional High School, Hispanic students performed well on the 
test. 
In the area of Language Arts, the variable of ethnicity also proved to be 
significant in this study. PDS students outperformed non-PDS students in this area of the 
HSPA test. Results of the data revealed that a greater percentage of Black students in the 
PDSs are meeting the proficiency standards on the Language Arts HSPA test compared 
to Black students non-PDS students. 
Comparable to student outcomes in mathematics, there were variances in terms of 
how favorably specific ethnic groups performed in both PDS and non-PDSs. In analyzing 
the data from the matched pairs, six of the seven pairs (I, DE, CD-pair 1, CD-pair 2, B- 
pair 1, and B-pair 2) all showed significance in relation to ethnicity and HSPA Language 
Arts scores. 
In weighing the data in the matched pairs in regard to Language Arts scores and 
the variable of ethnicity, the final results are mixed. Some ethnic groups appear to be 
passing the HSPA Mathematic test in greater numbers in PDSs as opposed to non-PDSs 
and vice versa. For example, in 3 PDSs, namely, in Rahway High School, Williamstown 
High School, and Plainfield High School, Black students outperformed other Black 
students from the non-PDSs. Conversely, in 2 non-PDSs, namely Hackensack High 
School and Manchester Regional High School, Hispanic students performed well on the 
test. 
The results of the data from the "I" districts revealed that a greater percentage of 
Black students in the non-PDS achieved at the proficient level on the HSPA Language 
Arts test compared to Black students in the PDS. 
The results of the data from the "DE" districts revealed that a greater percentage 
of White students achieved at the proficient levels in the PDS. 
The results of the data from the CD-pair 1 districts revealed that a greater 
percentage of Black students achieved at the proficient levels in this PDS. However, 
Hispanic students scored at a greater percentage in the score category of proficient in the 
non-PDS. 
The results of the data from the CD-pair 2 districts revealed that a greater 
percentage of White students achieved at the proficient levels in this non-PDS. However, 
Black students scored at a greater percentage in the score category of advanced in the 
PDS. The PDS also had a greater percentage of Hispanic students who scored at the 
proficient level on this test. 
The results of the data from the B-pair 1 districts revealed that a greater 
percentage of Black students achieved at the proficient levels in the PDS. 
Lastly, the results from the B-pair 2 districts revealed that a greater percentage of 
Black students achieved at the proficient levels in Language Arts in this PDS. However, 
greater percentage of White and Hispanic students in the non-PDS achieved scores that 
were in the proficient categories compared to White and Hispanic students in the PDS. 
In terms of performance on the Language Arts test and the variable of LEP, the 
results of the data revealed that a greater percentage of LEP students in non-PDSs 
achieved at the advanced proficient level of the Language Arts HSPA test when 
compared to LEP students in PDSs. 
However, it should be noted that in analyzing the data from the matched pairs, only 
one of the pairs (CD-pair 1) had data that could be analyzed. These data were not 
significant in relation to LEP students and HSPA Language Arts Scores. However, 
because many of the matched pairs did not have LEP populations, associations could not 
be made in most of the matched pairs. 
In total, 11 of the 15 hypothesis statements in this study were rejected based on 
the aggregate data. The other variables that were explored and found not to be significant 
when comparing PDS and non-PDSs in this study included the following: Language Arts 
scores in PDS and non-PDSs, student mobility, student attendance rates, average class 
size, length of instructional day, percentage of LEP classification, LEP classification and 
Mathematics scores, percentage of IEP classification, IEP classification and test scores, 
and percentage of teachers with emergency or conditional certificates. However, some of 
the hypotheses were accepted, and some of the variables did show significance when test 
results from the matched pairs were analyzed. 
In relationship to the hypothesis that looked at the variable of HSPA Language 
Arts scores, none of the matched pairs test results were significant. 
In relationship to the hypothesis that looked at the variable of student mobility, six 
of the seven pairs (I, FG, DE, CD-pair 1, B-pair 1, B-pair 2) had similar rates, and thus no 
associations could be computed. The remaining pair (CD-pair 2) did not show 
significance in relationship to this variable. 
In relationship to the hypothesis that looked at the variable of student attendance 
rates, five (FG, DE, CD-pair 1, CD-pair 2, B-pair 1) of the seven pairs had similar rates, 
and thus no associations could be computed. The remaining two pairs (I, B-pair 2) did not 
show significance in relationship to this variable. 
In relationship to the hypothesis that looked at the variable of average class size, 
three (I, FG, DE) of the seven pairs had similar rates, and thus no associations could be 
computed. The remaining four pairs (FG, CD-pair 2, B-pair 1, and B-pair 2) did not show 
significance in relationship to this variable. 
In relationship to the hypothesis that looked at the variable of the length of the 
instructional day, three (I, DE, CD-pair 1) of the seven pairs had similar rates, and thus 
no associations could be computed. The remaining four pairs (FG, CD-pair 2, B-pair 1, 
and B-pair 2) did not show significance in relationship to this variable. 
In relationship to the hypothesis that looked at the student demographic variable 
of the percentage of students who are classified as LEP, five (I, FG, DE, CD-pair 2, B- 
pair 2) of the seven pairs had similar rates, and thus no associations could be computed. 
The remaining two pairs (CD-pair 1, B-pair 1) did not show significance in relationship 
to this variable. 
In relationship to the hypothesis that looked the variable of HSPA Mathematics 
scores of LEP students, five of the seven pairs (I, FG, DE, CD-pair 2, B-pair 2) did not 
have any LEP students; thus no associations could be computed. The remaining two pairs 
(CD-pair 1, B-pair 1) did not show significance in relationship to this variable. 
In relationship to the hypothesis that looked at the student demographic variable 
of the percentage of students with IEPs, five of seven pairs (FG, DE, CD-pair I, CD-pair 
2, B-pair 2) did not show significance in relationship to this variable. The two remaining 
pairs (I, B-pair 1) had similar percentages, and thus no associations could be computed. 
In relationship to the hypothesis that looked at the variable of HSPA Mathematics 
scores of students with IEPs, five of the seven pairs (I, DE, CD-pair 1, CD-pair 2, B-pair 
2) did not show significance in relationship to this variable. However, two pairs (FG, B 1) 
did. Results from the " F G  districts indicated that a greater percentage of non-PDS 
students with IEPs are achieving at the proficient level on the HSPA Mathematics test. 
Results from the " B  districts-Pair 1 indicate that a greater percentage of IEP students are 
achieving at the proficient levels in this PDS. 
In relationship to the hypothesis that looked at the variable of HSPA Language 
Arts scores of students with IEPs, six of the seven pairs (I, FG, DE, CD-pair 1, CD-pair 
2, B-pair 2) did not show significance in relationship to this variable. However, one pair 
(Bl) did. Results revealed that a greater percentage of IEP students achieved at the 
proficient levels in the PDS. 
Lastly, in relationship to the hypothesis that looked at the percentage of teachers 
with emergency or conditional certificates, three (FG, DE, CD-pair 1) of the seven pairs 
had similar rates, and thus no associations could be computed. The remaining four pairs 
(I, CD-pair 2, B-pair 1, B-pair 2) did not show significance in relationship to this 
variable. 
In holistically comparing the variable of school mission statements of the PDSs 
and non-PDSs, the researcher determined that no concrete differences could be culled 
that might help answer the main research question. Both PDSs and non-PDSs included 
language related to learning or a general focus on academia, and most incorporated 
language related to a student's future role in the larger community and world. To truly 
evaluate the viability and impact of these statements, the culture that embodies a school, 
whether it be a PDS or non-PDS, needs to be evaluated more deeply to assess the true 
impact of these statements to the learning environment. As reinforced in Stolp (1994), a 
"coherent vision" or mission statement, works to specify "the particular beliefs that will 
guide policy and practice within a school" (p. 3). Thus, to truly evaluate the impact of 
these specific mission statements, an evaluation of the culture and climate of the PDSs 
and non-PDSs needs to be considered. 
In holistically comparing the variables of administrator and teacher experience in 
the district and level of education and degrees held, it was apparent to the researcher that 
non-PDSs and PDSs were quite similar. Non-PDSs, however, did boast a slightly higher 
percentage of teachers with advanced degrees. This difference may have impacted the 
observed student achievement data according to existent research. Okpala et al. (2000) 
clearly found a link to teacher characteristics in their study of variables that impact 
student achievement. In particular, Okpala et al. (2000) found that the percentage of 
teachers with master's degrees and with 10 years of teaching experience was positively 
correlated with Mathematics achievement (p. 491). Moreover, in this study, there were 
some apparent differences in teacher experience and level of education within the 
matched pairs that should be considered in future evaluation studies. 
Implications 
The findings in this study support and answer the main research question that 
there is a difference in PDSs and non-PDSs in the area of student performance outcomes 
in both Mathematics and Language Arts, but fmdings are not conclusive in all matched 
pairs. The significant differences are most apparent in the data that have been 
disaggregated by ethnicity. 
As articulated in the work of Glass and Wong (2005), the variance of the data 
results in both Mathematics and Language Arts in terms of student demographic variables 
of ethnicity and LEP classification in PDS environments that was evidenced in this study 
may be explained by the external pressures related to performing well on standardized 
testing. According to Glass and Wong (2005), these pressures "contradict many PDS 
aims for innovative instructional methods because they are forced to move towards 
scripted teacher-centered curricula that purport to improve test scores" (p. 64). This 
fluctuation in standardized test scores was also seen in a data study conducted by Glass 
and Wong of the Equity Network, composed of 12 urban PDSs in Sacramento, 
California, which was formed in 2001. According to Glass and Wong (2005), all of the 
newly formed PDSs in the Equity Network made some gains during the first 3 years of 
PDS partnership; however, "scores did fluctuate in relation to a particular pupil subgroup 
such as with a specific ethnicity or English proficiency level" (p. 67). Glass and Wong 
(2005) attributed these fluctuations to the fact that network interventions are too varied to 
be considered reliable treatments; thus, it is not surprising that no correlation between 
standardized test scores and PDS efforts can be made (p. 67). The research studies of 
Linek, Fleener, and Fazio (2003), Fisher, Frey, and Farnan (2004), Leonard et al. (2004), 
and Ogletree (2007) cited in this study all demonstrate some positive but limited results 
when it comes to student outcomes. The lack of consistency of positive results for the 
PDSs may be related to one of the common criticisms prevalent in the literature of PDS 
partnerships that "there is little information on the characteristics of the PDS that result in 
increased student performance" (Leonard et al., 2004, p. 578). According to Leonard et 
al. (2004), a critical goal that needs to be addressed by PDSs is the development of a 
"focused goal on outcomes for student success and achievement" (p. 578). This sentiment 
is echoed in the work of Levine (2006) that clearly discusses how the focus of education 
is changing. Levine (2006) stated that the focus has shifted "from assuring common 
processes for all schools to assuring common outcomes for all students" (p. 12). 
The implications for educators, researchers, and policymakers is that there is a 
continued need for more qualitative and quantitative in-depth study of student 
achievement outcomes in PDS and non-PDSs in matched studies of this nature to assert 
with conviction that the PDS reform movement truly impacts and supports student 
learning. Levine (2006) asserted in his work that the focus on student outcomes to 
evaluate a school's effectiveness is necessary because the "focus of schooling has shifted 
from teaching to learning-to the skills and knowledge students must master, rather than 
the skills and knowledge teachers must teach" (p. 12). Levine (2006) indicated that most 
schools, whether they are PDSs or not, are functioning as "process based. . . rooted in 
what student are taught" (p. 18). To truly be effective, schools must function as outcome- 
based systems, which are "concerned with what students learn. . . and have a single 
measure of success-student achievement" (Levine, 2006, p. 18). Continued evaluation 
must focus not only on the PDS sites but also on the university partners. As mentioned in 
Reed, Kochan, Ross, and Kunkel(2001), future studies must be evaluative in nature and 
must focus on the "factors contributing to the success or failure" of these partnership 
initiatives. These factors include, but are not limited to, the implementation of all features 
of the PDS model and the role of the university partners. 
Recommendations for Future Research 
Both qualitative and quantitative measures should be included in future studies to 
continue to evaluate the impact of the PDS model in the high school setting. As has been 
stressed in PDS literature and in this study, evaluation of the PDS model must continue to 
take place if the PDS model is to live up to its intended potential as defined by the 
proponents of the model. The following recommendations are just some areas that in the 
opinion of the researcher should be under consideration for future study: (a) It is 
recommended that the school culture that exists in these PDSs and non-PDSs be 
examined more closely to gauge the connection and implementation of the school 
mission statements. (b) It is recommended that a longitudinal study be conducted to 
systematically collect data and to gauge test scores over time, including examining test 
data before PDS implementation if possible. This includes PDSs at the elementary 
through the secondary level. This should include an analysis of a random sampling of 
individual test scores from the various schools, which have been disaggregated by 
ethnicity. (c) It is recommended that a study that investigates the level of implementation 
of the PDS model and standards in these PDS settings be conducted. Future PDS 
evaluation must be an ongoing process that includes all of the PDS participants in the 
process. (d) It is recommended that a case study be conducted to analyze instructional 
practices that are directly affecting student performance outcomes that are unique to a 
PDS, if any such exist. (e) It is recommended that a study be conducted to investigate the 
High School Proficiency Assessment, or other similar standardized tests, as a fair 
measure of PDS student outcomes. (0 It is recommended that a longitudinal case study 
be conducted to analyze the impact of teacher age, teacher experience, and classroom 
practice in PDSs and non-PDSs. 
Final Thoughts 
As we look toward the future of education, the dilemma that will continue to 
plague the field and reform movements, such as the development of professional 
development schools, rests exclusively on increasing student achievement levels for all of 
our nation's children. In turn, expectations of our teachers must now be to "educate every 
child in the class to achieve the same learning outcomes at a time in which the student 
body has changed economically, racially, geographically, linguistically, and 
academically" (Tsui et al., 2009, p. 12). If PDSs are to continue to be touted as part of the 
solution to the quandary of how to increase student achievement, a continuous 
examination of student outcomes must occur. There must also be a concerted effort to 
address how PDSs are designed with a "concentrated effort to incorporate strategies" into 
schools "that directly point to student success and achievement" (Leonard et al., 2004, p. 
578). 
Since the beginning of the professional development school movement more than 
20 years ago, a lack of formal evaluation of the model's impact to student achievement 
has plagued its proponents and continues to draw criticism from its skeptics. Even though 
a majority of the significant results in this study supported more favorable student 
outcomes for students in the non-PDSs, some positive results from some of the PDSs in 
this study in regard to student achievement outcomes have also been affirmed. However, 
continued evaluation of the model needs take place if its promise and those of the 
model's advocates is to be realized-a promise of the PDS model serving as a 
"significant vehicle for advancing both the revitalization of teacher education and the 
reform of P-12 schooling" (Abdal-Haqq, 1998, p. 2). 
References 
Abdal-Haqq, I. (1989). The influence of reform on inservice teacher education. 
Washington, DC: American Association of Colleges for Teacher Education (Eric 
Clearinghouse on Teaching and Teacher Education Service No. ED322147) 
Abdal-Haqq, I. (1 998). Professional development schools: Weighing the evidence. 
Thousand Oaks, CA: Corwin Press. 
Abraham Clark High School. (n.d.). Abraham Clark High School Web site. Retrieved 
August 15, 2008, from http://achs.roselleschools.org 
Blanton, L. P., Sindelar, P. T., & Correa, V. I. (2006). Models and measures of beginning 
teacher quality. Journal of Special Education, 40(2), 115-127. 
Castle, S., Fox, R. K., & O'Hanlan-Souder, K. (2006). Do professional development 
schools (PDSs) make a difference? A comparative study of PDS and non-PDS 
teacher candidates. Journal of Teacher Education, 57(1), 65-80. 
Cobb, J. (2000). The impact of a professional development school on preservice teacher 
preparation, inservice teachers' professionalism, and children's achievement: 
Perceptions of inservice teachers. Action in Teacher Education, 22(3), 6476.  
Columbia High School. (n.d.). Columbia High School Web site. Retrieved August 15, 
2008, from http:Nwww.somsd.kl2.nj.us/-chsl 
Creswell, J. W. (2003). Research design: Qualitative, quantitative, and mixed methods 
approaches. Thousand Oaks, CA: Sage. 
Crone, L. J., & Tashakkori, A. (1992, April). Variance ofstudent achievement in effective 
and ineffective schools: Inconsistencies across SES categories. Paper presented at 
the annual meeting of the American Educational Research Association, San 
Francisco, CA. 
Darling-Hammond, L. (1998). Teacher learning that supports student learning. 
Educational Leadership, 55(5), 6 1  1. 
Davis, J. H., Ruhe, J. A., Lee, M., & Rajadhyaksha, U. (2007). Mission possible: Do 
school mission statements work? Journal of Business Ethics, 70,99-110. 
Delsea Regional High School. (n.d.). Delsea Regional High School Web site. Retrieved 
August 15,2008, from http://ww.delsea.kl2.nj.us 
Downey, C. J., English, F. W., Frase, L. E., Poston, W. K., & Stem, B. E. (2004). The 
three-minute classroom walk-through. Thousand Oaks, CA: Convin Press. 
DuFour, R. (2004). What is a "professional learning community"? Educational 
Leadership. Retrieved November 13,2008, from 
http://schools.fsusd.kl2.ca.us/educatio~LC 
Durnont High School. (n.d.). Dumont High School Web site. Retrieved August 15,2008, 
from http://www.dumontnj.org 
Ferraro, J. M. (2000). Refective practice andprofessional development. Washington, 
DC: American Association of Colleges for Teacher Education (Eric 
Clearinghouse on Teaching and Teacher Education Service No. ED449120) 
Fisher, D., Frey, N., & Farnan, N. (2004). Student teachers matter: The impact of student 
teachers on elementary-aged children in a professional development school. 
Teacher Education Quarterly, 31(2), 43-56. 
Gallagher, C. M. (1997). Professional development schools: Are they working for 
everyone? Education World. Retrieved April 6,2004, from 
http://www.educationworld.com 
Glass, R. D., & Wong, P. L. (2005). Assessing a professional development school 
approach to preparing teachers for urban schools serving low-income culturally 
and linguistically diverse communities. Teacher Education Quarterly, (Summer), 
63-77. 
Graham, B. (2006). Conditions for successful field experiences: Perceptions of 
cooperating teachers. Teaching and Teacher Education, 22, 1 1 18-1 129. 
Hackensack High School. (n.d.). Hackensack High School Web site. Retrieved August 
15,2008, from http://hackensackschools.org 
Harris, M. M., & van Tassell, F. (2005). The professional development school as learning 
organization. European Journal of Teacher Education, 28(2), 179-1 94. 
Hasbrouck Heights High School. (n.d.). Hasbrouck Heights High School Web site. 
Retrieved August 15,2008, from http:/mhschools.org 
Hawthorne High School. (n.d.). Hawthorne High School Web site. Retrieved August 15, 
2008, from http://ww.hawthorne.k12.nj.us 
Hinkle, D. E., Wiersma, W., & Jurs, S. G. (2003). Applied statistics for the behavioral 
sciences. City: Houghton Mifflin. 
Huck, W. C. (2008). Reading statistics and research. New York: Pearson. 
Israel, M. (2002). Guidance from the get-go: Mentoring new teachers. Education 
World, x, 1 6 .  
Leonard, J., Lovelace-Taylor, K., Sanford-DeShields, J., & Spearman, P. (2004). 
Professional development schools revisited: Reform, authentic partnerships and 
new visions. Urban Education, 39(5), 561-583. 
Levine, A. (2006). Educatingschool teachers. Retrieved December 9,2008, from the 
Education Schools Project Web site: htpp://www.edschools.org 
Linden Public Schools. (n.d.). Linden Public Schools Web site. Retrieved August 15, 
2008, from http://www.linden.k12.nj.us 
Linek, W. M., Fleener, C., & Fazio, M. (2003). The impact of shifting from "how 
teachers teach" to "how children learn." The Journal of Educational Research, 
97(2), 78-89. 
Manchester Regional High School. (n.d.). Manchester Regional High School Web site. 
Retrieved August 15,2008, from http://www.rnhs.net 
Memarn, S. B. (1998). Qualitative research and case study applications. San Francisco: 
Jossey-Bass. 
Montclair Public Schools. (n.d.). Montclair Public Schools Web site. Retrieved August 
15,2008, from http://www.montclair.kl2.nj.us/district) 
National Center for Education Statistics. (n.d.). National Centcr for Education Statistics 
Web site. Retrieved July 10,2008, from http://nces.ed.gov 
National Council for Accreditation of Teacher Education (NCATE). (2001). Teaching 
hospital model comes to schools of education; can address quality and shortage 
issues. Retrieved February 24,2008, from the NCATE Web site: 
http://wwv.ncate.org 
National Foundation for the Improvement of Education (NFIE). (n.d.) National 
Foundation for the Improvement of Education Web site. Retrieved November 17, 
2007, from http://www.ntie.org 
New Jersey Department of Education. (n.d.). New Jersey Department of Education Web 
site. Retrieved July 7,2008, from http://state.nj.us/education 
Ogletree, S. L. (2007). Student achievement in science and mathematics in urban 
professional development schools duringJirst year of implementation. 
Unpublished doctoral dissertation, Georgia State University. 
Okpala, C.O., Smith, F., Jones, E., & Ellis, R. (2000). A clear link between school and 
teacher characteristics, student demographics, and student achievement. 
Education, 120(3), 487494. 
Osterman, K. F., & Kottkarnp, R. B. (2004).Reflectivepractice for educators (2nd ed.). 
Thousand Oaks, CA: Convin Press. 
Paese, P.C. (2003). Impact of professional development schools pre-service through 
induction. Action Teach Education, 25(Spring), 83-88. 
Paik, S. (2002). Student mobiliw in rural communities: What are the implications for 
student achievement? Retrieved August 28,2008, from the National Center 
Regional Educational Laboratory Web site: http:Nwww.ncrel.org/policy/ 
pubs/html/rmobile/index.html 
Patton, M. Q. (2002). Qualitative research and evaluation methods. Thousand Oaks, CA: 
Sage. 
PDSAt-A Glance [Data file]. Available from the Maryland State Department Web site: 
htpp:Nwww.msde.state.md.us 
Plainfield High School. (n.d.). Plainfield High School Web site. Retrieved August 15, 
2008, from http://plainfieldnjk12.org/SchoolslPHS 
Rahway High School. (n.d.). Rahway High School Web site. Retrieved August 15,2008, 
from httpN:www.rahway.net/rhs 
Reed, C. J, Kochan, F. K., Ross, M. E., & Kunkel, R. C. (2001). Designing evaluation 
systems to inform reform, and transform professional development schools. 
Journal of Curriculum and Supervision, 16(3), 188-205. 
Ross, D., Brownell, M., Sindelar, P., & Vandiver, F. (1999). Research from professional 
development schools: Can we live up to the potential? Peabody Journal of 
Education, 74(3 & 4) ,  209-223. 
Rurnberger, R. W. (2003). Student mobility and academic achievement. Retrieved 
September 12,2008, from ERIC Digest Web site: htpp://www.ericdigests.org 
Saddle Brook High School. (n.d.). Saddle Brook High School Web site. Retrieved August 
15,2008, from http://www.saddlebrookschools.org 
Sebring, N. A. (2003). Professional development schools: Yesterday S theories, today's 
reform? Unpublished doctoral dissertation, Drake University. 
Simons, R., Bampton, M., Findlay, A., & Dempster, A. (2006, Month). Student mobiliy, 
attendance, and student achievement: The power of implementing a unique 
student identijier (USI). Paper presented at the Performance Monitoring and 
Reporting Branch of the Department of Education, Training and the Arts, 
Queensland, Australia. 
Simple Interactive Statistical Analysis. (n.d.). Simple Interactive Statistical Analysis Web 
site. Retrieved October 3,2008, from www.quantitativeskilIs.com~sisa 
Snow, J., & Marshall, J. D. (2002). The more things change. . . re-discovering 
stubbornness and persistence in school-university collaborations. Journal of 
Curriculum Studies, 34(4), 48 1494.  
Stolp, S. (1994). Leadership for school culture. City: University of Oregon (Eric 
Clearinghouse on Educational Management Service, No. 91). 
Tsui, A., Edwards, G., & Lopez-Real, F. (2009). Learning in school-university 
partnership: Socioculturalperspectives. New York: Routledge. 
Tyack, D., & Cuban, L. (1995). Tinkering toward Utopia: A century ofpublic school 
reform. Cambridge, MA: Harvard University Press. 
White, D. (2002, August). ReJectivepractice: Wish@l thinking or apractical leadership 
tool? Paper presented at the International Conference to study the Issues and 
Challenges facing Catholic Educational Leadership, Sydney Australia. 
Williamstown High School. (n.d.). Williamstown High School Web site. Retrieved 
August 15,2008, from http:Nwww.monroetwp.k12.nj.us/hs/whsmain 
Witte, R. S., & Witte, J. S. (2004). Statistics (7th ed.). City: Wiley. 
Wyss, V. L., Tai, R. H., & Sadler, P. M. (2007). High school class-size and college 
performance in science. High School Journal, FebIMar., 45-53. 
Appendices 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 12/22/08 2: 
MONTCLAIR HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: ESSEX 
DISTRICT: MONTCLAIR TOWN 
School Environment 
Length of School Day 
. . . . . . . . . . . . . . . . . . . . . .  i. 
!Amount of time school is in session on a normal i 
school day. 
. ----- -4 
school r--'-7 hours: 18 minutes1 . . ~ ~ -  ~ 
. ~~-...I;~ ... A 
i L State Avenge 6 hours: 50 minutes; 
......................................... . . . . . . . . . .  
........... ............................................ < 
Numbers of students per instructional, multi- I 
:media-capable computer, available for the ! 
2006-2007 : I School Stat8 
purposesof S ~ p e ~ i s e d  instruction. 
, , . . -- , - -- - 
. . . . . . .  
State Average 
---- - . . -- 
... 
.. . . . . . . - . . . .  . .  . . . . .  -. . . . .  - - .- 
,State Average 
- --- - - .............. 
connection to the Internet. 




- -  
32.0. 
264.0, 
All Locations ........... .- 650.0: 
. . . . . .  .... ...-......... . . . .  
Page 1 of 10 
NEWJERSEY SCHOOL REPORTCARD 2006-2007 
Student Information 
. . . .  ............... . . .  
Counts of students "on-roll" by grade in October 
of each school vear. 
:Special Ed. 
r (ungraded) 
. . , ,. . - -- 
? A  6 3 38.0 
l ~o ta l  School 
- -- -- 1956 X1-i792 -  . ........ .. . 
- 
*. ......... _-I_-__._ .... .-4 
:Percentage of students who entered and left 
!during the sdrool year. 
........ T.'.ichoo, ... , .......-.. ....... - . , ... 
I State Averaae I 
. .- .. ., . ...................... 
with D i s a m  
, .... ... -. ................. 
Percentage of students with IEPs I (Individualized Education Program) / 16 1% 
regardless of plaaement/programs i 








+ -. ....-.... - ....... t. . . . . . . . . . . . . .  
Arabic 0.3% 
Limited En- Proficient fL EP) 
. ................. I - . . 
Percentage of LEP students 
....... ...-. 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 
Stifdent Perforr~rance Indicators 
ASSESSMENTS 
'Lanauaae Arts Literacy 
,_ .l.ll-.ll._ ..-_l_....l__ll.lll_l-- 
;High School Proficiency 
,Assessment (HSPA) 
SCIENCE 
'. - . ... . - - -. .. - . . .- . , . . - . ,. 
;All Students 
')>details for SubarOuDS for 
iScience 
~ 
'TO protect the privacy of students, the Department of Education suppresses sufficient information to eliminate the possibility that personally 
.identifiable information will be di 
, . ,. . .. 
http //educatian.state.nj.~sI~/rcO7/datarelect.php?c=l3:d=33lO:s=O5O;lt=M;st=~datasection=all Page 3 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 12/22/08 2:10 PM 
!All who graduated via LEP SRA process 
....... 




The percents appearing in the last four rows sum to 100%. "- -.
. 
. ........ ........... 
-. -- . . . . . . .  .... . . . . . . .  
. . . .  
I +-. Advanced Placement RestdJgSum mary .. 
! . Number . of test scores 3 or higher: 437 
........ .. 
ment & Politics 
Page 4 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 
Music Theory 171 14: !__.. .. d ... - .. -4 ................. -
.Physics B i 1 3  11 
L...^ .. .i . . . . . . . . . . . . . - .  
iPhysics C-Elec 8 
OTHERPERFORMANCEMEASURES 
Percentage of students in grades 9-12 who 
)dropped out during the school year. 1 School 1 Districl 
............. - . .. ..-...--...... -. .- 
State 1 School 1 District - : State i 
-. - .- .- ( 
1.2%) 
3.3%i 
. -. . .  
3.3%: 





, , _ . . .  ., 
! 
Page 5 of 10 
NEWJERSEY SCHOOL REPDRT CARD 2006-2007 12/22/08 2:10 PM 
Military i 
" .......-. . ......... 
,Full-time Employment - -  ......... 3.5%; 
...........- . . . . . . . . . .  ... i Part-time Emolovment 
.... - - .- . . - 
..... , 
The number of students who were expelled 
from the school durina the school vear. durina the schod vear. 
. . .  ... 1 state ~ o t a l  i 
. . .  ~- 
Page 6 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 12/22/08 213 PM 
COLUMBIA SR HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: ESSEX 
DISTRICT: SClUTH ORANGE-MAPLEWOOD 
. . . . . . . . .  Special Ed. 
,:(ungraded) :-- 
.- 1 9.0] 8 . 1 !  . . .  ._ ... _; 
. 
Total School 




. . . . . . . . .  . 
ents are engaged in instructional activities. 
- - 
................ .- . - .-............ 
e Students 1 -..I 
..... 6 hours0 minutes! . 
red-time Students 3 houn:12 minutes1 
Page 1 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 
....................... 
ts of students "on-roll" by grade in October 
Grade 10 I 
.- 
1 488;0i 503.0j 528.01 470.5 
. .  .. , . . . . . . .  : 
I Student Mobilitv Rate 
. . . . . . . . . .  ............ . .  
/percentage of students who entered and left 
, 
Students with Disabilities 
.. .- , ...- 
Percentage of students with lEPs 
: (Individualized Education Program) 10.0% 




.. , . . --_I--i 
English . . .  - .. .  88.5%/ 
.- . . . . .  ....----a 
Creole 1 4.3% i
French 1 0.8% I
lgbo 1 0.6%: 
.. . .I 
Limited Enallsh Proficient (LEP) i 
.................... - ............ . .  .....- 
i Percentage of LEP students 
- 
I 1 1.5% , 
. .  .. ................ L. . . .  .> 
Page 2 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 






. ._Al. .. K b i k  the privacy of students, the Department 
:idenWiable information will be disdooed. 
..- "" ...-.. . -" 
Year 








. . . . . . .  
!High school- Proficiency 
!Assessment (HSPA) 
!MATHEMATICS . .  _.......... 
. . . . .  L) 
iAll Students ISchool 
))deta~Is for suborouos for i 
M a t h e m a t ~ c s  I~istrict 
tate 
.... ..... .. . --- I Proficiency ...__-l_l_ Percentages ............. I ...... Number 
" " "  
61.6% 
... ....- - -- 













of Education r 
... 1 ............ t~~ 
"TO protect the privacy of itudents, the Department 
.identifiable information will be djsclosed. 
. . . .  ... . I 
. .- . .. .- 
'High School Proficiency 
.Assessment (HSPA) 
:SCIENCE 
isdetai ls  for subqrouos for 
;Science 
:'To protact the priv 
,identifiable informa 
htt~.l/education.stare.nj.us/rc/rc07/dataselect.php?c=l3:d=49OO;s=O3O~lt=C;st=~datasection-all Page 3 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 12/22/08 2313 PM 
. . g.. 0.6%1 *
7.69 
" .. . 4 .. ...-- , 
st four rows sum to 100%. 
.. .................. ..................... -._A 
..-. --. ....... .. . . .  . .  ... . . . .  
Scholastic Assessment Test ISAT) Results 
.......... ...... . .... . . . .  . . . . . . . .  
Advanced Placement Results . . .  . .  Advan ..- ced . a- Placement ..-.. . Resu -. 
# o f f  # o f  .. -. .. NU^, ... fl test scores . . .  - 3 .. or - . ,-J 
i Students ! Students 
Test Name ................. 1 in CI&S '?a&. w . . .  
, Q i ~ l r m \ r  7Q 77'  
Com 
i 
:Government & Politics- 
Page 4 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 
... . -. ....... ......---...... 
!Math-Calculus . .- ,- . .  . . .  
......... 
.Music Theory . .  ........ 
- - -.& -. 
.:Physics C-Elec & 
:~agnet .-. ... 
.. 





~ ,,.. . 
OTHER PERFORMANCE MEASURES 
. .. 
-" ........ -. .... 
......... .. 
i 
School 1 District i f State j School 1 District i State / 
1 0.5%i i 
.;.". &.,.-. ......- 
1.8%I 
............................... 1 t... . 
h1r~~/leducation.stare.nj.~s/r~/r~O7/daraselect.php?c= 13:d=4900:1-030.lt=C:st=A&data1ection=all Page 5 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 12/22/08 2:13 PM 
. . ......... ... . ..... -..... ...... . . . .  
S tudent Susoens io~  Student Exoulslons 1 
. . .  . ............. ..................................... 
;Percentage of students who were suspended :The number of students who were expelled 
.___~ . 
State Total 
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Staff Information 
l~umbers of students ~ e r  administrator. 1 
I School I State Average 
2006-07 1 291.81 181.3 
1 $tudenVFacultv R a t i ~  
INumbers of students per faculty member. 
I 1 School I State Averase 1 
Percentage of faculty present on average each 
'day. 
-'- 
I School I State Average - 
2006-07 1 97.1%1 96.1% 
. . L tv Rate i 
Percentage of faculty who entered and left the 
school during the school year. 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Len Behind (NCLB) Act: 
Hold at least a bachelor's degree; 
Be fully certifiedAicensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate competence in the 
subject(s) they teach by either: 
Passing a rigorous state test or 
completing an academic major, 
graduate degree, coursework 
equivalent to an undergraduate 
academic major, or national 
certification or credentialing; OR 
Meeting the requirements of the NJ 
Hiah. Obiective Uniform State 
Evaluation (HOUSE) Standard. 
emergency or conditional certificates. 
I School I District I State 
- 
-or Cr- 
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I 2004-05 I 42.5%1 54.2%1 3.4%1 
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District Financial Data 
-- Administrative and Faculty Personnel 
# of Administrators 
1 and Y w  of ExD-~ and F acultv Personnel 
I 2006-07 I 2005-06 I 2004-06 
Rewmm 
Percents of total revenues from various sources. 
1 2006-2007 1 2005-2006 I 2004-2005 
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The Comparative Cost Per Pupil represents comparisons with districts of similar budget type. The 
omponents that comprise the comparative cost per pupil are as follows: classroom instructional costs; 
upport services (attendance and social work, health services, guidance office, child study team, library and 
ther educational media); administrative costs (general administration, school administration, business 
dministration, and improvement of instruction); operationslmaintenance of plant; food services, and 
xtracurricular costs. The total of these expenditures is divided by the average daily enrollment to calculate a 






(2) Total Cost Per Pupil, in addition to all of the costs listed above for the comparative cost, includes costs 
for tuition expenditures; transportation; other current expenses (lease purchase interest, residential costs, 
and judgments against schools); equipment; facilitieslacquisition; and restricted expenses less nonpublic 
services and adult schools, as well as students sent out of district. The total of all these expenditures is 
divided by the average daily enrollment, combined with all students sent out of district as reported in the 
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. - . . 
Economically 
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:'To protect the privacy of students, the Dopa 
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(Close Window) 
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Female 
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StudenUAdministrator Ratio 
. . .  
er administrator. 
Facultv Attendance Rate 
--- . .......... ... ...............- - 
Percentage of faculty present on average each 
~- 
ed and left the 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Left Behind (NCLB) Act: 
Hold at least a bachelor's degree; 
Be fully certifiedllicensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate wmpetenca in the 
subject@) they teach by either: 
Passing a rigorous state test or 
completing an academic major. 
graduate degree, coursework 
equivalent to an undergraduate 
academic major, or national 
certification or credentialing; OR 
Meeting the requirements of the NJ 
- 
Hiah. Obiective Uniform State 
Evaluation IHOUSE) Standard. 
... .....-.. 
Percentage of teachers teaching 
mergency or conditional certifi 
p 
. -- -. . - . . . . . . .  -- . 
of faculty and administ 
.... . -~ . 
a bachelor's, master's, or doct 
i 
...... .. . 
06-07 
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National Board Certificati~g I 
-- . .- .. .. . . , -- .....-.-.. 
-4 
INurnber ........................................ of teachers who have been certified by . . . . . . .  the National , Teaching Standards. i ..... .. , ..-...... ... i School 
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. . .  
ee # I  and #2 below). 
.is . .- -. 2005-2008 . '-F-@ig;@j-- 
, . . . . . , ,,,., .. .. . ... . . 
District i State District 1 State District i state ! ""' T- 
(1) The Comparative Cost Per Pupil represents comparisons with districts of similar budget type. The 
;components that comprise the comparative cost per pupil are as follows: classroom instructional costs; 
support services (attendance and social work, health services, guidance office, child study team, library and 
.other educational media); administrative costs (general administration, school administration, business 
hdministration, and improvement of instruction); operations/maintenance of plant; food services, and 
extracurricular costs. The total of these expenditures is divided by the average daily enrollment to calculate i 
total comparative cost per pupil. 
;(2) Total Cost Per Pupil, in addition to all of the costs listed above for the comparative cost, includes costs 
for tuition expenditures; transportation; other current expenses (lease purchase interest, residential costs. 
and judgments against schools); equipment; facilities/acquisition; and restricted expenses less nonpublic 
services and adult schools, as well as students sent out of district. The total of all these expenditures is 
divided by the average daily enrollment, combined with all students sent out of district as reported in the 
ASSA, .~ . to calculate-a total cost per .- -- .- 
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LFr~na OP N8w J E I I ~ ~ ~ T  
R S P A R T A ~ ~  OF EDUCATION 
DUMONT HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: BERGEN 
DISTRICT: DUMONT BORO 
-.... .......... 
Lenath of School D a  
-. . .  . . . .  
is in session on a normal 
. ..... - 
........... 
.............. 
!Numbers of students per instructional, multi- 
/media-capable computer, available for the 
!purposes of S~pe~ iSed  instruction. . . 
...... ~., . - . . .  ...,. -- .- 
School i State Average 




.... .. .......... 
1.. ........... 
! 2004-05 I 3.7 . . . . . .  ......... , 
komputers by location and how many have a i 
lconnection to the Internet. 





... - ," --- 
I Computers I Connected to 
Page 1 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-200? 
Enrollment bv Grade 
......................... .............................. 
,Counts of students "on-roll" by grade in October 
!of each school year. 
r----.-.." .......... -- - 
i Grade 2006- 2005- 2004- 1 2003- 1 20071  2 0 0 ~ 2 0 0 ! i  1 1001 i . . .  x.. ...... 
- .  
Total School 847.51 830 01 800.0: 756 5 
Student Mobilitv Rate 
..... .... 
.. .- . 
Percentage of students with IEPs 
(Individualized Education Program) 
Spanish i 14.9%. 
. . . . . . . .  ...... ...$--.-. .. -. - . - - . -  < 
Tagalog .. i 6.3%' 
. . . . . . .  .A- . ._ ... i 
Italian $ 2.5%~ 
.... .. c .- .# / Malayalam 
--. ---- - 
2.2% j 
-.... ... .. ........ ..- 
i~urkish 0.9%! 
Percentage of LEP students 
. 
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-- Studeiii ri:rioi'mnnce Indicators 
ASSESSMENTS 
. ..... ......... . ..... -. 
Number 
.......... --- . . . . . .  -. . -. I ? - -  
\state / 2006-07 i 
. . . .  . . . . . . .  .. . . . . .  
i L I 2005-06 -. i 
/'TO protect the privacy of students, the Department of Education sup 
........... . . . .  i ' d e n ~ f l a ! " ~ ! ~ . ? ~ ? O ~ X i ~ d ? S C l o s e d .  -- i 
.,, ...... ..........-.... ..... ....... .............. i- , jHigh School Proficiency 
I iAssessment lHSPAI 
MATHEMATICS 
. . . . . . . . .  . . . . . . . . . . . . . . .  - 
:All Students 






-- --- i- -. 2006-07 f 
2005-06 1 






2006-07 1' " 
Tested 
........ - .. 
211/ 190 










-- ~ L - - ~  .. ,
. .-..* 
26.6%f 
! Proficient c ~ d v a n c e d  1 
. ..... 
60.29bI 19%: 
2005-06 1 ; . . . . . . . . . . . . . . . . .  . L ...... 
~'TO protect the privacy of students. ~ t i  Department of Education 
identifiable information will ................. 
. . . . .  
... ............................. -- ....... ? ?.. - ;High School Proficiency i .. ... ........ .. Proficiency --Percentages jAssessment (HSPA) i g Number r--"- '" 
SCIENCE ! Year i 
.. ....... P'"?!.. 
:All Students 16.2%~ 
... 
:,details for S U ~ ~ ~ O U D S  16.2% 
- !Science 
http:/ /education.rtafe.nj .ur/rc/rc07/dat-O3;d=1130;s=040;lf=D;st=~datarecrion=ali  Page 3 of 10 
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;All who graduated via LEP SRA process t t 
- .......... ......--..............-..i . .  0.6%i 
/All . . .  who graduated . - exempt from passing HSPA ...... ...--....... 1.1% -776d 
lThe i percents appearing in the last four rows sum to 100%. 7 
.--........ - i





- W a n c e d  Placement Results&mmary A ......... 
I Number ... of test -- ...-....... scores 3 or hi~her: 10 ~ ~.  -I 
OTHER PERFORMANCE MEASURES 
..... -. .- -. . - .. . . T1ll.ll,.
. . 
2006-2007 ..... i 2005-2006 
. -----.-l-l-l-. t- 
I-...-- i of students present on average each , ,_, , ,, 1 , ,,, I ,,., 
http.//education.state.nj.us~rc/rc07/dataselect.php?~=O3~d=1130;s=040;lt=D;st=A&da01e~tion-all Page 4 of 10 
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'White 
- . . , . - . . - 
. . .  
. , , . ,  . . .  ...-.. . . - - T---------- Total T" "i:Glol 
.......... -- ... .I--. - .. i. 
http Ileducat1on.state.nj.ul/rc/rcO7/dataselecr.php?c=O3;d=ll3O;s=O4O;lt=D;sl=A&datasecrlon=all Page 5 of 10 
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StudenUAdministrator Ratio 
Numbers of students oer administrator 
W o o l  1 State Avenge I 
. . . . . . . . .  ........ . . . .  
: 2006-07 99.7 181.3; 




. . - .  - - 
-- -. ......... 
ercentage of faculty present on average each 1 
...-.. , f -state Average : 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Left Behind (NCLB) Act: 
Hold at least a bachelor's degree; 
Be fully certified/licensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate competence in the 
subject@) they teach by either: 
= Passing a rigorous state test or 
completing an academic major. 
graduate degree, coursework 
equivalent to an undergraduate 
academic major, or national 
certification or credentialing; OR 
Meeting the requirements of the 
Hiah. Ob~ect . . we Uniform State 
Evaluation (HOUSE) Standard. 
- - 
Teacher ...... Inf- - tion 
. . . . . .  . .... . . . . .  ... 
i 
:Percentage of teachers teaching with 1 I!emergency or conditional certificates. 
, . .. -. .... .-. . I 
1 ~ c h o o l - T - ^ b s t & ~ ~ & ~  
. . . 
Facultv Mobility Rate 
percentage i f  faculty who 
!school during the school year. 
. . .  . ...^ --..-.T. . 
1 School i State Average , 
htrp://education.stateenjj~~/rc/r~O7/dataselect.php?c=O3d=113Or-040;1t=D:rt=AELdataseCtion=all Page 7 of 10 
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. . . . . . . .  
ho . have been ce 
. . . . . . . . .  
.............. - .- 
.- . . . . . . .  , . . . . . . . . . .  
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District Financial Data 
. . . . . . .  . . . .  
......... .................... .- . . . .  
...... ... . . ., Me ~' . ian -... la Y f -.~- -.. - - -- 1 
: 2005.06 - ---jr0436x. 
. ..... .... 
- L-2006:OL.i 2
,,", , , .......-.-. ., . ... - . 
........... .... " "  
:Percents of teacher salaries and benef~s of the total comparative expendlures. The percent increase or , 
. . . . .  . . . . . . . . . . . . . .  . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .  
Administrative Salaries and Benefits 
........ . -- ~- . .. ................... .- 
ercents of administrative salaries and benefits of the total comoarative ex~enditure~. The oercent increase i 
Percents of total revenues . . . .  from ......various sources. ........ 
. . . .  .. .... . . . - . . .  .......................... r-.-. - ~* - 
2006-2007 2005-2006 I 2004-2005 "-+ I 
. . .  : . . .  l"_.l__.--_l_.--__ .... 1. . ..l_^ lp----. 
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fl) The Comparative Cost Per Pupil represents comparisons with districts of similar budget type. The i 
components that comprise the comparative cost per pupil are as follows: classroom instructional costs; i i 
,support services (attendance and social work, health services, guidance office, child study team, library and : 
other educational media); administrative costs (general administration, school administration, business 
ladministration, and improvement of instruction); operationslmaintenance of plant; food services, and 
extracurricular costs. The total of these expenditures is divided by the average daily enrollment to calculate aj 
iota1 comparative cost per pupil. 
I i (2) Total Cost Per Pupil, in addition to all of the costs listed above for the comparative cost, includes costs j 
for tuition expenditures; transportation; other current expenses (lease purchase interest, residential costs, i 
;and judgments against schools); equipment; facillies/acquisition; and restricted expenses less nonpublic 1 
;services and adult schools, as well as students sent out of district. The total of all these expenditures is i 
'divided by the average daily enrollment, combined with all students sent out of district as reported in the 1 
'ASSA, to calculate a totalcost , perpupil. . . . ,.,. . . 
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DISTRICT: DUMONT BORO 
High School Proficiency 
LANGUAGE ARTS LI 
'Female 
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- .. 
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Asian 8 Pacitic 
Islander 
Alaskan Native 
- . . 
., 
personally ~ . .. identifiable i n f o - ~ a ! i ~ n w i l l ~ g i ~ ~ ~ ~ s e d  . . . , . .  . .. ..A 
(Close Window) 
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,Economically 
Disadvantaged 
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- ................. 
'To protect the privacy of students, me Departrn 
:personally identifiab . . .  . 
.. ... ..-.. .......... . . .  . 
(Close Window) 
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HASBROUCK HEIGHTS HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: BERGEN 
DISTRICT: HASBROUCK HEIGHTS BORO 
. .- - ..... 
...... 
unt of time school is in session on a n 
.. , .. 
School 6 hours: 44 minutes 
. . . . . . . .  . . 
State Average 1 6 hours: SO minutes ! .  . . . . .  
!. ........... . j . .  . sat. ~wn~~..."..! 
1 2006-07 3.6 3.4 i 
i i A m  2006-2007 ' e Class Size 
- - ...... 
!Grade - 9 
.- ~ . , , "  .*.. . .......... 
Grade 10 22.41 21.2 
, .. . -, . . . . .  , . & 
'Grade 11 
,- 
17.5/ , 20.9j 
.. . 
Grade 12 19.5 f 20.6: 
i (ungraded) L .... .. 6.0! 8.1' b !TOM School -- 
w u c t i o  
.. ....-........ .. ~~ . 
nal Time 
. 
f time per day students are engaged in instructional activitie 
. . . . .  .-. - ........ 
School 6 hours:l minutes' ................ .... .-. - 
]full-time Students . 
....... . .. .. State Average 
..~ 
hared-time Students 
..................... - . -l-_l-l.llll_. _ 
... - - . . . .  r-...- .......... ... " 
I t. .- .. . . . . . .  Internet .... - Connectivity ..... ........- T v ~ e  of Internet Cwect iv i t y  - #-TTa--GR-i 
;Numbers of instructional, multi-media- 
i 
.... .-. -j 
.... .............. 
. .L ..... .- . , .. .-.a 124i 
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Enrollment bv Grade 
&. . .- ........................... ................... 
!counts of students "on-roll" by grade in October 
.of each school year. 
L . - - 
! Orade 
. . . .  .. ..... 







Student Mobilitv Rate 
.. . . . . .  . . . . . . . . . . .  .. ..... 
,Percentage of students who entered and left 
:during the school year. 
L.. . . . .  ._ . .  . I_._- .......... 
i 
i School 1 State Averaae 
.................. 
Percentage of students with lEPs 
dividualized Education Program) 
gardless of placementlprograms 
-. . ..-.. .... 
I 
... ........ 
t language spoken at home in order of i 
i 
.............. . ___I 
-" .... ...-... - . , . .  
Language -4 Percent i Enalish J 63.6%1 
Spanish 
,. ... ..-J 18.203 .. 
Italian I 1.6%/ 
! - ....................... . .- ~ . . I  
- -  t i Greek ?.I%! 
L- . . .L. .......- . ...A 
Others i I 12 9%. 
Limited Enalish Proficient (LFe) 
.......-... . . . . . . . . . . . . .  -......... 
Percentage of LEP students 1 0.7% 1 
hnp:lleducation.srare.nj.uI/rc/rc07/dlf.se~t~on=all Fage 2 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 





. . . . . . . . . .  
Year 
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2006-07 
2005-06 










................... - . .- 
All Students 
Indetails for subarouos for 
IMathematics 
...................... 
!Top%& the prlvacy of students, t 
4dentifiab!e in fon?a l~w~ l l  bcg@clo 
,.- . . . . . . . - - -  -.. - . 





'))details for subarou~s for 
;Science 
i - . .- .......... - ........... - ..... 
'70 protect the privacy of students, the Depa 
identifiable infwmat~on will be disclobad. ...... .... .. . 
. . . .  ...... . - - _ .s  
- . . . . . .  ................. - -. 
. . . .  . ...... 
.. 
..... 
ated via SRA process 
. . . . . . . . . . . .  
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'All who graduated .... via LEP ..... SRA process $ 0.0% 




'The percents appearing in the last four 
_ ..... , , ,, ...,-_-lllll- . , .... I.....1. .....-....... i 
Advanced Placement Resulw 
................ . . .  T....-- -ii.,,... ... . . . . . .  1 # o f  
Students I Students 
Advanced Placement Partici~atipn 
for Grades 11 and 12 
i . . . . . . . . . .  . .  
--. ' 
4 j School j State Average j 
t ... --. ........... "..- 
OTHER PERFORMANCE MEASURES 
h t t p : / / e d u c a t i o n . s t a t e . n j j ~ s / r t / r ~ O 7 / d a ~ d a t a s e c t i o n = a l l  Page 4 of 10 
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. ...-.. , 
State i 
i 1.2%; 
-- 1 3.3%, 
-- -- 
3.3%: 
wo or More Races 




. . . . . .  - .. 
-. .... ... -- .. -- 
. 
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NEWJERSEY SCHOOL REPORT CARD 2006-2007 
StudentlAdministrator Ratio I 
. . . . . . . . . . .  .. - .  . .., 
iNumbers of students per administrator. 
. . . . . .  .., .--.. ...... 
[Percentage of faculty present on average each 
day. 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Left Behind (NCLB) Act: 
Hold at least a bachelor's degree; 
Be fully certifiedllicensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate competence in the 
subject(s) they teach by either: 
Passing a rigorous state test or 
completing an academic major, 
graduate degree, coursework 
equivalent to an undergraduate 
academic major, or national 
certification or credentialing; OR 
Meetins the requirements of the IU 
- - 
H~qh Obtect~ve Un~form State 
Fvaluatton (HOUSE] Standard. 
'Percentage , ~ .. of faculty and administrators possessing a bachelor's, master's, or doctoral degree. 
............ .... . . .  - 
.... . . 
MAIMS 
.- - .1_: 
!. 50.0% f ....................... .. - - < 
51.1%1 
. 4 .  . .  
http://education.rtate.nj.~~/rc/r~07/dat~seIe~t,php7~=03~d=2080;s-0S0;It=H;1~=A&dataseCtion=a11 Page 7 of 10 
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i 
.. . .. . . . . - ,. .. - .- . -
rofessional Teaching Standards. . ... .~.  . -1 '
. ~. state -.. - . . . . 
Page 8 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 
. .. . .  .- 
A-gtUve and Fac 
...................... ..-,. .- . ... 
ultv Personnel 
. .... .- ..... 
# of Faculty per , 
....... . ....... ..... . ........ .. , . .  
. . .... 4 
er salaries and benefits of the total comparative expenditures. The percent increase or 1 
aecrease . . .  represents the . expenditure ............... change .. . . . . .  in teacher salaries/benefits .... from one year to the next. 
% for Teachers ~alaries/~enefi& ,1,.11,1.[, % chaw - lncrea&lDecrease (+I.) . . . . . . .  [.. .. .. ! ,- 
' . . .  District . .  ... District ' State Average 
......... i State Average-. 




;or ............. decrease represents ....... the2enditure change in administrative salaries/benefits 
! ' % for Administrative ...... SalarieslBenefits . ..,., ,., ......... , 1 ,. %Change - IncreaselDecreaoe . . ~ (+I-) 
hrrp:l/educarlon.srateen~.uslrc/rcO7/daraselect.php?c=O3;d=2O8O;s=O5O;lr=H:st=A&datasection=all Page 9 of 10 
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. .~ ... . -. . . - - . . . .- . - -. . . - . . . . . . 
Per P y i l  ~ x ~ e n d i t u r ~  .~ -~ . ...~ ~ ~ . ~ . . 
upil in the district. 
. . . . . ..- - . . . -. .. . . -- .- .- - 
..... ~~ ~..., ... ,~ 
J 
-2007 i '  2 0 0 5 - 2 0 0 w - 2 0 0 5  a ..... ~ ~ . .   ., i
State 1 D~stnct j State District State ! 
:(I) The Comparative Cost Per Pupil represents comparisons with districts of similar budget type. The I 
components that comprise the comparative cost per pupil are as follows: classroom instructional costs; ! 
support services (attendance and social work, health services, guidance office, child study team, library and i 
ather educational media); administrative costs (general administration, school administration, business i i 
.administration, and improvement of instruction); operationslmaintenance of plant; food services, and 1 
.extracurricular costs. The total of these expenditures is divided by the average daily enrollment to calculate a1 
total comparative cost per pupil. i 
;(2) Total Cost Per Pupil, in addition to all of the costs listed above for the comparative cost, includes costs / 
for tuition expenditures; transportation; other current expenses (lease purchase interest, residential costs, 
land judgments against schools); equipment; facilities/acquisition; and restricted expenses less nonpublic 
kervices and adult schools, as well as students sent out of district. The total of all these expenditures is 
divided by the average daily enrollment, combined with all students sent out of district as reported in the 
ASSA, ~. to calculate a total cost per pupil. . . - 
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HASBROUCK HEIGHTS HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: BERGEN 
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Disadvantaged 
Disabilities 
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Asian 8 Pacific 
Islander 
"- . . 
Alaskan Native 
-. .... - 
...... ... 
Migrant students 




'TO protect the privacy of students, the Department 
personally ident iRabIe~inf i fo!mat~on~~f l~~lsclo~d,~~ . . .  ....... ....... - - . . . . . . .  
(Close Window) 
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HASBROUCK HEIGHTS HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: BERGEN 
DISTRICT: HASBROUCK HEIGHTS BORO 
Disabilities 
. . 
!Other Pacific Islander 
hn~://educat~0n.rtate.n~.~s/rc/r~07/detaiI1/03/2080/HSPA-MATH-050.html Page 1 of 3 
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i-_ .... - , r - . . - - . . ~ - . . . r . r r _ _  ...... -__- .. 
'Other Race 
. . . . .  ,,, ... ... 
Migrant Students - .... 
- 
.- . . . . . . . . . . .  .
Economically 
Disadvantaged 
... , , , ................. .- .....
'To protect the privacy of students, the Depanme 
personally Identifiable information wll be disdooed 
...... ...... . . 
- -- - ....... ... 
Disabilities 
-~ . . . . . .  
http //educat,on state.n~.us/rc/rc07/deta111/03/2080/HSPA-MATH-0~0 nml Page 2 of 3 
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Asian & Pacific 
Islander 
. . . . .  
American Indian1 
Alaskan Native 
, ....... .... 
Migrant Students 
.............. . . . .  .......- - . . . . . .  
(Close Windowj 
NEWJERSEY SCHOOL REFORTCARD 2006-2007 
HAWTHORNE HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: PASSAIC 
DISTRICT: HAWTHORNE BORO 
) e n ~ t h  of School Day 
- -  
,Amount of trme school is in session on a normal 
;school day. 
......... ...... - --- i-- 6 hours: 46 minutes 
Averaae Class Size 
'Grade L 9 
. ..-. ............... 
;Grade 10 
Grade 11 
- -- " -- -- - 
Grade 12 
jpurposes of supervised instruction. 
:Total School 
. . . . . . . .  . . . . . . . . . . . . . . . . .  
. . .  ...... 
2006-2007 ! 
--.. - . . .  , . " 7 ,  ........ - ......... 
School i State r 
Instructional T i m ~  
....... ..-. 
. . .  . . , . , ,  
~ ,. . .. - .. .- 
- . . . . .  .... -- -, ......-... ..... 
5 hours53 minutes: 
" i 
........ 
e of Connection 
*A .  ...-. . 
43.0; . 
LibrarylMedia Cente-F~ i . . . . . .  .. 8.0; ,,,. 
Comgter Labs . - . ..... ............. 60.0, -- 
fill Locations .- . .- ........ ..... 111.0. 
...... 
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.... I L. 
Grade 11 ! 176.0i , ...... 168.01 160.0 . . . . . . 166.0  
- - 
Grade 12 160.01 155.0 1 ' '  159.0 t 149.0 
of students who entered and I 
Students with Disabilities 
,~ -. . . . . . . .  ..-... ....... 
i Percentage of students wlh lEPs 1 [Individualized Education Program) i 14.0% 
regardless of placemen~~rog~ams 
-- * . _- -_ _ -_ - . . - _ --I. -- _ - 
I Lanauaae Diversity 
L- . - .- ....... .. -~ "-.. .. ..+ i 
!First language spoken at home in order of 







;--- -. .... . .  .. -1 





a Italian 2.9%1 
...... ......... 
--I 
Limited Enalish Proficient ILEP) 
. . . . . . . . .  . . . . .  .. 
I 
< -. - .,..r. - -.+ 
i Percentage of LEP students i 2.0% 1 
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Student Perforrrlar~ce Indicators 
ASSESSMFNTS 
...... -. .. t . .- ......... 
1))details for subarou~s f o ~  
iLanouaae Arts Literacy 
... ..... 
14622 13.3%( .A 67.8%L 18.8%/ 
98466L 14.7%/ 66% 1 19.4%1 
97360 16.5% 61.6%/ 
...... -.....-.... -. ,. ........ .. - 
sses sufficient information to eliminate the posslbilii that personally 
............ ... 2 
! ........... - .................... . . . .  ..-.. ... -" i 
!*To Drotect the Drivacv of students. me De~artn 
. . . . . . . . . . . . .  
Year 












- . . . . . . . . .  ............ L .... 26.6%: *
I of Education supp ssibility that personally j 
'ideniifiable inforination will be disclooed. ' . .  ................... 
............ , * , ,  , - 
Graduation Tvoc: 
. . . . . .  . ... . .  
-i 
tisfying ....... the state testing requirements through different means. 
....................... 
I 
.- . .  . ," ... 
Regular - . students graduated by passing HSPA 
. . . .  - ...... .... 
i ~ l l  who graduated ............... by passing ... HSPA 
.. , 
All who graduated via SRA process i... : .  . . .  - ... ......... 
hnp://education.state.nj.us/rc/rc07/datarelect.php?c-31;d-2100;s=0S0;lf-H;st-A&datasection=all Page 3 of 10 
NEWJERSEY SCHOOL REPORT CARD 2006-2007 12/22/08 2:24 PM 
.All i who . .  graduated . via LEP SRA process 
. . . .  . " .... i -  
{All _-. ... who . graduated ... exempt from passing HSPA 1.". . . .  
,The , percents . . .  ,- appearing in the last four rows sum to 100%. 
....... .. , ...... ...-..--... 
. 
irnore than one coum. 
.. ..-.. .. .-....... 
OTHER PERFORMANCE MEASURES 
................ . .  - ........ -. 
i A v  
,.""...-- .... ..... 
, , , ,  .......... ...... ....... 
" ""'3 
! i  umber of test scores 3 or higheri 3 9 ,  ,,-, 
School State Average i i . . .  
; 2006-07 1 16.24 
http./jeducation.state.nj.~s/rc/rc07/dataselcct.php?c=31;d-2100;s-05Olt=H:rf=A&da~asection=all Page 4 of 10 
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:Percentage of students pre 
:day. 
+ .. ...  ....... . 
[Grade 9 
~~ . . . .  
. ....... 
., .--- 
other Pacific Islander 
........ - 
Graduation Rate 
........ ...... -~ ..... ................ , ....................... - 





.i . . . . . . . .  ..--.. 
98.l%i 
. .  __ ll_l..... _1. ........ 
Post-Graduation Plans 
................. . .  
/percentage . - . ---- of graduating seniors pursuing various self-reported post-high school plans. 
.............. -- -- - 
!Intended Pursuits ~ l a s s ' b f ' 2 0 ~ ~ ~ l s s b ~ ~ ~ 0 5  4 60.9% t" . . . . . . .  .-. , 
. .... ....... ..... ... 
64.1%i 
...I 
;Two-vear Colleae 24.8%; 
NEWJERSEY SCHOOL REWRT CARD 2006-2007 12/22/08 2 2 4  W 
Other Colleae ! I 
...... . . . . . . - . . . .  ~. .- 
'Full-time Employment 




..... . . . . . .  
.! 
lother ... .. 
......... r- ... . . . . . . .  . -.. i 
....... - - ...... 
who were suspended he number of students who were expelled 
a the school vear. urina the school vear. 
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StudentlAdministrator Ratio 
State Average 
.... .. . 
181.3; 
.......... 
Facultv Attendance Rate ! 
* .................. -. . - . ,i 
Percentage of faculty present on average each 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Lefi Behind (NCLB) Act: 
Hold at least a bachelor's degree: 
= Be fully certifiednicensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate competence in the 
subject(s) they teach by either: 
Passing a rigorous state test or 
completing an academic major, 
graduate degree, coursework 
equivalent to an undergraduate 
academic major, or national 
certification or credentialing; OR 
Meeting the requirements of the &I 
H~ah. Obiective Uniform State 
Evaluation [HOUSE] Standard. 
1 Teacher Information I 
i-. . -- ...-...-......-.-- ------ .... .... 
:Percentage of teachers teaching with j jemergency or conditional certificates. 
, ........ 
jschool during the school year. 
. . . . . . . . . .  " . _I-___ 
-4 School 7- State Averaae 
.... . . . . . . . . . .  -- ... -- ,-a" ~ 
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C -- -- --. -- - -- - 
dministrators 
: K. Salary - Dlstnct . . . . , . rslo.... . 
*,.. . .  ...... 
:FaculQ , - . - -- . .. 
S a l a ~  - District I-- . - - .- . . - - . .  -- . . -  .. - -......... - .......... -- ........... . . -. - .- . . 
i , . . . . .  Salary - State 
I Years of Experience - 
. . . . . . . . . .  . - ." .,..-- .- .... ........ 
11: 
-. - 4  
Years ... . -  of Experience . . . .  - . - 




L." . . .  ... .- 
!Percents of teacher salaries and be ditures. The percent increase or 1 
[decrease , . ~ .  represents the e-diture c m  in teacher salaries/benefits~fm ........... ... onelear to the next. .... 
.'-or i*ache iaries/BBnsfi.G. 
T-..-. i 
i . . .  . . .  1 .............. . ... % Change ...,. - Inclpaqe//~c~aree~I+/~ 
. . . . . . . .  - . . . . . . . . .  ..-.... ...... . ....................... 
i ,-.. . . . . . .  ......... Administrative ...........-..... Salaries and Benefits ................... 
!Percents of administrative salaries and benefits of the total com~arative expenditures. The ~ercent increase I 
htt~://education.state.nl.ur/rc/rc07/dataselect.php?c-31:d-2100:s-050:lt=H:st=~datase~tl0n-all Page 9 of 10 
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f State i 1 State I State 
...... . . . .  ...... . 
Two calculations of the averaae cost Der D 
' ( 1 )  The Comparative Cost Per Pupil represents comparisons with districts of similar budget type. The 1 
:components that comprise the comparative cost per pupil are as follows: classroom instructional costs; 
 support services (attendance and social work, health services, guidance office, child study team, library and i 
jother educational media); administrative costs (general administration, school administration, business 
'administration, and improvement of instruction); operationshnaintenance of plant; food services, and 
!extracurricular costs. The total of these expenditures is divided by the average daily enrollment to calculate a! 
;total comparative cost per pupil. 
l(2) Total Cost Per Pupil, in addition to all of the costs listed above for the comparative cost, includes costs ! 
for tuition expenditures; transportation; other current expenses (lease purchase interest, residential costs, I 
bnd judgments against schools); equipment; facilities/acquisition: and restricted expenses less nonpublic 
jservices and adult schods, as well as students sent out of district. The total of all these expenditures is ! 
,divided by the average daily enrollment, combined with all students sent out of district as reported in the 
. 
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HAWTHORNE HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: PASSAIC 
DISTRICT: HAWTHORNE BORO 
Black 
Native Hawaiian or 
Other Pacific Islander 
nl 
Hispanic 
hnp://educarion.stare.n~.us/rc/rcO7/derail/31/2100/HSPA-LAL-050.htmI Page 1 of 3 
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- - ... .. 
" , , . . , . - . . - 
personally identifiable information will tm discloW,: 
. . . . . . . . . . . . .  . , . ...-...... ., , 
. . . . . . . .  -- -. 
. . . . . . . . . . .  
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Asian & Pacific 
Islander 
Alaskan Native 
. . -- .. , 
Migrant Students 
-. , - - . , , , ... . .-. .. . .- 
'To protect the privacy of students, the Departwant of Education suppesses su 
personally " ... ~dentifiable ~ information will be dlsdosed. 
.-..-.p-. .. . . . 
(Close 
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HAWTHORNE HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: PASSAIC 
DISTRICT: HAWTHORNE BORO 
~ . . 
Other Pacific Islander 
htto.l/educanon.staceen~.~slrcIr~O7/details31/2100/HSPA-MATH-050,hrml Page 1 of 3 
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!DFG .... 
........ . .  .. 
1 
.. 1454"7.8%! .. 52 3% ! * .!-. 4 
-- -- 
4 44.4%. 
. ... ....................... . :state E '  .I 48% 
Other Race L. . . .  t I .........- i 1 
\ {District 1 ... : 
............ ' - 
tDFG .- .. 107 46.7%E-- 
F- - \state 563' 42.3%; 
.- ..... - . -, . - -- ................ . .  , . . .  .& 
i Migrant Students :Schnol 
--- ..-........ ....-.. ... . i- - i 
District i 
; .- .. ........ J 
.. . ...-. 
.... - 
. - . -- .. ." -. 
vacy of students, the Department 
able information will be die-'--* 
. . . . . .  
. ... 
. . . . .  
Female 
. . .  . . . .  
http //educat1or~.state.n~.us/rc/rc07/detarls/31/2100/HSPA-MAM-050,n in1 Page 2 of 3 
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- ..,. ..... . . .  .. -.--. .-.... . 
SADDLE BROOK HIGH 2006-07 SCHOOL REPOR 
COUNTY BERGEN ....... .
DISTRICT: SADDLE BROOK TWP 
! 
! 
is mount of time s 
jschool day. 
& - ............. - 
!School 





: Averaae Clas - - -. , 
! t state : 
..... ............. --- - ,". .+
Grade 7 1 20.21 21.0 
. . . . . . . . . . . . . .  .,.. 
i~umbers of students per instructional, multi- 
!media-capable computer, available for the 
;purposes a "  of supervised instruction. 
- ----- . 
School . State Average 
......... 
i 2006-07 i 
Grade 12 f 20.1 1 20.6 
- - - ... . ............. 
Total School 
............ . . 
19.1 
........ . . ............. ..-......-. --.-. 
instructional Time i .. ..-....-. .-. . 
I 
I 
.. ... .. .. 
,School Shared-time Students 
..... - . . . .  - .- ........- - 
I 
/State Average 
. .. .- . . .. 
location and how many have a 
dion to the Internet. 
. . . . . . . . . . .  r .  .- ..... 







. . . . . .  ' .  . 
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NEWJERSEY SCHOOL REPORT CARD 2006-2001 
Enrollment bv Gradq 
. ................ . i .- 
;Counts of students "on-roll" by grade in October ! 
l year. i 
.._-r_._..-_._r-^-l 
I 2006- 1 2005- i2004-  1 2003- 
2007 , 2 ~ 4  200~+~004 . . 
121.0 139.0 140.0. 156.0: 
- ............... 
:Total School 
/. . . . . . . . .  
'Percentage of students who entered and left 
durina the school vear. 
. . . . . .  .... . .  
Students with Disabilities - 7 I 
1 ! Percentage of students with lEPs i I (Individualized Education Program) 0.0% 1 
regardless of placemenffprograms i 
\ , ~ .  -. I I . ... ....... . . , ._.-2 
........ . .- 
Lanauaae Diversity 
. . . . . . .  
irst language spoken at home i 
Percent Language 1 
---- . . . . . . . . . . . . . -  --- . . .  
f 
iEnglish a ........ ?:*A -4 YO . . . . . . . . . . .  .. . . . .  
'Spanish .- . 
. .  - 
Arabic 
................. ... ... - .. , . . .  - 
;Polish 
Cantonese 1 0.9%/ 
,.. ..-... * . . . .  
l Italian i--- . . .  . .  . .  .. . . . .  0 . 8 4  
[Others 6.8%1 
Page 2 of 11 
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udetails for suborouos f p ~  
;Mathema(lcs 
......... 
?TO pmtect the privacy of 
iidentlfiable info,mation wili 
""_ ._ll__.-ll_ ...... .- .- . - . T-____.__._... . ... -. - -- . - 
of Skills 1 i Number i t ............... Proficiency Percentages ? .... ... 
1 I ^ -, 
SCIENCE 
- ........ ... . - 
'All S 
;))details for sub~rouas for 
,Science 
. . . . . . .  . . . .  .......... 
"To protect the privacy of students. 
identifiable information will be disclosed. 
. . . .  . . . . . . . . .  , . . - .... . 
!))details f-rouos f o ~  
Lanouaae A.ts L~teracr 
. . . . .  - 
j ~ r a d e  Eight Proficiency ! Proficiency Percentages . .- 
1 ;Assessment (GEPA) Number f -'.. i 
{LANGUAGE ....... AR CY Year Tested ! Partial ; Proficlent ~ Advanced 
;Al! Students 
2005-0 
-1. - . ........... .......... 
'"TO protect ihe privacy of students, the Department of Educati 
\identifiable information will be disclosed. 
-..... - 
http://educat~on.state.~~.us/r~/rcO7/datc-O3;d=4610:s=050:lt=S,st=A&datasection-all Page 3 of 11 
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...-.... . . . .  j . 
.High School Proficiency 
'Assessment (HSPA) 
;LANGUAGE ARTS LITE 
. . . . . . . . . . .  
'AII Students 
poetails for subarouos fo 
-. . ...... 
.Lanauaae Arts Literacy 
! 1 2005-06 : 973601 16.5%? 61.6%: 21.9%; 
...... "L .................. ...... .. 6 protect the privacy of students, the Depanment of Education sbppresses svfkient information to eliminate the possibility that personally 
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NEWJERSEY SCHOOL REPORT CARD 2006-2007 
WILLIAMSTOWN HIGH 2006-07 SCHOOL REPORT CARD 
COUNTY: GLOUCESTER 
DISTRICT: MONROE TWP 
1 Lenath of School Day 
I . . .  . _  ................ ..................... ' 
!Amount of time school is in session on a normal 
jschool day. r---..---,. -.. 
School 
... ........... i. ...... 
' 
6 hours: 46 minutes' 
/State I- Average 1. . .  6 hours: 50 minutes 
- .... ,- .. -- ............ 
2006-2007 : 
...... ... . Averaae Class Size ..$ School i State : 
...-lll, ." . _  . . . . . .  . . # ~  
Grade 9 i 24.2; 20.8 
---, ...-........ . . . . . . . .  ..... 
i .... . . . . .  instructional - .... . . Time 
hmbunt ,... o are engaged in instructional activiti .......... ........ 
. . . .  . . - .  .. .- - ..---. 
..... i School . - . /shared-time Students 2 hours:50 minutes 
............. .. . .  .... . . . . .  -.-.- ... 
ectivi . . 1 ................ ~ n t e ~ e !  corm ... t v  ........... .. .- .. . . . . . .  T V D ~  of........... int~rnet c ~ c t ~ v r t v  ... ~- .. 
/Numbers of instructional, multi-media-capable 1 # of computers 
icornputers by location and how many have a 
. .. 
'connection -- to the Internet. .... . ,,,,. 
....... 100' 






- - . 
. . . . . .  
1 .o 
. . . . . .  
100.0 
. . . .  - 
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I Enrollment bv Grade 
............... . . . . . . .  
:Counts of students "on-roll" grade in ~ctober 
!of each school vear. 
[Grade 9 
.. . . ..... . .. 
? 532.01 5 2 4 4  478.5! ..L 509.0 
i .. Student Mobilitv Ratg -................ . . .  
i~ercenta~e of students who entered and left 
I 
, Percentage of students with IEPs I ' (Individualized Education Program) 1 17.2% , 
, 
i regardless of placement/programs 1 
."- . . . .  . ......... 
:Creole 
. . . . . .  ................... ...................... 
, Norweoian 
:Spanish -. 1 
........ . .  . . . . . . . . . . . . . . .  
0.6%] 
'i 
Wolof I O.l%i 
Limited Enalish Proficient (LEP) I 
-- -- I 
Percentage of LEP students 
..................................... 
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;identifiable informatron will be disclosed. 
............... .. .......... . .-. . 
i i i..  16.9%' . . . .  
iDFG r 32.2%. 
! 
i 
~ i . . i  97202j ,,, 24.1%; 
'TO protect the privacy of students, the Departmen resses sufficient information to elminate th 
'iden'lfiable +" - - ,.., information Vfi! be disclased . . . .  ........................... . . .  ......... 
. ........ . .- .- .  ...... - ---. 
!All Students 
. . . . . . . .  ....... . . . . . . . . . . . . .  - ... 
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;All who graduated via LEP SRA process 
.............. ............ $-, 
A I ~  I .  who , ,. craduated exempt from passing HSPA ............. . i 
. . . . . . . .  . , . . ,, - 
;The -- percents appearing in the last four rows sum to 100%. 
., . . . . . . . . . . . . . . . . . . . . .  . . . .  .... . . . . . . . . . . . . .  . 
....... .. 
. L.. _Advanceawn~_~esu!ts_~=arv 1 
Number of test scores 3 or higher: ...... 37 




.......... . f "  . . . .  
!English Literature R i 
,Music - Theory 
............. 
iPhvsics C-f lec 
. 
!more than one course 
. . .. - .....-..... .. 
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. . . . . . . .  
. . . . . . -  ...... - 
'Native Hawaiian or o 
. . . . . .  
Two or More Races 
Post-Graduation Plans 
. . . . . . . . . . .  -. ..... - ............. 
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ercentage of graduati 
. . 
. . . . . .  . .  ............. ... -.... , ....... 
The number of students who were expelled 
during the sc 
. . . . . .  , 
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'Numbers uf  dents per faculty member. 
...... ... 
School ! state AV&& 
.......... . -  . L-.. . . .... 
Percentage of iaculty present on average each 
iday. 
i-.. .-. 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Left Behind (NCLB) Act: 
Hold at least a bachelor's degree; 
Be fully certifiedllicensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate competence in the 
subject(s) they teach by either: 
Passing a rigorous state test or 
completing an academk major, 
graduate degree, coursework 
equivalent to an undergraduate 
academic major, or national 
ceaiification or credentialing; OR 
Meeting the requirements of the & 
.- ... .. ....... . . . . . . . . . . . . . . . . . . . . .  -. - -- 
.. , 
Teacher Information 
. . . . . .  . 1 
ipercentage of teachers teaching with 
ered and left the 
- . ,,,,. . 
....... .- . 
Percentage of faculty and 
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NEWJERSEY SCHOOL REPORT CARD 2006-2007 
..... . . . . .  . . .  .... 
Administrative and Facultv Personnel .- 
..... ....... . . . . . . . . .  .. 
# of Administrators 
fPercents of total revenues from various so 
.. . 
2004-2005 
.......... . .- . . . . . .  
,L. . . . . . .  , ,  , 
http://educario~1,stare.n~.:~~irrirc07/dataselect.ph~7c=15:d=3280:r=350:l:=W:st=A&datasection=all Page 9 of 10 
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State i j State State 
. . . . . . . . . .  
i Local 
+_, ", . 
State !~ . . . .  l Federal 
Other 
-. 
D~strict .... ~ v e r a g e  District Average 
50% 
. 1 
41% 1 40% 1 4% i 
i ' 
4% i 3% ............... 3 6% : 4% 6% 
. . . .  ._ J ... . . . . . . .  
J" ' " " '  " -  
bwo calculations of the a 
. . .  
ee #I and #? below). . .. .... -- ". 
~ lassrocm - Salaries and Benefits 
...... - 
piassroom - General ~u~~l ies/Textbooks . ,., ................... 
iClassroom - Purchased ~ e l v i ~ e s - a n d  ........................ Other .- .. 
#Total L- Classroom Instruction ... . . 
support Services - Salaries and ,,. Benefts .. 
..... 
!support . . . . . .  Services - other - . . , , , . . 
io ta1 I .................. Support services , ,  
. . . . . . . . . . . . . .  . ... 
Administration - Salaries and Benefits 
~dministration - other . . . . . . . . .  
Total L Administration Costs 
. . . . . . . . . . .  . . -." .- . . 
I0p.lMaint. of Plant -Salaries and , Benefits ..................... 
0p.lMaint. of Plant - other 
'Total Operations and .............................. Maintenance of plant 
Fotai  Food Services Costs 
Total Extracurricular ~ o s h  . 
~I~TOTAL COMPARAT~VE'C~ST . PERPUPIL ...... 
@TOTAL COSYP;ER PUPIL , . . . 
I 
.(I) The Comparative Cost Per Pupil represents comparisons with districts of siniilar budget type. The 
'components that comprise the comparative cost per pupil are as follows: c;assroom instructional costs; 
support services jaltendance and social work, health services, guidance office, child study team. library and 
bther ed~cationsl inedia); administrative costs (general administration, school administration, business 
;administration. and improvement of instruction); operationslmaintenanc~ of plant; food services. and 
bxtracuir;:illa; cc;ts. Tke total of these expenditures is divided by the average daily enrollmen: to calculate a 
total compmtivc :u?t per pupil. 
i(2) Totzi :Zest Per P.~pil, in addition to all of the costs listed above for the comparative cost, includes costs 
for tuitior expsnrlit'~res; transportation; other current expenses (lease purchase interest, residential costs, 
and judgments against schools); equipment; facilitiedacquisition; and restricted expenses less nonpublic 
/services and acUt sch~ols, as well as students sent gut of district. The total of all these expevditures is 
divided by th,? average daily enrollment, combined with all students sent out of district as reported in the 
ASSA, to -alcu!ate a total cost per pupil. . . .  
, . 
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Asian & Pacific 
Islander 
" . . .. 
~ m e r i & n  Indian1 
Alaskan Native 
.. - ...... 
Migrant Students 
Disadvantaged 
. . . . . . . . . . . .  
'-To pmtect the privacy of students, the D~ 
Personally identifiable information will be d 
.............. 
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- . . . . .. - 
Other Race 
Migrant Stu 
- - . 
.- ... 
Disadvantaged 
. -. .- - 
. 
'To protect the privacy Of students. the Department of I 
personal!y iden:ifiable information will be disclosed. 
- - ~  -- . . .. 
.. . . . . . , 






-~ ." . 
White 
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Asian & Pacific 
Islander 
Alaskan Native 
.. . . .-- , 
-- - . . . --- Cther dace 
..,,. . . . ,. .... ~~ . 
. , 
Economically .... . ~ 
Disadvantaged 
.. . . 
. - . . . . 
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DELSEA REGIONAL HIGH SCH 2006-07 SCHOOL REPORT CARD 
COUNTY: GLOUCESTER 
DISTRICT: DELSEA REGIONAL H.S.DIST. 
bveraae Class Si= 
ount of time school is in session o 
. .  . 
i ..- . 
;State Average 
. . .  
- . . - - . . . . . . . . .  
Grade 12 24.0 20.6 
. . . . . . .  
. . . .  
rs of students per instructional, rnulti- 
! 
. . . . .  
........ .......... .. 
. . 
i State Average 
............. . ~. 
Tvue of Internet Connectivitt 
. . . . . . . .  . . . . . . . . . .  
...-. . . .  .. 
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Enrollment bv Grade 
'counts of students "on-rill" by grade in October 
Student Mobilitv Rate 
- - - -- 
Percentage of students who entered and left 
. . . . . . . . . . . . . . . . . .  . . . . . - . . - . .  ... -- ..- 
-.. . . . .  -. . ..... . 1 Students with Disabilities 
Percentage of students with lEPs 1 1 
(Individualized Education Program) 1 12.1 % / 
regardless of placemen~programs 
...... ... ... . . . . . . . .  ..i I 
, 
Lanauaae Diversi.ty 
. . . . . . . .  ............ . ... 
'First language spoken at home in order of 1 
frequency. ! 
-. 
Lanauaae i Percent i 
Polish 
. . .  .- ................ 
French 
Vietnamese 
~ . .......... .i . . - . . .  .. 
1 0.l%I 
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;'TO protect the privacy of stud 
:identifiable information will be d~sclaped :,_-- . 
.... . . . . . . . .  - .- -. 
~ i ~ h  School Profici 
!Assessment (HSPA) 
!MATHEMATICS ,... 
. . . . . .  
!All Students 





! . . . . . . . .  
,'To protect the privacy of st 
:ident~fiable nform?tion,w! . . . .  . .... 
- ........ ....... ... -. -. - -. -- - 
.~ 
. --- ",., 
:Science 62.9%, 4.7% 
~- .- 
. . . . . . . . . . . . . . . . . . . . .  
61.9%! 10.8%' 
;'To orotect fha ori~acv of s:udents. t the ~ossibilih that ~ersmaliv : 
........... . . . .  ... . .  - .- 
.... ... .......... . . . .  - .- .. ,- 
tudents satisfying the state testing requirements through 
. - . -. . - , , . - .- - .- - . ...  - ... -. . . . . . . . . . . .  . ~ .. - 
State Averaae 
http://education.rtare.n~.~1/rc/r~O7/dataseIect~ph~?c=l5;d=494O:s=O5O:It=D:st=A&da1asecIion=ail Page 3 of 10 
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!Percentile ercentile Score Percentile Scores: 















8. . . . . .. . 
.State 
12004- 
. .. . 
AQvgnced Placement Results 
for Grades 11 and 12 I 
.... ~. . . ~  .. . 
. . ~ .  
h-Calcuius AR 
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'United States History 131 9 
............. . . .  . "L. .......... 
mare than one course 
- 
OTHER PERFORMANCE MEASURES 
&tendance Rates 




Grade 1 1  
;dropped out during the school year. 
. . . . . . . . . . . . . . . . .  
2005-2006 
.... . 
School / District \ State I.... ' School District ! State 
H~spanic 
. 
American lodlan c ~ r  Alaska Native 
Asian 
"-" - ...-..... 
Nat~ve Hawailan or other Pacific Islander 
ore Races 
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Sihoo~ j i 
'Class of 2007 (2006-07) 
. . . . .  . . . . . .  ... 
i ~ l a s s  of 2006 (2005- . . . . . .  
;Class of 2005 (2004- 
Post-Graduation P l a w  ... 
. .  , 
;Percentage of graduating seniors pursuing various self-reported post-high school plans. 
.- ........... . . . . . . . . . . . . . .  - . . . . . . .  - . . . . . . . . . . .  .~ . .  
Intended Pursuits r-' Class of 2007: Class of 2006' 
! .  , 
Four-year CollegeUniv 
;Two-year College 
. ~. .. ......... 
i /Other Coileqe 
Other Post-seconda 
, . . . . . . .  
Part-time Employment 
...... . . I  -. 
:Undecided 




i Skudent Sus~ensions 
. . . . .  . . . . . . . .  ............ ..* 
:Percentage of students who were suspended : 
\from the school during the school year. 
. . .  ... " . 
Class of 2005 
.... 
he number of sv~dents who were expelled 
. . . .  ... 
Page 6 of 10 






I - ;  
Facultv Attendance Rate 
. - - 
:Percentage oi facirlry present on average each 
!day. 
&. . - --. . . . . . . . .  
, . 
i 2006-07 
There are three essential components of a highly 
qualified teacher in accordance with the No Child 
Left Behind INCLBI Act: - 
 old at ieast a bachelor's degree; 
Be fully certifiedllicensed by New 
Jersey; and 
Demonstrate competence in each of 
the core academic subjects in which 
the teacher teaches. 
Teachers can demonstrate competence in the 
subject@) they teach by either: 
= Passing a rigorous state rest or 
conipleting an academic major, 
graduzte degree, coursework 
equivalent to an undergraduate 
academic major, or national 
cerlification or credentialing; OR 
Meeting the requirements of the EL! 
i i m t  Cbiective'Unifon~i State 
tvailjatiiw !!iOUSE1 Standard. 
- 
. .. ......-.. ...... - .. -- ..-........ .. 
Tacber Informat@n_ 
- 
. . . . . .  
''percentage of teachers teaching with 
emeraencv or condit'oral certificates. I 
- .  
. . .  
I School ] 
. . . . . . . . .  i . . . .  
......... .- ... - . 
wr tv  Mobilitv Rate 
u~iy who entered and left the 
. . .  . . . .  ........ 
wlty and admicistrators possessing a b 
........ -. ..-..... -- ... - . - - 
http:/ /educalion rtate.n~.ur/rc/rc07/dalare~ect.php7~=15;d=494O:s=O5O;lt=D:st=A&datase~tion=all Page 7 of 10 
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NEWJERSEY SCHOOL REPORT CARD 2006-2007 
.......... . 
. . .  -. .... 
# o f  Facut& p& 
. . . .  
,,. Administrator 
\ State 
............ .. . . . . . . . .  , . . "  
Median Salarv and . Years ~ of ~ x g r i e n c e  of Administrative and ~ a c u l ~ " ~ e r s o n n e l  .................... 
:' 2005-06 . . , , . , . . , [ 2004-05 - - .- . . .  - 
i Salary - State ......... .... 
8 . -  ' - - Years of ~ x s r i e n c e  - District . . . . . . . . .  
...................... . . -. ...... 
Years OF Experience - State 
....... 
 faculty -, - ,  . 
. . . . . . . .  . .  -. - 
: salary ... - District 
Salary - State t . .  
Years of Experience - ~ is t r ic t  
... --........ ... 
f -. Years . of Experience - State ... ..-... 
.. 
............ . . . . . . . . . . .  . . . .  . . 
I m e r  Salaries a- 
. . . . . . . . . .  - . - . . . . . . .  - . - . . . . . . . . .  - . .  - ,........... - .- - , . . . . . . .  
.Percents of teacher salaries and benefits of the total corn~arative xoenditures. The Dercent increase or 
.......... . , , . -. , -- - . - - . - ..... -. . - . 
Administrative ~a' lar ies and Benefits 
........... .-.. . . . . . . . . . . . .  . . .  , , ,. . , 
!percents of administrative salaries and benefitsof the exoenditures. The ~ercent'increase 
fits from onenyear ... . . . . . .  to the next. . . .  
............. . . . . .  
IncreaseIDecrease - - kj-) -  - 
State Average 
. . . . . . . . .  
5% 
. . . . . .  ......................... - .......................... . . .  ..... 
.... 
Revenues 
ents o,'totai revenues from various sources. 
2006-2007 j 
. - .  .-...-I .......... i. .......... . . . . . , . . . . .  . .... 2004-2005 2005-2006 
hfIp./!educati~n ~ti~te.n~.ur/rc/rc07/dataselect.php?~=15;d=494O:s=O5O;It=D;st=~daIasecIion=all Page 9 of 10 
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i . .- , ... Per PUDIJ Ex~enditures ... ~~ . . . . .  
Two calcularions of the averaae cost oer o u ~ i l  inihe district. 
-~ 
klassroorn - 
Ciassroom - General S ............ 
Classroom - Purchased S e ~ i c e s  . . . . . . . .  and other 
. .  
Total Classroom Instruction - 
.-.......... ..... 
~ u p ~ o r t  Sewices - Salaries and Benefits 




Administration -. - other .... . .  
Total Administration Costs 
.:. .- . -, .....-....... 
' ~ ~ . l ~ a i n t .  of Plant - Salaries and ~enefits 
iOp.(Maint. . . of Plant - o!her . . . . . . . .  
Total operations and ~aintenance . . . . . .  of Plant 
Total Food Services costs 
Total Extracurricular CosJ@--. 
J !~T~TAL  COMPARATIVE ... COST PERPUP~L ...... . . .  
 TOTAL (%ST PER PUPIL .. . . . . . . . . . . . . .  
I 
(11 The Cumparalive Cost Per Pupil represents comparisons with districts of similar budget type. The 
components that comprise the comparative cost per pupil are as follows: classroom instructional costs; 
support services (attendance and social work, health services, guidance office, child study team. library and 
;other edticationsi media); administrative costs (general administration, school administration. bilsiness 
administration. and improvement of instruction); operationsimaintenance of plant; food services, and 
~extracuir;~d!..:r costs. :.hi- :otai of thesa expenditures is divided by the average daily enrollment to calculate a: 
.tola! corn:.,! rztivc. mst  oer pupil. 
(2)  tot^' :CJS~ "6:i P'JIXI, in addition to all of the costs listed above forth? co~riparative cost, includes costs 
for tmiitior ~rp,::~;Ji.J-r!~;; :rensportation; other current exoenses (lease purchase interest, residential costs, 
pnd judgrii*clts agalnsl schools); equipment; facilitiesiacquisition; and restricted expenses less nonpublic 
servizes m d  a d N  schsols, as well as students sent out of district. The total c' all these expenditures is 
divided by the average daily enrollment, combined with all students sent out of district as reported in the 
ASSA, to :a!cc~!atc? n total cost per ..... pupil. 
. . 
hnp/ /c?dxa i t : , r  r'i.;c.i.; url'::ll:U7;dataseleit.php?c=15;d=4940:~=050lt=D:~t=A&data~ection=all Page 10 of 10 
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. .,. ., 
Other Race 
. . 





. . . .- . 
. .. . 
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Asian 8 Pacific 
Islander 
....... . .  -. 
- . ..... .. 
'To protect the privacy of students, the De 
personally identifiable information will be d . 
. . .  .......... 
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